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1. Introduction 

The “Learning Manual – Pedagogical and Didactic Participatory Model (PD&P) for teaching 

and learning religious pluralism” will be the guideline to transfer and exploit the results of the 

project. It is addressed to educational networks, secondary school teachers, headmasters, 

other teaching staff, policy makers, public administrators, giving the project a broader 

horizon. 

The Learning Manual will integrate all the protocols elaborated during the participatory 

processes of each country and all the practices of each piloting.  

The materials will be collected referring to the reports, the cahiers de bord and the e-

learning platform. All the protocols and the piloting will be compared and analysed by the 

experts involved in the research phase, in order to summarize all the process and create the 

general Pedagogical and Didactic Participatory teaching and learning Model (PD&P). The 

Model will be also disseminated through the project website, during the teachers’ training 

national sessions and during the final conference.  

 

Why we need to elaborate a Pedagogical and Didactic Participatory 
Teaching & Learning Model 

The hottest places in Hell are reserved for those who, in times of great moral crisis, maintain their neutrality. 

(Dante Alighieri, Italian poet, 1321) 

 

In today’s European Union, the resurgence of extremist rhetoric can undermine democratic 

institutions and traditional representative bodies. Among the trigger factors are the financial 

élites and neoliberal policies, high rates of unemployment, supranational institutions, as well 

Third country migrants and refugees - represented as “public enemies” who are a threat to 

“our” culture and exploit national welfare system. In this scenario, “populism” has become a 

political concept used as a buzzword to catch many different forms of citizens’ discontent. 

Both terms “populism” and “extremism” have widely been defined across disciplines, thus it is 

not possible to give a simple definition that captures all features once forever. In particular, 
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these trends affect the general perception of how people show their religious beliefs, and if 

religious beliefs may possibly represent a threat for the western style of life and culture. 

Recently the Pew Research Center (see http://www.pewforum.org/2018/05/29/nationalism-

immigration-and-minorities/), launch a survey with the aim to investigate this feeling. The 

results show that “respondents’ scores increased as they said that immigration to their 

country should be reduced; that they were unwilling to be neighbours or relatives with 

Muslims or Jews; that immigrants from certain regions are not honest or hardworking; that 

Islam is fundamentally incompatible with their national culture and values; that being born in 

their country is important to being “truly French,” “truly German,” etc.; and for expressing a 

host of other sentiments on related topics. The higher the score, the more likely a respondent 

had expressed nationalist, anti-immigrant and anti-religious minority sentiments during the 

survey”. 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 1. Scores on scale of nationalist, anti-immigrant, anti-religious minority attitudes. 

 

The meeting among different religions in Europe is dramatically seen as a reason of 

potential threats to the consistency of the local culture and tradition. 

http://www.pewforum.org/2018/05/29/nationalism-immigration-and-minorities/
http://www.pewforum.org/2018/05/29/nationalism-immigration-and-minorities/
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However, religions are part of the European citizens’ cultural background, and the religious 

feeling mostly inspires the Cultural Heritage. However, it is not just a matter of having the 

instrument to better understand the cultural background. A spiritual attitude is a way to know 

better the “others”, and a reason to understand better the different social issues.  

But, nowadays, unfortunately the religious differences are reasons that can divide people.  

Just to give an example, islamophobia, describes irrational hostility, fear, or hatred of 

Islam, Muslims, and Islamic culture provokes phenomena of active discrimination against 

these groups or individuals within them. Islamophobia in Europe manifests itself through 

individual attitudes and behaviours, and the policies and practices of organizations and 

institutions.  

Unfavourable perceptions of Muslims are dramatically growing as Figure 2 below clearly 

shows.  

 

 

Figure 2. Views of Muslims in Europe. 

This negative way of seeing multiculturalism affects, especially the young generations that 

are attracted by populist and radicalism messages. Another recent survey (Are young people 

receptive to populist and radical right political agendas? Turning Evidence into Policy 
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MYPLACE Policy Forum, Brussels in November 2014 (Pilkington University of Manchester, 

2014) shows that:   

- The movements attractive to youth are not fundamentally anti-democratic; 

- Nonetheless, disillusionment with the political mainstream may mean that these 

movements may not seek an electoral route; 

- Exclusion from the political realm may be a cause of not finding a solution to the problem.  

Socially oriented preventative tools assume:  

- The problem is ‘racist’ attitudes based on ignorance and resolvable through education;  

- Different approaches are required for ‘normal’ youth and those with extremist views.  

Evidence from MYPLACE problematizes this by suggesting:  

- The ‘targets’ of education often consider themselves consciously ‘not racist’.  

- There is a continuum in attitudes, rather than a sharp break, between ‘ordinary’ youth 

and those actively engaged in populist/radical right movements.  

In general, we can conclude that populism and extreme right radicalism are very attractive 

for the young people. But the investigations also show that we can act at educative level 

proposing a critical approach that can fight against fake new and radical positions. 

The investigation also shows that around 60% of the young population ascribes the 

responsibility for the economic shock to Islamic immigrants. 

In recent years, Islamophobia has been fuelled by public anxiety over immigration, and the 

integration of Muslim minorities into the majority cultures in Europe. These tensions have 

been exacerbated by the aftermath of the rise of populist nationalist politicians. They have 

also been aggravated by high-profile terrorist attacks carried out by Muslim extremists.   

Indeed, people in European Union generally affirm to have religious or spiritual reference, 

while values inspired by the religious beliefs are still considered very relevant in Youth’s 

education.  

The recent Eurydice Report about migrants’ integration (2019) shows that the member 

states are in need to produce a more important effort to create a positive learning space, free 

of discrimination and obstacles. To do this religions can be a very powerful help, if especially 
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in Secondary Education, we will be able to fight the radical and populist approach, proposed 

by xenophobic groups and extremist   political movements.    

For this reason, project LIFE intends to up-scale and adopt an interdisciplinary approach to 

both concepts and to their mutual relation, in order to ensure an in-depth understanding of 

spirituality and religious set of values. The innovative characteristic of the LIFE TWO project is 

to use religious tradition as a useful heuristic device to analyse and understand, on the one 

hand, how different forms of extremism rise and are nurtured by populist views that 

characterize today’s policies, and, on the other hand, how extremisms use populist rhetoric as 

a tool to reinforce and spread their positions. Using the Inquiry Method and approach LIFE 

TWO will give to the students and to the teachers an educative tool not addressed to “accept” 

other religions as an inevitable matter of fact, but as a critical resource to understand better 

the World where they live and to interpret their society.   

LIFE TWO intends to propose a counter-narrative based on the critical thinking approach. 

The inquiry process of the mind leads the students to not accept the set of values proposed by 

the religions as they are, because transmitted by the tradition, but to filter them through a 

critical process so as to transform them in a personal convictions and ideas. The counter-

narrative is based on analysing the false positions, and easy messages proposed by the radical 

populists, in order to generate positive thinking and personal approaches.  

The perspective of LIFE TWO project is that populous and xenophobic messages provide a 

simplistic and very attractive but a-critical narrative. This is particularly true for new 

generations, who are born and raised in an increasingly digitalised world which affects “all 

spheres of their lives”1 . At the same time, digital generations are the ones that mostly bear 

the consequences of the global financial crisis:  different categories of youth are disappointed 

about their future perspectives and are easily fascinated by radical and xenophobic rhetoric. 

According to Eurostat (2019)25.1% of young people in the EU aged between 16-29 are at risk 

                                                             
1
 According to  UNICEF State of the World’s Children 2017 Report, 71% of youth are online, compared to 48% of 

the total population (UNICEF, 2017) 
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of falling into cultural poverty2 (Lewis, 1959). Between adolescents often prevails a sense of 

distrust in EU institutions, social disengagement, and lack of active participation in political 

life. It is worth noting that the greatest abstainers in the previous EU elections were young 

people aged between 18 and 24, of whom 72.2% did not vote. At the same time, according to 

many sources for e.g. Resolution 2103  (Parliamentary Assembly, 2016) young people, 

including many minors, are sensitive to ideological discourse and the apparent “sense of social 

purpose” offered to them by radical organizations (Parliamentary Assembly, 2016).  

 School have a great opportunity to contribute to build the identity of students, 

thatstudents that are living in personal distress, also considering the particular mental state 

naturally generated by the adolescence. 

In different studies addressed to the cognitive status of adolescence, what is defined as 

“risk” taking in an educational context (like asking an open question in class or providing an 

answer that goes beyond the information in the textbooks) is considered very positive to 

create essential skills that enables progress and creativity. Although some students through 

risk taking can achieve great things, many are worried about taking risks in the context of 

learning3 (Blakemore, 2014). 

The LIFE TWO approach using the Inquiry Method promoted risk-taking in this age group 

represented by a discussion about the values of the religions, and in particular, about the 

common values on which the European Union is built. A critical discussion about these 

common values is a barrier against xenophobia and radical populism, and is actually reflective 

of brain changes that provide an excellent opportunity for education and social development. 

Adolescence is a time of opportunity for learning new skills, and forging an adult identity. 

The research on brain development in adolescence might have implications for “when to 

teach what” and could inform both curriculum design and teaching practice with the aim of 

ensuring that classroom activities exploit periods of neural plasticity that facilitate maximal 

learning. 
                                                             
2
 The theory of a “culture of poverty” was created by the anthropologist Oscar Lewis in 1959. The culture of 

poverty theory states that living in conditions of pervasive poverty will lead to the development of a culture or 
subculture adapted to those conditions. (LEWIS, 1959)  

3
 Sarah-Jayne Blakemore, Professor of Cognitive Neuroscience at UCL, 2014 
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LIFE TWO intends to help the youth to look for a sense of purpose, in an age when the 

adolescents are more likely to be attracted to radical and xenophobic ideas and movements 

of different types. It is essential to focus on the delivery of an educative strategy with 

concrete aspects of communication that offer critical tools to deconstruct populist discourse, 

and create alternatives to extremist propaganda and/or extremis ideas. The young 

population, particularly during the growing up and adolescence phases, as they are more 

open and responsive to various influences. It is well-known, that the extensive use of social 

media, combined with social platforms exploitation, widely contributes to the success of the 

populist narration among pupils and teens, future voters and protagonist of the cultural 

debate. The populist activists are adopting and increasingly international perspective: in this 

context, theories and methods of the Critical Discourse Analysis (CDA) will help to deconstruct 

populist and extremist narratives. CDA is itself an interdisciplinary approach to the study of 

discourse that draws from both linguistic theory and social theory. In this theoretical 

framework, language is considered as a form of social practice. 

The project is also a way to propose a didactical approach, closer to the expectations and 

to learning styles of the target group.  For this reason, LIFE TWO intends to develop a role-

game method, to enhance the discussion about critical thinking addressed to have a profound 

knowledge of the religious intercultural dimensions. Role –gaming is an activity that leads the 

students to investigate with creativity, and curiosity other worlds of spiritual dimensions, 

practicing with fun and interest the encounter between different cultures and spiritualties. 

       

The Pedagogical and Didactic Participatory Teaching & Learning Model  

 

Teaching values  

Teachers have been dealing with values in education in different ways in the recent times; 

the debate is focused on the emphasis the schools are called to give to pay to the promotion 

of shared values. For some authors and policy makers the teachers have not paid enough 

attention to the pedagogical mission of education, but they are attracted to specific topics 

rather than the school as a community of citizens. 
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After the 1990s, the debate has been characterized by an affirmed decline of established 

and formerly coherent values in Western societies, accompanied by the idea that the schools 

had the role to teach civil rights and civic education, but not necessarily values related to the 

ethical dimension of some thing or action. 

A good example of this debate comes from the USA. In 2012 Josephson Report Card on the 

Ethics of American Youth, stated that, was possible to reveal “a pressing need to integrate 

elements of character education into the country’s public-school curricula”. Following the 

results of the Report was quite common among the students to think that even if it involves 

cheating, it is proper to threaten or hit someone when angry or when it is needed to reach 

one’s goal. A relevant percentage of students showed that physical violence is a big problem 

in their schools (Josephson, 2012).  

Studies show how adolescents develop their attitudes toward societal participation using 

their social interactions. In this context, the schools can play a role of stimulation by creating a 

proper climate in which students are willing, and able to interact and discuss societal issues, 

including the discussion about the spiritual and religious dimension.  

In general, the spiritual dimension is considered very personal and even in those countries 

with specific religious teaching approaches; the discussion is often about the external aspects 

of religions. This Manual considers the discussion about personal opinions related to religious 

and spiritual dimension as part of students´ personality, and it has to be taken into account 

and can be discussed and confronted in an enriching and stimulating activity in class. The 

proposed participative Model has the following aim: Considering teaching and learning 

religion as a very great opportunity to discuss together the roots of students´ personality and 

maybe to discover that all the religions start from the same needs and questions, giving 

different answers that depends on the geographical and social area in which they have been 

raised.    

This can help also to create a dimension of Citizenship addressed to aim at different social, 

cultural and political practices. Practicing at school the idea of a free discussion about religion 

match with the idea of educating for democracy strongly advocated by John Dewey. He 

proposed a ‘democratic way of life’, democracy as lifestyle. Citizenship development is about 
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knowledge, skills, and attitudes (values), and the combination of these elements is often 

referred to as competences. Knowledge and skills are important. For a democratic society to 

flourish, it is necessary to know about democracy, to have the competences to act 

democratically (Veugelers, 2010). However, what are crucial are the values and the will to 

behave democratically4 (Schon, 1963).  

According to many sociological analyses, actual societies need citizens who are flexible and 

reflective. The author Donald Schon (1963) argues that social systems must learn to become 

capable of transforming themselves without intolerable disruption. In this sense, ‘dynamic 

conservatism’ plays an important role5. If the school is a “learning system”, it must be one in 

which dynamic conservatism operates at such a level and in such a way as to permit change of 

state without intolerable threat to the essential functions the system fulfills for the self. Schon 

(1963) suggests that the activity toward a learning system is, of necessity, ‘a groping and 

inductive process for which there is no adequate theoretical basis’ (op. cit).  

 

A model for teaching and learning religion as a “social skill” 

The Pedagogical and Didactic Participatory Teaching & Learning Model (PD&P) intends to 

be a contribution to teach (and learn) religions in the actual times and in secondary schools, 

considering the approached proposed by the theory known as Constructivism, an innovative 

philosophy of knowing, learning and assigning meaning to the world and the phenomena 

associated with it. In generic terms, Constructivist approaches and instructional strategies are 

considered to be based on the position of the students in the learning process: being in a 

centered-position allows greater interaction with their respective environments. It is not this 

paper the place to study and analyze the semantic meaning of the term ‘constructivism’ and 

its consequences in education, for which influences and for a deepest idea about the theory 

see the indication presented in the bibliography.  

                                                             
4
 Dewey, J. (1888). The Ethics of Democracy. In Dewey, J. The Early Works,vol. 1. Carbondale and Edwardsville: 

SIUP. 

5
 Schon, D.:  1963, The Displacement of Concepts, Tavistock, London.   
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The application of the PD&P Model follows the idea that knowledge is the final goal of a 

personal and, community research addressed to generate knowledge and meaning from 

experience. 

The constructivist classroom is the natural place for proposing how to learn religion, 

because the focus of the education tends to shift from the teacher to the students. In this 

perspective, the school is not a directive effort of teaching made by the expert that proposes 

knowledge into passive students, who wait to be filled. In this model, the students are urged 

to be actively involved in their own process of learning. 

In the constructivist classroom, the class is a community where all the participants think of 

knowledge as a dynamic, ever-changing view of the world we live in and the ability to 

successfully stretch and explore that view - not as inert factoids to be memorized. 

The Model intends to analyze and actualize the Montessori idea of learning as research and 

discover that needs a specific learning environment. Given that constructivism focuses on 

learners’ ability to solve real-life problems, it not only encourages the learner to arrive at a 

unique solution, it also pays close attention to the process of arriving at the solution. In this 

way the problems related to the main questions of humanity are to be considered as “real life 

problems” since related to the position of the human beings in the world. Problem-oriented 

activities that are contextual, relevant and of great interest to learners. Learners may select a 

problem on their own or a teacher may construct one for them.  

According to many authors, the constructivist idea of learning considers prior knowledge. 

That means that the facilitator’s approach provides the competences for enhancing and 

promoting debate, where the knowledge is the result of a discovery. If prior knowledge is to 

be considered not scientifically correct, re-analyzing the contents and, defining new 

perspectives is the task of the learner. One of the authors of the theory that is defined as 

“radical constructivism” profoundly influenced by the theories of Piaget, suggests to break 

with convention for developing a theory of knowledge in which knowledge does not reflect an 
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objective, ontological reality but exclusively an ordering and organization of a world 

constituted by our experience" 6 (von Glaserfeld, 1995) . 

In his book, ‘Radical Constructivism: A Way of Knowing and Learning’,  Von Glaserfeld 

(1995) states that "To the constructivist, concepts, models, theories, and so on are viable if 

they prove adequate in the contexts in which they were created." This view stems from an 

ideology that knowledge and reality do not have an objective or absolute value. Reality is 

unknown and can only be interpreted by the knower, and then it may cease to be the reality. 

Hence, the knower who interprets and constructs a reality based on her experiences and 

interactions with the environment (op.cit.) 

From a functional and pedagogy perspective, constructivism may be defined as an 

approach or strategy to create a learning environment, or organize an environment where 

learners solve problems situated in personally relevant contexts, the experience of which 

helps them build new knowledge. More that problem-solving this process in the case of 

religions may be defined as inquiry. The experience in defining and analyzing answers, whose 

nature is not to be found in a rational world, is part of the personal set of knowledge that 

comes from different experiences and social relationships among which the more relevant is 

the familiar context. For these reasons, the competence in inquiring and solving problems, 

which required a specific philosophic and spiritual dimension, in that particular context is 

what constitutes learning together with the knowledge related to a deeper understanding of 

other religions expressions. It is also the attitude to discuss with peers that are involved in 

other contexts. The apparent absence of a specific learning goal or a single correct solution, 

the need to collaborate with other human resources and, receiving specific or general 

direction and guidance from a facilitator is what determines this approach as constructivist. 

Being quite evident the relevant emphasis on the process of problem-solving, it is the case to 

specify that discussing and learning religion and using the inquiry method for finding solutions 

and pathways implies the presence of multiple ways to discuss and approaching problems, 

                                                             
6
 von Glasersfeld, E. (1995). Radical constructivism: A way of knowing and learning. London and Washington DC: 

The Falmer Press 



   Learning Manual 
 
 
 
 
 

 15 

also encourages a great deal of alternative ways of thinking about the problem and that can 

lead to the development of analytical skills and, a creative output.  

It is also worth specifying that, in this area we should clarify the terms “problem- solving” 

to which we make a lot of references. In religious and inter-religious teaching and learning, 

the solution is not unidirectional. Some students may feel that it is even difficult to change 

their opinion about the creed and certainties, but what they are expected to learn is the 

ability to accept the idea of the other, and to use the term of the approach based on the 

inquiry for building the ownership of the knowledge, not to be based in the traditional 

concepts delivered by their traditional context. The goal of the LIFE TWO approach is to have 

more knowledge about the traditional religion the students believe in and a deeper 

knowledge of the human values of other religions, being either able to a discussion and 

positive confrontation.  

In the LIFE TWO model, constructivist pedagogy intends to take advantage the potential for 

developing higher order thinking skills. Constructivism, connected with the inquiry approach, 

can generate internal or intrinsic motivation. Intrinsic motivation can generate more genuine 

and long-term interest in learning a subject as religion than the motivation externally supplied 

by means of external rewards like high grades.  

 

Formal and informal education: an approach to be considered in teaching 
and learning religions 

Education is a broad concept sometimes difficult to define. According to Delors7 (1996), 

education is key to acquire knowledge about the others, and the different cultures around the 

world. Paulo Freire8  (1970) defined education as a political act in service for the 

transformation of any society. When talking about education there are three different types 

of education: Formal, non-formal and informal. It is true that most people will connect the 

word education with formal education. This is probably because an average European citizen 
                                                             
7
 5. Jacques Delors, Unesco reports 1996 - Learning: the treasure within; report to UNESCO of the International 

Commission on Education for the Twenty-first Century (highlights), 

8
 Paulo Freire, the pioneer of critical pedagogy, his most famous book, Pedagogy of the Oppressed - 1970 New 

York 
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spends about at least around 13 years in formal compulsory education (this is not taking into 

account higher education years). 

However, we should not forget that two of the main figures in the field of education based 

their work in the other two types of education. These educational experts are John Dewey 

and Paulo Freire9 (Shyman, 2010). Both of them expressed their concerns about the rigid 

structure of compulsory educational systems and, the lack of learning by doing of formal 

education. The key for a significant learning is composed by how much you experience with 

that knowledge that wants to be learned. Every student brings some knowledge into the 

classroom (social constructivism), and there should be enough space to share and practice 

with that knowledge. In other words, the schools should be more opened to the current 

society (NGOs, diversity, and religious pluralism). 

 

Characteristics of formal, non-formal and informal education 

Formal education is structured, nationally funded, certified and follow a written curriculum 

under educational laws. Non-formal education has a curriculum and methodologies that are 

flexible, non-compulsory attendance. This type of education usually takes place outside of the 

school and it may be used in different national and international contexts. 

 

 

 

 

 

 

 

 

 

 
                                                             
9
 Eric Shyman A Comparison of the Concepts of Democracy and Experience in a Sample of Major Works by 

Dewey and Freire, Educational Philosophy and Theory, 2010 
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Table 1. Main differences of formal, non-formal and informal education. 

 

Differences Formal Education Non Formal Education Informal Education 

Objective Long duration and 
general as well as 
certified 

Short & specific  
A certification may not 
be necessary and it is 
not its principal 
objective  

Share experiences. 
Remembering 

Time Long cycle/preparatory/ 
complete time 

Short 
cycle/recurrent/time 
partial 

It may take place 
anywhere as long as 
the groups agrees 

Content Standardized/focused in 
getting academic 
information  
 Determined Entry 
Requisites 

Individualized 
 Practical 
 Participants determine 
the entry requisites  

Experience 

How it is 
transmitted 

Based in an isolated 
institution. Isolated from 
the environment.  
 Rigid and very 
structured, the teacher 
is the center and it is 
resource-intensive.  

Based in the 
environment and 
context and cantered 
into the community.  
 Flexible, focused on the 
students and it 
maximizes its resources.  

Unconscious process  
Conversation is key in 
the learning process 
 
 

Control External/Hierarchical Self-directed 
/democratic 

Not specific for a 
group of people. The 
group controls it  

 

 

As it can be inferred from Table 1 three of the main characteristics of informal education are 

conversation, experiential learning and conscientization10 (Freire, 2020). These are indeed key 

concepts in Dewey’s and Freire’s work. According to Foley11 (1999), the most significant 

learning takes place informally and in people’s everyday lives. 

 

 
                                                             
10

 Freire, 2000 

11
 1999 
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The aims of Education, according to the United Nations Convention on the 
Rights of the Child  

In order to better understand the framework, context and circumstances involving LIFE 

TWO project, it is relevant to analyse and reflect on what it is said, according to Education, 

within one of the foremost important international umbrellas: the United Nations. The United 

Nations Convention on the Rights of the Child, it dedicates a full article to the aims of 

Education, establishing the basis on what the State parties should pursue, in terms of 

Education.  

According to the article 29:1 of the UNCRC (United Nations Convention on the Rights of the 

Child), Education shall involve: 

a. “The development of the child’s personality, talents and mental and physical 

abilities to their fullest potential”.  

b. “The development of respect for human rights and fundamental freedoms, and 

for the principles enshrined in the Charter of the United Nations”. 

c. “The development of respect for the child’s parents, his/her own cultural 

identity, language and values, for the national values of the country in which the child is 

living, the country from which he/she may originate and for civilizations different from 

his/her own”. 

d. The preparation of the child for responsible life in a free society, in the spirit of 

understanding, peace, tolerance, equality of sexes, friendship among all peoples, ethnic, 

national and religious groups and persons of indigenous origin”.  

e. “The development of respect for the natural environment”. 

As we can perceive, most of the points addressed in this article refer, in a very clear way, to 

the need of helping the child to achieve the development of his/her intercultural competence. 

A competence which proves to be very much needed in the globalized world in which we are 

living today.  
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According to Bennett and Bennett (2014), “intercultural competence is the ability to 

communicate effectively in cross- cultural situations and to relate appropriately in a variety of 

cultural contexts” 12 (p. 149).  

By carefully reading the points above, especially “c” and “d”, we can perceive the obvious 

references to the need of developing a set of intercultural skills or, in other words, the need of 

developing intercultural competence. Apart from the conspicuous reference to intercultural 

competence, it can also be deducted an obvious reference to religion; this is to be expected 

because religion and religious values are also found under the umbrella of intercultural 

competence.  

 

Conclusion 

Religious pluralism and diversity are part of the European context. Learning and 

experiencing with that diverse knowledge is key for a better understanding and for a peaceful 

and fruitful future. Informal educators look into understanding the experiences of people and 

how to respect the knowledge that those people bring in into the classroom or society. It is 

key that when changing to intercultural dialogue educators have to change the concept of 

“speaking to” into “speaking with” 13 (Horton & Freire, 1990). Thus, helping learners to bring 

out their knowledge but also going beyond their knowledge. 

 

2. Part 1 - The approach based on the Inquiry-Based Method: 
benefits and educative strategies 

We are in an overwhelming information and technology age, and we are used to consider 

the progressive increase of scientific information and technological innovations in a rapid and 

continuous way. Most of the authors14 are convinced that that the education of science and 
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technology will play a key role for the future of the societies and the effects of science and 

technology are seen overtly in every aspect of our lives15 (Azevedo & Cromley, 2004; Cavallo & 

Lauvach 2001; Chambers et.al., 2008; Ross & Morrison, 1989). We are experiencing a growing 

effect of opinions that indicate that the major goal of education should be developing 

students’ “scientific literacy”.  

No doubt that science education is very important, and the scientific background of 

students is essential. But, can we believe that in this framework we have no place for an 

education that considers equally essential the original questions that are presented by the 

religious and traditional philosophic approaches? And, can we develop a method that can help 

us to know better the proper dimension of other religions and taking the opportunity to start 

discussing their cultural and spiritual contents? 

Among different kinds of methodologies, inquiry method has been considered an 

important solution also for a non-scientific approach and it has a place among the education 

strategies promoting an active learning. The inquiry-based teaching approach is supported on 

knowledge about the learning process that has emerged from the academic effort to promote 

a way to make the content more personal, attractive and interesting.  

In inquiry-based education, the students are engaged in many of the activities and thinking 

processes that the teachers use to produce new ideas and knowledge. It seems to be 

improper to take a method that is addressed to a scientific knowledge to discover the 

systemic area of religions, but, indeed, the application of the inquiry approach to humanities16 

is frequent and well experimented. Many authors affirm that learner’s metacognitive skills 

                                                                                                                                                                                                 

Chambers, B., Slavin, R. E., Madden, N. A., Abrami, P. C., Tucker, B., J., Cheung, A., & Gifford, R. (2008). 
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 Cavallo, A.M.L. & Laubach, T.A. (2001). Students’ Science Perceptions and Enrollment Decisions in Differing 

Learning Cycle Classrooms. Journal of Research in Science Teaching, 38(9), 1029-1062. 

16
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may be developed through inquiry17 (Wells, 1999). The learning strategy used by the inquiry 

approach makes possible to propose a method that instead of memorizing material and 

testing, asks to develop skills for researching, thinking abstractly, debating, organizing, 

questioning, and making personal reflections.   

These skills are fundamental in learning religions, as a result of a personal understanding of 

the social and spiritual life of the others.  Furthermore, if we focus our attention on the notion 

of the term “inquiry”, we see that it combines the learner’s social environment with the 

curriculum18. (Beach & Myers, 2001). Teaching religions is a specific action that requires a 

proper strategy. In order to, accompany an open view of the religion in its cultural and social 

dimension, it is very useful to proceed through the inquiry approach, because it makes 

possible to pursue a set of significant questions through researching from a range of 

knowledge systems19 (Wells, 1999). This modality recalls the activity of inquiring’ ability to 

connect the learner’s knowledge to the curriculum and research in all the fields. However, to 

make the students inquiring, they should be guided in connect what they already know to 

what they do not know. Proposing to teach religions through the inquiry approach facilitates 

the student’s connection to their reciprocal social and cultural worlds and can make it easier 

to re-consider what they presume to know helping them understand the unknown or the 

socially and culturally distant, as for instance, rites, traditions, alimentary behaviors, social 

events, and dogmas. By using the Inquiry approach, we can also have a more suitable way 

that allows us to understand and better define the role of the teachers.  It is the teachers’ role 

to facilitate the discussion and the debate and to motivate the research and the Inquiry 

approach can provide a good tool for discovering (as Maria Montessori should have defined it) 

the world of other’ religions, out of the prejudices that as we know represent barriers to 

cultural and social learning. The strategy is also defined by different factors and how to 

approach the religions can depend on the age, abilities, and interests of learners, the amount 
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of time available, the national organization of the curriculum, the cultural situation in class, 

and the resources available. The teachers have to prepare the lesson on religion inquiry, 

because it is not a simple debate. In an Inquiry strategy the students have to show a good and 

well-defined research, and all the contents have to be the result of a good and not simplistic 

preparation. The strategy foresees the need to be structured for a specific goal and the 

desired outcomes, products, and learning have to be clarified in advance. Religion inquiry has 

the ambition to reach to the "essence" of this specific curricular outcomes, allowing students 

to have choice in the topics they examine, the process they undertake, and how they 

represent their learning and new understandings 20 (Veach & Mayers, 2020). 

The Inquiry-Based Method is based on “questions” and the inner stimulus for inquiry is 

made up of basic questions. If the teacher decides to use a broad-based, open-ended 

"essential question," (i.e. why life exists or what is the place of human beings in the universe, 

just to make an example) he/she has to have in mind the different impact that these 

questions can have in the students’ perception: different individuals or groups as they 

question an issue they can react differently; for each one a certain answer can be different 

and culturally more relevant. In order to, avoid any improper and offensive reaction, to use 

the Inquiry approach the teachers have to establish some rules of behavior. These rules 

represent also, a great opportunity to make the students explore the civic system of 

intercultural and interreligious relationships. But we will explore further this need to establish 

a “learning agreement”.  

It is clear that, it is not just the learners’ religious world that educators are connected with, 

but also their social, spiritual and cultural dimension. As far as the spiritual dimension is 

concerned, we have to be aware that some students can consider it as very personal and not 

proper to be revealed. For some others, religions are merely a result of a cultural and 

traditional set of connections. For agnostics and non-religions students some rites or beliefs 

are merely a superstition or can appear as bizarre and not understandable in modern times.  
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If we require learners to be active participants in their learning, the students begin not only 

to learn how to learn but also how they can impact the world around them. We can proceed 

to the first step: every position is acceptable if does not violate the human and personal rights 

of the others. 

In this perspective not only, the personal behavior is fundamental but also the style of 

language is fundamental, to a correct approach to this kind of learning and permeates the 

entire inquiry-based activity.   

Literature shows that learning is an activity that requires learning about and, through 

language and this allows the students to nurture an appreciation of the richness of language 

and to be more proactive about the contents and the cultural meanings of the various 

religions. Human-beings have been called ‘the talking animals’, as we know this involves not 

only the rational side of the personality but also the not-rational and the emotions (spiritual, if 

you think). Through language, we are able to symbolize what is in the universe, and we cannot 

explain the particular workings of language unless we see their relations with other ways of 

symbolizing and with the nature of the symbolizing process itself (or with what is common to 

all ways). It has also a philosophic consequence. “Reason is a very inadequate term with which 

to comprehend the forms of man’s cultural life in all their richness and variety. But all these 

forms are symbolic forms. Hence, instead of defining man as an animal rationale, we should 

define him as an animal symbolicum” 21 (Skidelsky, 2008). 

It is intended that teaching religion using an inquiry-based approach will address the needs 

of all learners in other fields of human studies. Teaching religion can be considered as the 

result of the effort addressed to fulfill some relevant expectations considered fundamental for 

students of secondary schools. We can define these expectations as included in three main 

categories: free and open communication, research and critical analysis of the contents and 

critical confrontation and critical thinking. These are abilities that are related to the area of 

language and thinking, but can be considered very useful in the ability of listening, speaking, 

reading, writing, debating and presenting. Inquiry experiences, especially once applied to 
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religion learning, can provide valuable opportunities for students to improve their 

understanding of language content and scientific practices, but also to have a well-defined 

ability to a proper and not prejudicial debate. Students involved in inquiry learning of religions 

would collaborate to create new knowledge while learning simultaneously how to think 

critically and creatively through inquiry, reflection, exploration, and experimentation. They 

can also learn from errors and experimentations. Maria Montessori affirmed that the 

mistakes are very precious for the students to be able to learn by choice. Most of the time, 

most Montessori students choose what they work on. A child might decide to iron napkins, 

cut carrots, and offer them around the classroom, wash a table, or take apart and put back 

together a puzzle map of Europe. As I discuss later, at the more micro level of exercises within 

the environment, Montessori education offers less freedom. According to Montessori “the 

best learning takes place when individuals choose to study what interests them, but when 

possibilities are too open-ended learning can fail to occur. The guidance offered by adults in 

Montessori education and playful learning appears to provide the structure that ensures that 

learning happens within contexts of free choice”22 (Lillard et al, 2012). In any case, the 

implementation of the inquiry learning especially in religion presents a number of significant 

challenges.  

In particular, the realization of any processes of metacognition become one relevant aspect 

of the complex set of educational experiences, where students have to learn not just how to 

learn, but also how to evaluate their results. In any case, the same happens in real life, the 

students must get used to work answering practical and theoretical questions that do not 

have a definite or easy answer, forcing them to develop and modify a procedure for their 

search for explanations and solutions for their problem. It is a specific role of the secondary 

School to develop these skills and prepare the students to deal with, also philosophical 

problems, in everyday life and to train them for lifelong learning, further studies, and the 

future world outside of school. Whether they are religious or not, religion will have a place in 
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their life either theoretically or when they interact with other people, being in the conceptual 

world of the majority of the humans. Being able to discuss and to understand the spiritual side 

of others can be challenging and can avoid profound misunderstandings in schools or the 

work places. 

  

Chapter 1 - The role of teaching and learning religions in secondary 
schools  

 

1.1 Why teaching and learning religions? 

The development of a cohesive and nuanced understanding of interculturality is 

inextricably linked to a comprehensive education about interfaith dialogue about religions 

and beliefs. In the opening paragraph of the introduction to the UNESCO Guidelines on 

Intercultural Education, a very clear statement is made in support of this view: “Through 

programmes that encourage dialogue between students of different cultures, beliefs and 

religions, education can make an important and meaningful contribution to sustainable and 

tolerant societies” (UNESCO, 2006). Further support is to be found in the Council of Europe’s 

White Paper on Intercultural Dialogue which upholds the position that: “Education as to 

religious and convictional facts in an intercultural context makes available knowledge about 

all the world religions and beliefs and their history, and enables the individual to understand 

religions and beliefs and avoid prejudice”23 (Council of Europe, 2012). In the light of the 

international recognition of the fundamental link between intercultural education, as a way to 

promote interfaith dialogue in and via religious education, the project partners have selected 

religion as a critical mode for ‘learning interculturality’. 

In addition, religion has had an enduring presence in contemporary society and is well-

represented as a school subject – variously entitled, for example, as ‘religion’, ‘religious 
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education’, ‘education about religion and beliefs’, or ‘religious studies’24 – across Europe. In 

particular, in many of the countries represented by the project partners, religion is offered as 

a school subject at post-primary level. As researchers, this opens up rich terrain for us to 

explore regarding the often complex relationship between religion and culture25. 

At European level, several recent publications support the need for education about 

religions and beliefs, intercultural education, and the fostering of a relationship between 

interculturality and school-based Religious Education. The Toledo Guiding Principles on 

Teaching about Religions and Beliefs in Public Schools propounds the view that: “Any basic 

teacher preparation should be framed and developed according to democratic and human 

rights principles and include insight into cultural and religious diversity in society”26. Similarly 

recognizing the intrinsic relationship between learning interculturality and religion, Jackson 

(2014) writes in the key Council of Europe publication, Signposts: Policy and Practice for 

Teaching about Religions and Non-religious Worldviews in Intercultural Education: 

“Understanding religions and non-religious convictions is seen as an essential aspect of 

intercultural understanding”27. Given its unique position on the curricula of many of the 

project’s partner countries, the subject ‘religion’ provides a vast array of opportunities for 

learning about and from interculturality. 

 

1.2 The spiritual dimension of the education 

To achieve a comprehensive education of human beings, we must take into account the 

spiritual dimension. Therefore, that dimension must be part of any education curriculum. 

However, this raises the first question, which has to do with the definition of “spiritual”, or, at 

least, with the basic characterization of what we consider that is within the scope of 

“spiritual”.  
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We could make a first approach based on the idea of “multiple intelligences” and the 

pioneering works of Howard Gardner. This author claims that intelligence is a capability that is 

used to solve problems thanks to the biological potentialities that all human beings have, 

which are triggered or not, to a different degree, depending on the living environment of each 

individual (family, social class, culture, time period...). Gardner was the first scholar to typify 

the modes of intelligence (linguistic, logic-mathematical, corporal-kinaesthetic, spatial-

visual...). Each mode of intelligence has its own specificities and confers the person that has it 

unique and different possibilities. Each person has a particular combination of “intelligences”, 

which broadens and changes as that person gains information and experience.  

Some authors have proposed the existence of a “spiritual intelligence”, which would add to 

the eight types of intelligence identified and analysed by Gardner and his team28. In some of 

their later works, they even refer to a kind of intelligence they call “existential or 

transcendental intelligence”, which could be called “spiritual intelligence” as well. In this 

sense, this type of intelligence could be understood as the ability to position ourselves in the 

world, the capability to confront the meaning of life and death. This type of intelligence also 

appears in our experiences when we meet other people, such as when we are in a romantic 

relationship or devote ourselves to certain altruistic causes or artistic tasks.  

Zohar and Marshall (2001) found in laboratory tests evidences of a specific 

neurophysiological activity linked to particular “spiritual practices” (meditation, talking about 

the overall meaning of life...). Other types of analyses, focused on the study of personality, 

have identified spiritual traits in people that make them more open to accept diversity. To 

clarify the terms, the word “spirit” is derived from the Latin words “spiritus” (meaning breath, 

courage, vigor, or soul) and the word “spirare” that means to breathe. In the general 

perception of common people when we make reference to “spiritual traits” we mean some 

characteristics of spirituality that include attitudes like reference to values, transcendence, 

connecting oneself and others with other dimensions not material but spiritual, to define the 

life as a part of the world as interconnection of a bigger picture. People that have these traits 
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are also more inclined to asking themselves questions about the reason and purpose of things 

and have a higher resilience against adversity and the setbacks of life.  

In order to adequately establish the spiritual dimension of education, and delve into the 

definition of “spiritual intelligence”, we should also examine the clarification of the 

relationship between “spirituality” and religion. Although, traditionally, religion has been the 

usual sphere of action where spirituality has found its place, nowadays the situation has 

changed. Modernity and the associated secularization processes have dissociated spirituality 

from religion, but it does not mean that the spiritual necessities and quests have disappeared. 

Under different names (mindfulness, New Age movements, zen meditation, esotericism...), 

human beings still have deep and intimate aspirations and the need to relate to and assimilate 

our existence in a meaningful way. Education cannot be indifferent to this challenge.  

 

1.3 The spiritual dimension as a “social skill” 

There is an increasing interest in spiritual assessments in student welfare settings. 

According to Tisdell (2003, pp. 28-29), “spirituality is about an awareness and honoring of 

wholeness and the interconnectedness of all things… spirituality is fundamentally about 

meaning-making… spiritual development constitutes moving toward greater authenticity or to 

a more authentic self”.29 Yet, it is not easy to define a well-recognized guideline for outlining 

the dimension and the characteristic of the spirituality in schools. We can affirm that 

Spirituality is one of the essential foundations for the remediation of non-inclusive attitudes 

or behaviors.  Besides usually the policies addressed to promote the creation of social and 

transversal skills tend to underestimate, without totally ignoring it, the impact that spirituality 

has on students and their families.  Being spiritual does not necessarily mean to be a religious 

person. With the term spirituality we intend to involve the recognition of a feeling that there 

is something other than sensory experiences. On the one hand, religion defines aspects 

related to the spiritual awareness and proposes a traditional and commonly recognized 
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beliefs system, the spiritual experience can be related to a world that are not religious or are 

directly agnostic, on the other hand.30 Other models and approaches can be considered 

similar to spirituality, but certainly they are not the same what we consider of “religion”. 

Spirituality is a relevant aspect of what is possible to define as “human diversity”. In this 

respect, some authors underline the differences between the personal and holistic aspects of 

spirituality with the institutional- structural- operational characteristics of religion.31 

Relevant literature has discussed the role of spirituality in education in terms of 

contributing to the relational aspects of students’ lives, and at the same time in promoting 

experiences of interdependency32. Nowadays, it is generally accepted that the spiritual 

dimension of learning gives a relevant contribution to the meta-cognition at emotional level 

by increasing the opportunity of a socially cohesive class.  

It is possible to argue that the spiritual dimension of western education was seriously 

neglected in the previous century for a variety of reasons. Furthermore, this education only 

gave space to the cognitive learning to provide students with knowledge and necessary skills 

for the sake of preparing them as the future workforce. 

In some Mediterranean countries, the religion has been taught as a discipline, with the aim 

of reinforcing the faith of the students, and teachers have been strictly selected by the 

religious authority. Recently, religion has become included in the curriculum and the non-

believers can choose not to choose these religious classes. However, this approach promotes 

the free choice of the students, but not empathize the role of the spiritual dimension as a 

positive component of the meta-cognition learning. The common perception in the European 

Countries is the fact that spirituality is related to religious life and, therefore, it belongs to the 

prerogative of those belonging to a faith or a religious tradition. Such kind of thinking firmly 
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placed spirituality in the personal area of individual life. But once these aspects have been 

studied and evaluated in their pedagogical meanings, a range of multidisciplinary research 

have recognized the obvious religious links but, at the same time, has identified spirituality as 

a separate dimension of the personal expression. While religious dimension is related to a 

coherent and well-defined set of rites and tradition, spirituality is an expression of personal 

life through exchange with others and to be in contact with other dimensions. 

 

Spirituality offers a better understanding of religions, but in order to understand the 

religious dimension, the students need to be in contact not just with the set of traditions and 

culture religions represent, but also they should be in contact with the spiritual dimension of 

religion. 

The spiritual dimension of students is very relevant for a multidimensional approach of 

education and involves a process that allows each student to enhance their ability to discuss, 

to debate and to see in a critical but open and positive way individual cultural and personal 

backgrounds.  

Each discipline has its own way of using the cognitive dimension and the meta-cognitive 

approach. It is now accepted that the act of learning is also multi-sensorial, and it requires an 

intuitive and imaginative processes to produce knowledge and understanding.  

 

1.4 New context and new social challenges of the religious diversity 

There has been a worrying rise in racism and other forms of intolerance over the past 

decade in EU countries and beyond33 (Nwabuzzo, 2019; Loyal, 2018). Overcoming negative 

beliefs about others is not just a matter of legislation but of developing perspectives and 

attitudes that promote a sense of ‘shared humanity’34 (Brown, 2004) This means focusing on 

what we have in common rather than what divides us and having empathy towards those 

experiencing challenging circumstances. As children grow, their views become more 
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established. Once discriminatory attitudes become embedded they are hard to shake or 

change35. Therefore, how young people perceive others and the culture of a future society 

needs to be addressed in school.  

Young people and teenagers are more at risk of being influenced by the normalization of 

the xenophobic populism attitude, communication and narratives. In fact, different categories 

of youth are disappointed about their future perspectives and are easily fascinated by populist 

rhetoric, which gives them the illusion to denounce and be able to overturn structural 

inefficiencies. Teenagers, building their identity and looking for a sense of purpose, are more 

likely to be attracted to radical ideas and movements of different types than people in other 

age groups. Religion in this framework is seen as a “problem but also as a “solution. 

The defenders of religion as a problem say that most so-called conflicts in the name of 

religion are, in fact, ethnic, nationalist and territorial, and they exploit religion for their own 

purposes. 

The defenders of religion as a solution state that, in seeking to give meaning to which we are, 

religion is bound up with all the components of human identity. It thus plays a key role in 

providing a sense of value and purpose, especially where identities are threatened or 

disparaged. 

It is essential to focus on religions as belief but also as behaviour, identity but also 

understanding the others. In this sense religion and Religious Education and, in particular, 

inter-religious dialogue can be seen as critical tools to deconstruct populist discourse and 

create alternatives to extremism and/or extremist ideas. 

Increasing tolerance and reducing discrimination requires deliberative action on the part of 

education in very specific ways. Schools are sometimes ill equipped to take on many of the 

ideas and conversations that are required to educate young people into a concept of society 

that is build more firmly on democracy, diversity and equity. Teachers and school leaders are 

challenged at a time where traditional models of moral education, which emphasise loyalty to 

established values and points of view, have become problematic. Students, teachers and 
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citizens more widely are faced with new challenges and confronted with multiple points of 

view36. The LIFE TWO project will allow educators to explore the new challenges related to 

developing young people as responsible and tolerant global citizens during times of change 

and uncertainty. Providing the space for students, teachers, school leaders and academics to 

deepen dialogue about the important themes of religious and cultural tolerance and equity 

can enhance tolerance by ‘motivating reasonability, which involves recognising the burdens of 

judgment and the capacity for `enlarged thought'’37.  

 

1.5 Social inclusion and reciprocal knowledge of religions 

In current times, we find ourselves in a globalized world characterized by the flow of 

millions of people, which has led to the development of increasingly diverse cultural 

societies38.  

This fact is perceived from different perspectives by both, social sectors and politicians. For 

some, it sows mistrust and suspicion. However, for others, it is seen as an opportunity to 

strengthen our societies, as the population and the culture of one society are enriched by, 

among other elements, people, ideas, traditions and religions from different parts of the 

world. This cultural diversity was declared “Common Heritage of Mankind” by the Office of 

High Commission39 and as Santos Rego40 states; cultural diversity also “subsumes the religious 

diversity in a society and, by extension, in the world”. 

It is very important to not to forget that religion gains a special prominence in building 

States, societies or in the thoughts and beliefs from different eras and ages, despite the 

growing secularization of societies41. 
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For this reason, the intercultural-interfaith dialogue has proved to be a fundamental tool 

for the development of societies which put faith in a peaceful coexistence. In this sense, as 

the Commission of the European Communities42 asseverates, “the importance of the cultural 

dimension of integration is increasingly recognised and intercultural dialogue, including inter- 

and intra- faith dialogue, became an essential instrument to foster successful integration and 

counteract racism and extremism”. 

Hence, at present, it seems to be more necessary than ever to reach a better 

understanding of our neighbors, our colleagues and/or our fellow citizens, as recognizing and 

understanding the other, including from a religious perspective, contributes to the 

development and achievement of more inclusive societies. In order to do so, according to the 

Salamanca Statement (1994): Regular schools with [an] inclusive orientation are the most 

effective means of combating discriminatory attitudes, creating welcoming communities, 

building an inclusive society and achieving education for all; moreover, they provide an 

effective education to the majority of children and improve the efficiency and ultimately the 

cost-effectiveness of the entire education system (ix). This idea has recently been endorsed by 

the 2030 Agenda and the Sustainable Development Goal 4 (UN) which aims to “ensure 

inclusive and equitable quality education and promote lifelong learning opportunities for all”.  

In conclusion, promoting inclusion in the classroom and, hence, in Society, can be achieved 

by making the most of the religious pluralism that we can found at schools, because it helps 

students to be more aware about their social reality, which is characterized by a cultural 

diversity of beliefs and religions. Consequently, the accomplishment of a major social 

cohesion and inclusion will depend, partly, on how this reality is understood and applied in 

the classroom.  

An example of how to make the most of the religious diversity in the classroom, in order to 

promote inclusion, can be found in the pedagogical model developed in the frame of the 

project Erasmus + called “Learning Interculturality From Religion, LIFE”43. PDF ▸  
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1.6 Religions as a barrier versus religions as an opportunity to have a better 
reciprocal understanding 

Religion can play an important role in overcoming conflicts amongst people with different 

cultural backgrounds. However, religion can either function as a barrier or as an opportunity 

to have a better reciprocal understanding. Bruce (2002) writes in this respect about cultural 

transition and cultural defense. The first, transition, is the idea that minority-ethnic groups 

could use religion and religious institutions to assist the process of immigration. When people 

come to a new country, with very different belief systems and unfamiliar traditions, building 

religious communities helps to support them and to reduce the shock of the transition from 

one way of life to another. Religion helped immigrants to deal with the stress of adjusting to a 

new culture; religion might then ease their way into their new home. Religious institutions, for 

example, provided a sense of community, and actually working together to build a ‘religious 

infrastructure’ promoted a sense of social solidarity. 

The second, defense, is where immigrant communities or other minorities use religion to 

defend themselves from the hostility of the majority population. It is not a case of bringing 

something from a country of origin in order to ease transition, but instead building a safe 

community away from racism. The cultural defense theory suggests that religion helps some 

ethnic minority groups preserve a sense of unique cultural identity in the face of an 

unwelcoming and hostile mainstream culture. Religion can be a way to provide emotional 

support in the midst of racism and intolerance from mainstream society. 

An example of this is the process we see when Muslim immigrants enter a society as the 

Netherlands that is predominantly Christian44. The cultural transition should have been easier 

for Christian immigrants for as their religious institutions were firmly established, and they 
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might feel at home in the community more easily45. However, in response to racism and 

discrimination, Muslim immigrants turn more fiercely towards their own religion than they 

would have done in their former country. Moreover, most ethnic minorities do originate from 

societies with higher levels of religiosity than the Netherlands itself. This could go some way 

to explaining why young Muslims are becoming more religious: in response to increasing 

Islamophobia in Dutch society. Also, the countermovement is visible; Dutch autochthonous 

people turn to become more Christian when they are challenged by Muslims than they would 

have been otherwise. This process of cultural defense forms a barrier in reciprocal 

understanding. 

 

 
Chapter 2 - The dimension of inquiring in education 

2.1 What is the Inquiry-Based Method (IBM) in education 

 

The meaning of ‘knowing’ has shifted from being able to remember and repeat information to being 

able to find and use it. (National Research Council, 2007) 

Frequently, the phenomenon that occurs during the process of learning activities is that 

most students are often passive, reluctant, afraid or shy to express their opinion, and this 

situation will certainly disrupt the smooth learning attitude and creativity of students in 

learning activities. In addition, the learning process is still centered on the teacher, who tends 

to communicate in one direction with many providing material and slightly providing 

opportunities for learners to interact through performance or verbal communication. The 

necessity of the 21st century requires education to continue equipping the young generation 

with life skills so that they can survive and compete in the global community. Life skills 

needed consist of the ability to: 

 think critically,  

 communicate effectively and efficiently  
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 work in a flexible, productive, innovative and responsible manner 

Inquiry-based learning is a broad pedagogical approach which has enjoyed widespread 

support by educators and education systems over the past decade. Inquiry can be defined as 

‘seeking for truth, information or knowledge/understanding’ and is used in all facets and 

phases of life. Specific processes of inquiry have become central to knowledge building or 

truth seeking in a range of learning domains (e.g. Scientific method) and professions (e.g. 

Criminal investigations). Inquiry-based learning is more than asking a student what he or she 

wants to know. It’s about triggering curiosity. And activating a student’s curiosity is a far more 

important and complex goal than mere information delivery. Despite its complexity, inquiry-

based learning can be easier on teachers, partly because it transfers some responsibilities 

from teachers to students, but mostly because releasing authority engages students.  

 

What is inquiry?  

Inquiry-based learning describes an environment in which learning is driven by a process of 

inquiry owned by the student. Starting with a scenario and with the guidance of a facilitator, 

students identify their own issues and questions. They then examine the resources they need 

to research the topic, thereby acquiring the requisite knowledge. Knowledge so gained is 

more readily retained because it has been acquired by experience and relation to a real 

problem46. 

 

Inquiry based learning is a constructivist approach where the overall goal is for students to 

make meaning. While teachers may guide the inquiry to various degrees (externally 

facilitated) and set parameters for a classroom inquiry, true inquiry is internally motivated. 

Inquiry based learning is an umbrella term that incorporates many current learning 

approaches (including project-based learning, design thinking) and may take various forms, 

depending on the topic, resources, ages and abilities of students and other variables. 

However, the following are characteristics that serve as hallmarks of inquiry- based learning: 
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• equal emphasis on process (communicating, reflecting, collaborating, analysing, etc.) and 

content, 

• genuine curiosity, wonderment and questioning (by teachers AND students) are central, 

• student ‘voice’ is evident – elements of the curriculum / learning are negotiated, and 

student questions are taken seriously and addressed, 

• prior knowledge is ascertained and built upon – formative assessment and subsequent 

planning is essential, 

• significant concepts and essential questions are identified which unify knowledge and 

understandings, 

• students are actively involved in constructing understandings through hands-on 

experiences, research, processing and communicating their understandings in various 

ways 

• learning takes place in a social context – students learn from each other, together with 

others, and from those outside of the classroom context, 

• there is an assumption that understandings are temporal and are constantly reviewed 

and refined on the basis of new learning and questions – therefore inquiry is ‘recursive’ in 

nature 

• reflection, metacognition and depth of thought are valued and planned for, 

• assessment is ongoing and clear criteria link performances/products to rigorous 

curriculum goals, 

• learning leads to action – informing/sharing with others, implementing change, 

advocacy or taking up further questions or learning. 

 

The inquiry-based learning approach includes problem-based learning, project-based 

learning, and design-based learning. Inquiry-based learning “allows students to progress from 

simply holding and finding factual information to being able to apply new knowledge in novel 

and different ways” 47. Unsurprisingly, research48 indicates that inquiry-based learning 
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provides a significant, positive learning impact on process-based outcomes (e.g. tasks 

involving critical thinking, problem-solving, etc.). In contrast, inquiry-based learning has a 

much smaller—but still positive—impact on content-based outcomes (e.g. tasks involving 

memorization and conceptual knowledge). 

In short, inquiry-based learning is a robust, well-suited approach for process-based 

outcomes, particularly outcomes related to critical thinking, self-regulated/self-directed 

learning, problem-solving/problem-based learning, 21st century skills, scaffolding, 

metacognition, and collaborative learning. Best practices for designing and implementing 

inquiry-based learning include: 

 

LEARNER IMPACTS 

• Behavior 

• Achievement 

• Self-regulation 

• Make use of concept mapping and brainstorming to assist in exploring big idea questions 

• Include scaffolding during inquiry activities 

• Based on learning objectives, embed the digital tools necessary for learners to gather, 

analyze, and interpret data 

• Use databases, raw data, primary source documents, images, and films to support 

inquiry activities 

• Include interactive simulations and models that allow for inquiry to take place 

• Use journaling to capture information on learning changes 

• Provide a digital repository for the collection of portfolio pieces 

• Embed rubrics and checklists prominently within inquiry activities 

• Provide feedback continually throughout the process 

• Collect log data from learner interaction with simulations and interactive models 
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For collaborative inquiry-based learning, additional best practices include: 

 

• Tools for synchronous communication between learners and experts in the field to get a 

real-world perspective on an issue or concept 

• Wikis, cloud computing, and other asynchronous and synchronous tools should also be 

used to support collaboration 

 

Inquiry Processes There are numerous processes and models for inquiry-based learning, 

emerging from discipline areas (such as the historical inquiry approach), key educators and 

educational groups (such as Kath Murdoch’s Integrating Inquiry model) or other more generic 

inquiry approaches, such as Action Research. Using a particular model/process can be helpful 

in structuring a unit for flow. To be truly inquiry-based though, the unit needs to embody the 

hallmarks identified earlier (it is possible to use some of these models and still have a very 

teacher-directed unit where student inquiry is limited). 

 

Necessary Pre-requisites for Teachers Embarking on authentic inquiry-based learning 

requires a particular mind-set and skill set on the part of teachers. Key understandings and 

skills around the following are necessary: 

• Use of effective questions and question types 

• A culture of curiosity and respectful dialogue 

• Organisational management of students, groupings, resources, time and space and 

monitoring strategies 

• Deep knowledge of subject matter and associated skills and processes (including 

domain-specific inquiry processes) 

• strategies for scaffolding and guiding student thinking, planning, and working giving 

responsibility and decision making increasingly over to students. 
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2.2 Steps and actions 

The entire pedagogical process implemented during the LIFE project experience was based 

on the development of a learning experience based on the IBL (Inquiry-based Learning) that is 

normally applied to the study of natural sciences: an articulated process of experimentation 

based on inquiry was implemented in order to gain the highest spectrum of competences 

needed to accomplish all the project aims and the reaction of the children protagonist of the 

application of the Inquiry-Based Learning (IBL)  to religious education. In line with this 

approach, LIFE TWO intends to put a strong emphasis on Inquiry-Based Learning (IBL) as a 

fundamental pedagogical element of religious education in secondary schools, especially with 

relation to critical thinking and learning.  

Critical theorists Michael Scriven and Richard Paul endeavour to encapsulate in one 

definition the wide expanse of critical thinking’s many definitions:  

Critical thinking is the intellectually disciplined process of actively and skilfully 
conceptualizing, applying, analysing, synthesizing, and/or evaluating information gathered 
from, or generated by, observation, experience, reflection, reasoning, or communication, as 
a guide to belief and action. In its exemplary form, it is based on universal intellectual 
values that transcend subject matter divisions: clarity, accuracy, precision, consistency, 
relevance, sound evidence, good reasons, depth, breadth, and fairness. 
 

With this broad definition in mind, the LIFE TWO approach starts from the consideration 

that Inquiry-Based Learning (IBL) concepts have been applied to other fields of knowledge. In 

particular, one such field is physics pioneered by the group from University of Washington, 

but also chemistry and biology, electrical engineering, and cognitive neuroscience, or even 

archaeology. A very useful Inquiry-Based Learning (IBL) model, called the 5Es, was introduced 

through the Biological Science Curriculum Study (BSCS) of the University of Washington, by a 

team lead by Roger Bybee. The five steps are: 

(1) Engagement (Excite, stimulate the learner’s curiosity) 

(2) Exploration (Experiment to satisfy curiosity) 

(3) Explanation (Show that you understand the concepts) 

(4) Elaboration (Extend the new concepts into new areas) 

(5) Evaluation (Check your knowledge) 
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The teacher appeals to the learners’ prior knowledge and helps them become engaged in a 

new concept, through the use of short activities that promote curiosity and elicit prior 

knowledge. The activity should make connections between past and present learning 

experiences, expose prior conceptions, and organize students’ thinking toward the learning 

outcomes of current activities. 

Is IBL suited for religious education? Inquiry-based learning requires that the learner 

draws on his own past experience, and existing knowledge to discover facts, relationships and 

new truths. Students interact with the world by exploring and manipulating objects, wrestling 

with questions and controversies, or performing experiments. As a result, students may be 

more likely to remember concepts and knowledge discovered on their own (in contrast to 

being given the answer by the teacher). But is such an approach valuable in teaching religious 

concepts? Why this interest in inquiry? Teaching religion is not trivial, particularly as many of 

its concepts are very abstract, and difficult to grasp by students. In addition, teachers of RE 

are often given the mission to ‘translate’ the concepts, to make them more familiar for 

adherents. It remains challenging for an educator to translate concepts into behaviour, and 

large ideas into social conduct.  Being convinced that any kind of education can benefit from 

such new teaching methodologies, inquiry-based instruction may be an effective technique 

even when tackling religious education. To answer the questions above we can return to the 

5Es applied initially to teaching biology.  

Is Engagement needed in religious education as it is in science education? The answer is, 

most likely, positive, as the students learn more effectively when their interest is triggered by 

an interesting and exciting problem. What is a trigger and what could be effective triggers in 

teaching religion? A trigger could be anything, from a simple word, an image, a symbol, a 

short movie or a particular gesture, anything that can stimulate the student’s curiosity for the 

theme. For instance, before starting a discussion on how heaven is perceived in Christianity, 

Islam, and Judaism, it may be useful to display a few relevant pictures, particularly 

renaissance paintings, and old orthodox frescos on that theme. Similarly, a display of two 

paintings depicting the Judgement Day could generate interest from the students more 
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effectively than a typical, traditional lecture about the differences between Catholics and 

Orthodox Christians. Pictures or little movies with atrocities caused in the name of religion 

could trigger an emotional reaction and openness for a lecture on respect for all faiths. 

Scientific illustrations, such as the echography of the fetus or gene sections, could trigger 

interest and vivid discussions on abortion and on genetic engineering or gene therapy. The 

classes can also start by provoking the students with cognitive conflicts, addressing known 

misconceptions. Cognitive conflicts can be imagined not just in Science but also in Theology, 

as the teacher of RE also has to deal with preconceptions or misconceptions. Typically, 

examples of conflicts that could trigger the student interest with respect to learning 

theological concepts are those regarding proving wrong some of their prior beliefs 

(particularly related to old superstitions and practices in contradiction with religious 

principles) and those related to the lack of alignment or harmony between one’s words and 

deeds. Fighting pre- or misconceptions is, many times, teaching against wrong conduct or 

heresy.  

The second step, Exploration, is typical for science. Can it be relevant for RE? Although 

experimenting is the key attribute of the scientist it should not be disregarded when teaching 

RE. In the end, religion paves the spiritual way of approaching Divinity and such path can 

benefit from landmarks, from guidance along the way. For the students, reading or hearing 

about the Path is not enough. They need to experiment themselves, through prayer and 

meditation, through which they get a better understanding of their own way. If in science the 

students explore the reality around them, in religion they experience and discover their own 

spiritual self by praying and meditation as well as by acting in the real world. In science, the 

teacher gives the students educational materials and guides their experiments and 

observations; in religion the teacher follows the students through their search and guides 

them when they encounter obstacles. With right guidance from an educator, the students 

may discover truths that were always there, inside their soul. Similar patterns are used in 

psychoanalysis and psychological therapy, matrimonial counselling, and various cases of social 

conflict. Through inquiry technics people are brought to seeing the real problem and the 

solution to it, which in fact lies inside them. Ultimately, is up to them to act and solve that 
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problem. Embracing someone else’s thoughts and conduct is not an issue easy to deal with. It 

is important to understand the stages the students go through during their experimenting, 

that the person has to let go of controlling private events and expose themselves to these 

trials without the use of safety nets. In RE students are supposed to give up more, being asked 

to abandon their old mind and to be open for discovering new truths.  

 

In the third and fourth steps, Explanation and Elaboration, the students are supposed to 

show that they understand the concepts and then, use them extend their use in other 

contexts. In the learning process they ought to do more than just reproduce the knowledge. 

They ought to give in to the profound meaning of the teachings. One way to guide the 

students through these stages is to present new images and/or parables and ask them to 

draw parallels with the initial ones. For instance, when discussing religious symbols and/vs. 

objects of adoration, one can give additional examples to the initial ones and check whether 

the students can explain and then extend their knowledge to adjacent topics. By using such 

challenging, self-awareness ways of teaching, student misconceptions and preconceptions can 

be dispelled, leaving room for a new way of thinking. Unlike teachers, educators must 

produce positive reactions into the minds and souls of the students so that they will not only 

understand and embrace the new concepts, but they become able to promote them further. 

It is a great challenge for every teacher of RE to convert knowledge into social conduct, which 

must be self-inflicted, believed and not only trusted or accepted. Religion has a role in 

providing responses to those experiences which lack interpretability, to create strong, long-

lasting emotions that lead to a moral social conduct. Religion is a “vehicle which enables 

participants to give form and meaning to their experiences”49. This may be the elaboration 

step for religious teaching as students are impelled to extend the new concepts acquired into 

their lives, to formulate a particular path for applying the ideas they embraced.  

The last step of Evaluation is required in any formal education process, as it allows the 

instructor to verify whether the student has acquired the targeted competences. Therefore, 
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religious education can make no exception, having to rely on evaluation, for any religion has 

the ways and characteristic means. How should this evaluation take place? In the case of 

religion, showing knowledge is not enough. The student is expected to also show compassion 

and advancement on his/her spiritual path. Students are supposed to be appraised for 

becoming better persons, for applying in the everyday life the principles that they have 

learned in class.  

 

2.3 Teachers and students in the Inquiry-Based Method 

Inquiry methods can be used to stir interest and make teaching more enjoyable and more 

effective, not just in science instruction but also in religious education. There is an increasing 

tendency among Religious Education scholars, who argue that students should be encouraged 

to think critically about religious issues.50 As an interesting parallelism, today learners – like 

fishermen in Bible times - do not need to be given fish and be fed for a day: they need to be 

taught how to catch the fish in order to feed them for a lifetime. Bringing people in a state of 

self-involvement with the source of knowledge is a better method of teaching for both 

science and Religious Education. In the end, religious education has been using some kinds of 

inquiry methods for a long time, as parables and symbolic stories are found at the core of 

theological education for all faiths. 

As for the role of teachers in the inquiry process, there are two distinctions that are often 

used in the context of inquiry-based education: amount of teacher direction and type of 

teacher regulation. The first distinction refers to the amount of direction that teachers give in 

the process of inquiry: is it only teacher who decides what students do, or does teacher give 

students much influence on choices concerning their own inquiries51 ?  

Furtak et al. (2012) state that in reform-based science teaching, there are many transitions 

of responsibility of learning from teacher to student and back again, as students are actively 
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engaged in constructing understanding, rather than being passive recipients of scientific 

knowledge. Most often, studies differentiate between teacher-directed and student-directed 

inquiry, sometimes including a middle category of mixed direction. In teacher-directed 

inquiry, teacher decides on the questions to be investigated, how these are to be 

investigated, etc., while in student-directed inquiry, students determine what they want to 

study; how they will do so, and what they will present. In mixed directed inquiry, teacher 

determines some aspects of the research, but there is also a room for pupils to make choices. 

The second distinction looks more closely at the kind of direction teacher considers. According 

to literature (see for example Furtak et al., 2012), we can distinguish between three types of 

regulation by teachers: 

• meta-cognitive regulation 

• social regulation 

• conceptual regulation 

Although these are separately presented, in practice they are often closely intertwined and 

not explicitly aimed for by teachers. Meta-cognitive regulation has to do with planning, 

monitoring and evaluation. Some authors stress the importance of exercises that encourage 

students to think about possible solutions on a meta-level (Kuhn, Black, Keselman, and 

Kaplan, 2000). Others studied collaborative scientific inquiry learning and found that a tool 

that provided regulative directions by giving goals and sub-goals, and providing hints to 

achieve these goals and to monitor progress (for example by writing down intermediate 

results) had a positive influence on both initial planning and learning (Manlove, Lazonder, and 

de Jong, 2009). Social regulation centres on cooperative principles and has to do with guiding 

the social processes of problem-solving. Several authors52 found that collaboration has a 

positive effect on inquiry-based learning. Discussion in the classroom (e.g., exploratory talk) 

(Mercer, 2000) has been found to enhance learning outcomes. Rojas-Drummond, Gomez, and 

Vélez (2008) have shown that students performed better in reasoning and problem solving in 

an experimental condition with exploratory talk compared to a control group. Conceptual 
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regulation has to do with subject-specific knowledge and rules. In the context of ICT, Lohner, 

van Joolingen, Savelsbergh, and van Hout-Wolters (2005) found that modelling tools could be 

of use in an inquiry-learning environment. These authors discovered that use of graphical 

representations leads to a better research process than the use of textual representations. 

Several studies illuminate the positive effects for students´ learning outcomes when 

conceptual models are used in an inquiry process53. Scaffolding has also been found to have a 

positive influence on inquiry-based learning54. 

 

 

Chapter 3 – The Inquiry-Based Method (IBM) in the field of teaching and 
learning religions  

 

3.1 The IMB model applied to the religion learning  

The LIFE TWO project uses a method that is based on the development of students’ 

learning experience, namely Inquiry-Based Learning, which is defined as “a seeking for truth, 

information, or knowledge - seeking information by questioning”. Inquiry is a process 

involving open - ended questions that the students seek to answer. Lessons are not focused 

upon urging students to memorize facts or data, but on students questioning and trying to 

become better investigators as persons.  They don’t listen and repeat the expected answers 

but rather than become learners as they take an active part in the process of their own 

learning. They are not passive recipients of knowledge but start to think for themselves and 

become problem-solvers. Students reach a point where they are not simply investigating 

questions posed by others, but can formulate their own research topics and convert that 

research into useful knowledge. They learn how to learn. They learn how to use and evaluate 

any knowledge they meet today, but also later in their lives. They actually, connect knowledge 

with their own life.  
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At the same time, in the context of religious education, students develop personally and 

spiritually. The method engages personal experiences and questions, and gradually leads to a 

deeper understanding and assimilation of the concept in relation with religion. It is open to 

more interpretive processes, studies the complexity of religious concepts and their challenges, 

develops and practices critical thinking skills (on issues such as violence, bioethical dilemmas, 

etc.), which is why it is more often recommended for secondary - school students. Students 

decode life using religious language, express themselves, and understand religion, in the 

search for God and in existential questions. Inquiry-Based Learning Strategies can help 

children learn about their own thinking regarding the claims and truths of religion, thus they 

develop meta-cognitively. 

Through Inquiry-Based Learning, students can learn how to make connections and links 

between different facts and beliefs. They develop questions, make observations, research, 

develop instruments for data collection, outline possible explanations and create predictions. 

In dealing with the big questions and issues that religious education raises, conceptual 

knowledge and understanding can be better developed. In effective Inquiry-Based Learning 

students learn about and from religion and develop relevant concepts, attitudes, skills, and 

knowledge by selecting and organizing their own material in multiple formats (i.e., Fieldwork, 

Case studies, Individual and group Projects etc.). Some strategies that may be effective are:  

role-plays, theater in education practices (such as still images, conscience alley), debates, 

visiting and observing religious places and interviewing representatives of faith communities, 

organizing religious festivals or celebrations etc.  

Students are asked to approach religion through dialogue, exploration, evaluation, 

judgment, and interpretation. They participate in collaborative actions and take personal 

responsibility, encourage self-knowledge and self-criticism, while enhancing respect, solidarity 

and mutual aid. Inquiry Based Learning places greater emphasis on the social context of 

learning. An inquirer is not alone with the quest. His or her beliefs or ideas may be supported, 

questioned, or argued with, and revised. The inquirer comes to reflect not only on his or her 

own ideas, but also on those of others and learns to be understanding, supportive and 

inclusive. The community helps the inquirer to develop his creativity and broadens his field of 
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experience and knowledge. Thus, the community in school and class is important. And 

religious education plays a central role for creating a respectful and safe teaching 

environment and understanding relations through common activities.  

The educator does not need to have and must not provide ready-made answers to 

everything ex cathedra.  He/she is no longer a lecturer/teacher but he/she becomes 

facilitator, providing encouragement and support to enable the students to take responsibility 

for what and how they learn. He/she is called to be liberated creatively, to develop openness, 

theological and pedagogical imagination to approach the modern adolescent students. 

His/her main role is to encourage and to guide, so that students become able to express 

themselves, to create, to perceive the action and choices of persons, evaluate situations and 

institutions, and judge personal and collective experiences in the religious field, through their 

personal search and life.  He/she allows students to develop a more flexible approach to their 

studies, giving them the freedom and the responsibility to organize their own pattern of work 

within the time constraints of the task. He/she prepares students through appropriate 

teaching techniques to be able to face serious issues that life raises, to achieve their personal 

spiritual development, and become integrated, better people, taking advantage of the wealth 

offered by religion.  

Inquiry Based Learning by using a variety of methods and activities lays the foundations for 

reflection, critical thinking, and mature attitude towards life. And this is a lesson that will 

accompany every child throughout his adult life. Students gain supplies of a rich and critical 

religious literacy, which will help them to communicate with themselves, with others, and 

with God, if they desire so. 

The model is based on the approaches sealed to the theory known as Constructivism, an 

innovative philosophy of knowing, learning, and assigning meaning to the world and the 

phenomena associated with it. In generic term, Constructivist approaches and instructional 

strategies are considered to be based on the position of the students in the learning process: 

being in a centered-position allows greater interaction with their respective environments.  

The application of the Model follows the idea that knowledge is the final goal of a 

personal and community research addressed “to generate knowledge and meaning from 
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experience”55. According to many authors, constructivism is a theory of knowledge with 

roots in philosophy, psychology, and cybernetics. It is based on two main principles: 

 Knowledge is not passively received but actively built up by the learners and the 

teachers is in this process have the role of facilitator; 

 The action of cognition is adaptive and serves to organize the world that is 

experienced by the learner, and not necessarily the discovery of ontological reality. 

Given that constructivism focuses on learners’ ability to solve or analyze real-life 

situations, it not only encourages the learner to arrive at a unique solution, it also pays close 

attention to the mind processes. In this way the problems/situations to be analyzed are 

related to the main questions of humanity that are relevant in the “real life”. They are also 

contextual, relevant and of great interest to learners.  

According to the opinion of many authors, the constructivist idea of learning takes into 

account prior knowledge. That means that the facilitator’s approach provides the 

competences for enhancing and promoting debate, where the knowledge is the result of a 

discover. If prior knowledge is considered not scientifically correct, re-analyzing the contents, 

and defining new perspectives is the task of the learner. One of the authors of the theory 

that is defined as “radical constructivism” profoundly influenced by the theories of Piaget, 

suggests to break with convention for developing a theory of knowledge in which knowledge 

does not reflect an objective, ontological reality but exclusively an ordering and organization 

of a world constituted by our experience….. This view stems from the ideology claiming that 

knowledge and reality do not have an objective or absolute value. Reality is unknown and 

can only be interpreted by the knower, and then it may cease to be the reality”56.  Hence it is 

the knower who interprets and constructs a reality based on her experiences and 

interactions with the environment. 

In the case of teaching and learning about religions, this process may be defined as an 

inquiry. The experience in defining and analyzing answers, whose nature is not to be found in 

a rational world, is part of the personal set of knowledge that comes from different 
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experiences and social relationships among which the more relevant is the familiar context. 

In learning religions, the competence in inquiring requires a specific philosophic and spiritual 

dimension, a deeper understanding of other religions expressions and the attitude to discuss 

with peers that are involved in other contexts.  

The apparent absence of a specific learning goal or a single correct solution, the need to 

collaborate with other human resources and receiving specific or general direction and 

guidance from a facilitator is what determines this approach as constructivist. Being quite 

evident the relevant emphasis on the process: the PD&P model implies the presence of 

multiple ways to discussing and approaching problems also encourages a great deal of 

alternative ways of thinking about religions. 

It is also worth specifying that in this area we are in need to clarify the terms “problem-

solving”, to which we make reference. In religious and inter-religious teaching and learning, 

the solution is not unidirectional. Some students may feel that it is even difficult to change 

their opinion about the creed and certainties, but what they are expected to learn is the 

ability to accept the idea of the other and to use the term of the approach based on the 

inquiry for building the ownership of the knowledge, not to be based in the traditional 

concepts delivered by their traditional context. The goal of the LIFE TWO approach is to have 

more knowledge about the traditional religion the students believe in, and a deeper 

knowledge of the human values of other religions, being either able to a discussion and 

positive confrontation.  

In the LIFE TWO model, constructivist pedagogy intends to take advantage the potential 

for developing higher order thinking skills. Constructivism, connected with the inquiry 

approach, can generate internal or intrinsic motivation. Intrinsic motivation can generate 

more genuine and long-term interest in learning a subject as religion than the motivation 

externally supplied by means of external rewards like high grades. 

Three elements are necessary to create a Cooperative Learning Environment: 

 Students need to feel safe, but also challenged. 

 Groups need to be small enough that everyone can contribute. 

 The task students’ work together on must be clearly defined. 
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The cooperative and collaborative learning techniques presented here should help make 

this possible for teachers. Also, in cooperative learning small groups provide a place where: 

 learners actively participate; 

 teachers become learners at times, and learners sometimes teach; 

 respect is given to every member; 

 projects and questions interest and challenge students; 

 diversity is celebrated, and all contributions are valued; 

 students learn skills for resolving conflicts when they arise; 

 members draw upon their past experience and knowledge; 

 goals are clearly identified and used as a guide; 

 research tools such as Internet access are made available; 

 students are invested in their own learning. 

 

In the proposed Model, the student is regarded as innately curious; given a rich and 

supportive environment, he or she is capable of responsible exploration and discovery. 

Students are also viewed as capable, through serious reflection, of developing sensitivity to 

religious and moral values. For all these reasons the Model focuses on the needs and 

questions which emerge in both the ordinary and significant experiences of the students. The 

approach is thus flexible rather than rigid and is designed to promote exploration of 

questions that naturally arise, rather than questions that are predetermined by a "logical 

sequence". There is a structure, but the emphasis is on adaptation to individual needs or 

questions rather than on insistence that "the plan" be followed at all costs. This way, since 

attitudes are formed more through personal experience than through information, the 

method promotes reflection and critical thinking. 
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3.2 IBM and the participatory approach: connections with a creative role of 
the students 

IBM and the participatory approach aim at raising children’s voices through a pedagogical 

framework that engages children in emotional reflection, critical inquiry, and action with 

regards to religions, and the diversity of religions. IBM and the participatory approach use 

dialogue about religions and their diversity in small groups or with the whole classroom in 

order to ethically mediate reflections, while providing the incentives for personal scepticism 

and reflections57. By drawing upon the IBM, we may raise students’ voices on their religious 

practices and their beliefs regarding other religions, while giving them a creative role in the 

process. IBM and the participatory approach focuses on engaging all students in the learning 

process by exploring sources and materials, asking questions, and sharing ideas. 

IBM and the participatory approach give students the opportunity to explore social issues, 

such as religious diversity, in a deeper manner and with first-hand experiences. By actively 

engaging with the subject, students create their own informed connections, interpretations, 

and understandings with regards to the issue of religious diversity. The goal is that through 

IBM and the participatory approach to foster curiosity in students, ownership of one’s own 

learning, critical-thinking skills, and communication competences. IBM and the participatory 

approach create the conditions for cultivating empathy in students as a steppingstone to 

social change with regards to religious diversity and the fight against religious fundamentalism 

and extremism. Moreover, IBM and the participatory approach may facilitate what Alvermann 

(2019) calls as ‘social architecturing’ by structuring synergistic environments in which children 

are empowered to exert agency for taking informed and ethical actions that support religious 

diversity within various socio-political contexts58.  

To cultivate students’ creative interactions with religions through IBM and the 

participatory approach, various creative tools can be used. Such tools could possibly include: 

play, role-playing and simulations, art-making, and story-telling. To begin with, the use of 

guided play with a specific purpose facilitates students’ active involvement in learning from 
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each other with regards to their religions or their religious beliefs. Howe et al.  (2005) argue 

that guided play regarding a specific issue, such as religions and religious diversity, allows 

students to construct shared meanings on the topic of the play during the process. While 

playing together, students begin to use communicative strategies to build on their peers’ 

utterances to construct shared meanings. Arguably, students may jointly achieve and shared 

understandings on religion and religious diversity with their peers by negotiating ideas in their 

groups. Additionally, during play students accommodate and adjust their responses so as to 

construct shared meanings with their peers. 

Moving a step forward, art-making, and particularly collaborative art-making entails an 

innovative and creative tool to be used as part of the IBM and the participatory approach. Art-

making in groups helps students to examine their everyday life and experiences with regards 

to their religious beliefs and practices, but also to reflect on their interactions within religious 

settings. Collaborative art-making proved to be efficient in assisting teachers to effectively 

helping students to develop inclusive values like respect to the ‘other’ and acceptance of 

diversity59. In order to successfully use art-making as part of IBM and the participatory 

approach, students may produce art creations reflecting on particular issues related to 

religions and religious diversity. They may collaborate with each other to comment upon, 

interpret and reflect on their art creations. Eliadou (2011) argues that through the production 

of visual rather than text data children are offered the opportunity to develop their 

interpretations of their own drawings. The art-making tool, when used in IBM, allows to 

students not only the barriers to religious interaction, but also the future prospects, and 

possible solutions to various social issues such as religious fundamentalism.   

Thirdly, IBM activities that have a participatory character may use role-playing and 

simulations as tools that are useful and effective in stimulating students’ critical thinking and 

change of stereotypical stances and behaviours with regards to religious diversity60. Due to 

their creative character, when incorporated in teaching, they make learning feel more like 

play, rather than as work, and thus they may increase students’ motivation. Role-playing 
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activities are usually short situations acted out by participants, while simulations can be 

longer and lead to more complex issues. Nonetheless, it is essential that both are carried out 

in a safe environment for students, where no one feels exposed or threatened61.  Some 

examples of role-playing activities and simulations are: the collaborative embodiment of a 

word-concept related to religious diversity (i.e. a concept that points to religious oppression); 

debates on topics related to the interconnection of social justice and religious diversity; and 

dilemmas on such topics.  

Finally, in order to give a creative role to students in the IBM and participatory approach, 

we may use the tool of storytelling, which has the power to change the world. During 

storytelling students engage their social imagination, as they have the opportunity to imagine 

the world through the eyes of others (i.e., to empathise with the protagonist of a story, who 

faces religious stereotypes). Moreover, storytelling allows students to imagine other, perhaps 

more socially-just, alternatives to our current societies62, especially with regards to religious 

diversity. It is notable that Nussbaum63 argues that storytelling nurtures students’ sympathetic 

imagination, as it gives them the opportunity to experience the lives of others as if they were 

them. Additionally, Greene (1995)64 defines social imagination as “the capacity to invent 

visions of what should be and what might be in our deficient society, on the streets where we 

live, in our schools” (p. 5)65. Students’ social imagination cultivated by stories may be also 

used to invent visions about what could be done differently in our societies with regards to 

religious diversity. Lastly, through social imagination, students create counter-narratives, 

which are new stories that challenge the stereotypical stock stories66. 
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3.3 The role of the teachers in the Inquiry-Based Model applied to religions 

According to Koukounaras-Liagkis (2020)67, the teacher may use participatory inquiry in 

Religious Education to teach “an additional invaluable language with different religious 

meanings of concepts, which facilitates students’ communication with self and others, and 

offers an interpretation of the world” (p. 152). To this end, the teacher may use IBM in an 

intersubjective process in order to, help students draw interconnections between thinking, 

reflection, and action with regards to religious diversity. To engage students in such a 

participatory process, teachers may develop IBM in four different phases: (i) interaction; (ii) 

clarification; (iii) questioning, and (iv) design68. We explain all the phases below. 

To begin with, the phase of interaction allows teachers and students to dive in, to engage 

in different media forms, and to identify a need or opportunity for inquiry. This interaction 

can take place between: students-to-material (i.e. students critically inquire texts about 

religions and religious diversity); students-to-peer (i.e. students exchange views regarding 

religions and religious diversity in groups); student-to-expert (i.e. students engage in critical 

discussions with experts on religions); and student-to-media. Secondly, during the phase of 

clarification, the teacher asks students to realise, summarise, and categorise what they know 

on a particular topic regarding religions and religious diversity. Thinking patterns are both 

inward and reflective, and outward and communicative. In this way, the teacher asks students 

to both reflect on their own knowledge, while beginning to identify possible pathways 

forward. Thirdly, during the phase of questioning, the teacher asks relevant questions to drive 

students to continued and self-directed inquiry. The questioning phase is a critical phase of 

the IBM process, as possible misunderstandings, lack of organisation, uneven confidence, or 

an inability to see the “big picture” surface here more clearly than other phases. Lastly, during 

the phase of design, the teacher helps students to focus on designing an accessible, relevant, 

curiosity-driven action or product that justifies the inquiry. At this final stage of the IBM 

process, the teacher has the role of the facilitator to students, who are focused on design 
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including: design of solutions to address problems within a manageable scale; design of logical 

and curiosity-based applications of current understanding; and design of next steps to extend 

their own learning pathway. 

When applying IBM in religious education or with regards to religion, the teacher should 

have the role of the facilitator of the process, and thus avoiding a catechetic role. Past 

research shows that the students’ perceptions of their teachers as role models, and their 

religious studies as meaningful, are important variables affecting their religious identity69. 

Moreover, past research indicates that students develop flourishing religious identities in 

educational environments in which teachers reinforce religious exploration70. This means that 

the teacher should guide the students to discover things for themselves. The teacher should 

facilitate the learning process by allowing the students to be engaged in the learning process 

with their guidance. However, the teacher should bear in mind that the IBM when applied in 

religions may bear some risks that should be addressed by him/her as the facilitator. The 

teacher should be extremely cautioned about fundamentalist, extremist or 

stereotypical views that could be possibly expressed by students with regards to religions 

during the IBM process. Therefore, the teacher as the facilitator should make a clear 

distinction for herself/himself and for the group. For example, during role-playing and 

simulation activities (discussed in the section above), the teacher should make a clear 

distinction to students that there is a difference between the specific role a student-

participant is playing and the person that student is in real life.  

In order to best apply IBM when studying religions, the teacher could use problem-based 

learning approach, which is a student-centred learning-by-doing strategy. In combining IBM 

with problem-based learning, the teacher should start with a given problem (i.e. regarding 

religious extremism) and explain to students that their goal is to develop, explain, and justify 

possible responses to the problem. To this end, the teacher should clearly establish the 

expected learning outcomes, develop a safe learning environment for students, provide 
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coaching in the form of guidance on the problem-based strategy, and make available to 

students any necessary materials resources, and pertinent multimedia tools71. 

The teacher should also be aware that when the IBM is applied in religions, certain issues 

under examination may overlap with real life situations that some students are going through. 

This situation may lead to students’ stronger emotional involvement in the inquiry 

process. After all, both the IBM when applied in religions should be intended 

to critically understand real life situations to encourage changes in students’ detrimental 

attitudes with regards to religions, and a desire for action to safeguard and promote religious 

diversity. Having said that, the teacher, as the facilitator, should always use debriefing as a 

crucial element of any activities especially since when applied in religions, IBM activities 

often demand strong, emotional involvement. The teacher as the facilitator should guide 

students in facing any challenges emerging from the IBM activities when applied in religions, 

attend to new insights that they may achieve through their peer interaction, support changes 

in students’ attitudes to religious diversity, and help students focus on possible future action 

against religious fundamentalism.  

Finally, when applying the IBM in religions, the teacher should provide enough time to 

students to safely and fully engage in the expressive and participatory activities, to develop 

trust in teacher, and to build cohesion among them72. The teacher should also allow for 

enough time for students to collaborate, always keeping in mind that students need time to 

develop strong relationships with each other that will help them to problem-solve together, 

expand their emotional vocabularies regarding religious diversity, use new communication 

styles when discuss ideas about religions and religious diversity, and experience a bond that 

gives them a sense of purpose when acting for religion diversity.  
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3. Part 2 – The guide: how to use the Method 

 

Chapter 4 - The learning guide for implementing the Pedagogical and 
Didactic Participatory Teaching & Learning Model (PD&P) approach 

 

4.1 How to use the PD&P approach: main characteristics  

The Model is based on the Inquiry Method and is addressed to define practical tools to be 

used in class for discussing, knowing, analyzing, and debating questions related to the 

students’ religious feelings 

The goals of these activities are: 

- Getting to know better the religions of others 

- Understanding and not merely accepting the behaviors and the way of life of others 

whose reasons are related to religious feelings 

- Cooperating with other religion feelings and beliefs in order to, create common 

grounds  

These activities can help students to enhance their spiritual dimension and are addressed 

to all students, even though they are expressing agnostic or atheist points of view. 

The Model intends that the contents of learning are led by what the students already 

know, think and understand. The students ‘attitude can depend on how they learn, and how 

they have learned successfully in the past. The act of learning is to be meaningful, and it has 

to be linked on to existing previous knowledge and skills enriching, and extending both. 

Learning religions considers that in school the amount of material to be processed in unit time 

is limited. In the application of this approach, the feedback and the attitude, to be available to 

open discussions are necessary for comfortable learning. The phase of cognitive and meta-

cognitive learning should be taken into account for learning styles, and motivation.  

This approach is opened, and the students should consolidate their learning by asking 

themselves about what is going on in their own minds. The IBM facilitates the creation of a 

room for problem solving in its fullest sense to exercise and strengthen linkages. In the IBM 
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applied to the religions learning, there is the opportunity to create room for defending, trying 

out, and hypothesizing. The role of students can be experimented asking them to be 

“teachers” according to the idea that “you don’t really learn till you teach” as Johnson (2003) 

underlined73. 

We can present in the following part of the Manual some points related to how to use this 

resource in class and to define the steps.  

Step 1 - 

Defining the topic (or agree the topic) 

The topic can be a specific aspect of one or more religions; a transversal area, common to 

more religions or a single question that is part of the general inner spiritual (or not spiritual) 

dimension. 

Examples of topics: 

 Why religions (or some of them) define what we will be after death 

 Why religions (or some of them) impose or suggest special dietary rules 

 What the meaning of certain rites is 

 If our values are somehow related to religions or not, and how. 

In this first step the students will identify the knowledge (what the students know). 

The definition itself of Inquiry-Based Learning (IBL) recalls that it starts from questioning. 

Students are called to ask questions spontaneously or be prompted to ask questions about a 

particular topic, in this case the religions. Religion is not a generic thematic space; teachers 

defined a specific topic of discussion.  They might research to find answers, engage in 

activities that will help them pursue answers, or work collaboratively in pursuit of answers; 

regardless, all learning stems from these questions. By engaging in inquiry-based learning, 

students come to understand that they can take responsibility for their learning. 

Lessons Planning 
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There is not a defined way to outline an inquiry-based lesson plan. 

Lesson planning starts by defining the desired outcome of the lesson. The role of the 

teachers is also to be able to explore the topics that the students are hungry or are willing to 

know how and explore. 

Religions are a sensitive issue, and the teachers need to define the topic considering that, 

they have not to be felt as offensive or not suitable for all the class. Then, it is appropriate to 

organize and prepare a research plan, with same indications and guidelines.  It might be useful 

to consider using a K-W-L chart, facilitating the students in reading some pre-prepared texts, 

and documents or watching a video, taking students to continually discuss what they read or 

watch, and involving them in an observation activity.  

In defining the steps, the teachers always must leave a space for a debate.    

Other lessons should be focused on getting students into research or work groups to 

determine the relevant answers. Often, inquiry-based learning will also perpetuate itself by 

leading to another new set of questions. Inquiry-based learning lessons can be different from 

other lessons in a way that they do not necessarily have a strong endpoint. 

Step 2 – Research Plan 

(This step can last one hour in class or at home) 

 Students have to present a research plan and they can be divided into groups. During this 

time the teachers have to present the research criteria, and give the indications for how to 

analyze and select the materials.  It’s crucial to clarify that the work has to be done by the 

students autonomously, (teacher mustn’t do the work for them!), but he/she has to guide 

them, and model reliable methods of researching.  

Step 3 -  

- Presenting the conclusions and answering questions: (two hours) 

Students should present what they’ve learned. Students should create and present a final 

artifact. 
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If the teachers have divided the students in groups, for each group a presenter will be 

defined and will be in charge to present the issue, or in students will be presenting the issue 

asking all the group members to explain an argument.   

The theory under this approach is that it is not possible to teach religion without going 

through the nature, and the narration of a specific religion. The aim of the model is not 

proposing “how to study history of the religions” but experimenting in the study of religions, 

and the impact of multiculturalism.  

Nature and conceptual dimension of the questions: The discussion should be led avoiding 

any problem related to the conceptual expressions. It is important for the children that their 

language can be franc, and not influenced by the dogmatic positions of others (parents, other 

teachers etc.).  

Wittgenstein's beetle in the box - In Wittgenstein’s Philosophical Investigations, he 

proposed a thought experiment that challenged the way we look at introspection and how it 

informs the language we use to describe sensations. For the thought experiment, 

Wittgenstein asks us to imagine a group of individuals, each of whom has a box containing 

something called a “beetle”. No one can see into anyone else’s box. Everyone is asked to 

describe their beetle, but each person only knows their own beetle. But each person can only 

talk about their own beetle, as there might be different things in each person’s box. 

Consequently, Wittgenstein says the subsequent descriptions cannot have a part in the 

“language game.” Over time, people will talk about what is in their boxes, but the word 

“beetle” simply ends up meaning “that thing that is in a person’s box.”  

Why is this bizarre thought experiment disturbing? The mental experiment points out that 

the beetle is like our minds, and that we can’t know exactly what it is like in another 

individual’s mind. We can’t know exactly what other people are experiencing, or the 

uniqueness of their perspective. It’s an issue that’s very much related to the so-called hard 

problem of consciousness, and the phenomenon of qualia. 

The student is asked to present their argument to the class and to justify their opinions, 

using sleds or video or what they are able to do.  

In the preparation of the presentation, they have to follow these rules:   
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 No expression shall be accepted which is offensive, personal or defamatory in 

nature.  

 The chairman may call to order any person using such expressions.  

 All the arguments must be explained and justify by the materials found during the 

research phase or by the result of the study or other forms of investigation 

(questionnaires, interviews etc…). 

Step 4 

A debate for reflecting and thinking – Post presentation (one hour) 

In this phase the students are asked to reflect on what worked about the process and what 

didn’t, and they have also to mature their opinions about the topics explored. Reflection is a 

very important key-issue. This step has two meanings: asking the students to think back on 

their opinion of the topic and reflecting on the process and the methodology. In this phase, it 

will be very useful to discover how the metacognition (thinking about thinking), plays a role in 

this strategy. The teachers will be able to explore, how students have focused on how they 

learned in addition to what they learned. In terms of the specific content area of religion, to 

discuss the procedure, and analyze the findings will be essential for having the opportunity to 

discuss about the prejudices, and to get used to the differences in the expressions of the 

beliefs.  In terms of student achievement, the power of their question should help drive the 

research, the writing, and the presentation.  

Step5 

Feedback and Assessment  

Feedback and reassurance are necessary for comfort- able learning, and assessment should 

be constructive.  

In this field, performance evaluations are not easy. Some factors intervene in the creation 

of the contents. 

We can establish some categories of criteria, addressing the:  

 Evaluation of the student’s performances  

 Evaluation of the efficacy of the activity    
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Evaluation of students´ performances  

The criteria try to describe what is most important in student work, in relation to the 

identified learning goals. In this Model four general categories of criteria are proposed that can 

be used to evaluate student reaction, and work in this specific field of learning religion. The 

four criteria types focus on evaluating content, process, quality, and impact. Let’s consider 

each type. 

1. Content: The degree of a student’s knowledge and understanding of facts, concepts, and 

principles. 

2. Process: The proficiency level of performance of a skill or process, as well as the 

effectiveness of the methods and procedures used in the research, and the ability shown 

in analyzing the materials. 

3. Quality: The overall quality and craftsmanship of the presentation. 

4. Impact: The overall results or effects of the performance given its purpose and audience. 

 

Types of Criteria  

Descriptive Terms (examples) 

 

Content 

accurate, clearly explained, complete, expert, knowledgeable. 

 

Process 

collaborative, coordinated, efficient, methodical, precise. 

 

Quality 

creative, organized, polished, effectively designed, well crafted. 
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Impact 

entertaining, informative, persuasive, satisfying, successful. 

 

Here is an example in which all four types of criteria are used to evaluate the task listed on the 

IBM: 

 Content — the students accurately describe the topic and considered properly all the 

multicultural aspects.  

 Process — the students in the groups collaborate well and coordinate with the others. 

 Quality — all the contents are well presented and well described with an appropriate 

use of media (pictures and music) selected considering, all the multicultural feelings.  

 Impact — the presentation reaches its goal and the answers to the questions raised by 

the topic is satisfactory and able to provoke a (non-offensive) debate.  

It is important to note that in this example, the four criteria are relatively independent 

of one.  

 

Evaluation of the activity  

The main questions teachers are call to answer are: 

WHAT - Teachers should develop a learning environment that is relevant to and reflective 

of their students' social, cultural, and linguistic experiences. They act as guides, mediators, 

consultants, instructors, and advocates for the students, helping to effectively connect their 

culturally- and community-based knowledge to the classroom learning experiences.  

WHY - Ladson-Billing (1995)74 notes that a key criterion for culturally relevant teaching is 

nurturing, and supporting competence, in both home and school cultures. Teachers should 

use the students' home cultural experiences as a foundation upon which to develop 

knowledge and skills. Content learned in this way is more significant to the students, and 

facilitates the transfer of what is learned in school to real-life situations (Padro, Waxman & 

Rivera, 2002)75.  
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HOW: 

Have students share artifacts from home that reflect their culture. 

Have students write about traditions shared by their families. 

Have students’ research different aspects of their culture. 

Vary teaching approaches to accommodate diverse learning styles, and language proficiency 

Initiate cooperative learning groups.76 

Have students participate in book clubs or literature circles.77 

Use student-directed discussion groups.78 

Speak in ways that meet the comprehension and language development needs of ELLs 

(Yeldin). 

 

Conclusion and Suggestions for the Teacher  

Before developing a discussion about religion, you should be sure that during the debate 

an Appropriate Modes of Address will be respected. In general, it is a good practice to ask 

what name or form of address students prefer in defining their religion. During class 

discussions, should be used to refer to students by name as much as possible. Correct 

pronunciation of names is very important, as it demonstrates cultural awareness and respect. 

Remember – if you are in doubt, check with students. You should encourage using inclusive 

language that avoids ethnocentric tones.  

It is very important to avoid any Classroom Incivilities:  

 Establish explicit ground-rules for appropriate classroom conduct to protect against 

cultural exclusion and insensitivity;  

 Communicate, verbally and non-verbally, high expectations for displaying mutual 

respect toward all students;  

 Encourage students to negotiate an accepted “code of conduct” and set of disciplinary 

measures for inappropriate classroom behavior;  
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 Respond promptly to any behavior (verbal or non-verbal) that could be considered 

prejudiced, biased or discriminatory in nature. Do not tolerate racist, sexists or culturally 

insensitive comments made by students;  

 Avoid ignoring or neglecting the needs of individual students. For example, ensure you 

do not tend to favor one group over another when answering questions;  

 Avoid stereotypes and preconceived assumptions in your teaching practices and 

content of the discussions;  

 When presenting information on cultural and linguistic diverse individuals or minority 

groups, clearly cite published literature and research findings, rather than expressing 

your personal opinion. Similarly, encourage students to draw on diverse data 

sources/evidence to develop their arguments and critique opinions.  

 It is also very important to encourage Open and Inclusive Classroom Discussion; 

 Prompt students to ask questions by using open-ended statements, such as “Would 

anyone like to share a different opinion or perspective?”  

 Avoid singling out individual students or putting anyone “on the spot”, particularly 

when discussing culturally or personally sensitive issues. For example, a student will feel 

pressured if it is assumed they can speak on behalf of all people from their country or 

culture of origin;  

 Promote turn taking when discussing controversial issues. For example, ensure 

students take turns expressing their own opinions while also listening to (and genuinely 

considering) the views of others;  

 Ask students how they prefer to learn, and, where possible, examine how you might 

adapt your teaching and learning activities accordingly.  

 

4.2 The Pedagogical and Didactic Participatory Teaching & Learning Model 
steps 

Educators seek strategies and various methods of teaching that help students gain a 

full understanding of new concepts. They aim to engage, motivate, and guide students toward 

skills development. One of the ways to do that is by incorporating inquiry-based approaches 
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like the Pedagogical Didactic and Participatory Teaching & Learning Model five steps method 

(the 5Es), which is grounded on active learning. Students are no longer passive receivers of 

knowledge from their teacher but active explorers.  

The method, developed originally in late 80s by the Biological Sciences Curriculum 

Studies, promotes collaborative, active learning in which students work together to solve 

problems and investigate new concepts by asking questions, observing, analyzing, and 

drawing conclusions. Primarily it is a pedagogical approach to teach science, so it provides a 

framework for teachers to develop students’ understanding of scientific ideas and concepts. 

However, the 5E model is flexible and can be used with many different types of resources, 

programs, and materials that teachers want to work on. It enhances students’ thinking, and 

then allows for explorative discovery and actual learning to deepen their understanding. 

Students learn that one question leads to another, which may lead to several more. They have 

the opportunity to become critical thinkers and continue their learning. The P&P method’s 5 

steps are based on the constructivist theory of learning, which suggests that people construct 

knowledge and meaning from experiences and interactions between students, instructors and 

learning content. By understanding and reflecting on activities, students are able to reconcile 

new knowledge with previous ideas and at the same time gain information, conclusions and 

new wonderings as this model motivate them to think, understand, explore, collaborate, 

analyze, observe and predict.  

The 5E learning cycle leads students through the following five steps:  

Engagement  

The first phase of the learning cycle introduces the lesson. The educator creates a 

desire to learn more about the forthcoming topic and identify any knowledge gaps without 

lecturing. He/she pre-assesses students' prior knowledge, and he/she poses a problem for 

them to explore in the next phase of the learning cycle, informing them about the lesson's 

objective(s) and where they are heading. 

The educator might challenge students by asking opening questions or by inviting 

them to write down what they already know about the topic. He/she might set up an 
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interesting situation allowing students to observe and discuss what they think about and what 

predictions they are making based solely on prior knowledge.  

Exploration 

During the exploration phase, students actively explore the new concept through 

concrete learning experiences79. This phase allows students to learn in a hands-on way, 

offering better understanding of the initial concept. They seek answers to their questions, 

back up any claims about their observations and provide further wonderings. This process 

allows students to be solemnly at the center of the action as they collect data to solve the 

problem that was posed.  

Explanation 

This is an educator-led phase guided by the students’ experience from the previous 

phase. It helps students synthesize new knowledge, ask questions if they need further 

clarification and at the same time focus on the goal of the lesson. The educator should ask 

students to share what they learned during the previous phase and has an opportunity to 

listen to their findings and correct possible misconceptions. Students explain their 

understanding of concepts and make public claims about the subject, while other classmates 

can either prove or disprove claims through their own evidence collection. During this phase 

new vocabulary, definitions, notes, Information and Communications Technology, or other 

aides may be introduced in order to boost understanding.  

Elaboration  

In the elaboration phase students share information and ideas and they are encouraged to 

apply their new knowledge and skills. This helps them to develop a deeper understanding. 

Teachers may ask students to create presentations or conduct additional investigations to 

reinforce new skills. The new experience of reviewing old concepts leads learners to discover 

new knowledge and ideas.  

Evaluation  

                                                             
79

  Concrete learning experiences are intended as hands-on activities. These activities will help students use prior 
knowledge to inquire, generate new ideas, and conduct a preliminary investigation (Bybee 2009) 
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During this phase, teachers can observe their students and see whether they have a 

complete grasp of the educational objectives. Students are encouraged to assess their 

progress and reflect on their own understanding. Both formal and informal assessment are 

appropriate for evaluating understanding and performance, including self and peer 

assessment, writing assignments, exams, but also portfolios, performance-based assessment, 

concept maps, and journals. Students may work together to demonstrate what they are able 

to do. 

 

4.3 The Pedagogical and Didactic Participatory Teaching & Learning Model 
(PD&P) activities and possible contents 

 

A. General vision 

All learning tasks will be posed in three communicative modes: interpretative, interpersonal, 

and presentational 

 Interpretive Mode  

• Acquire new information  

• Organize  

• Comprehend  

• Pose questions  

Interpersonal Mode  

• Plan and negotiate  

• Choose and come to consensus  

• Ask and answer questions  

• Solve information gap 

 Presentational Mode  

• Create a product  

• Solve a problem  

• Apply information from other modes 
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In response to the question "What skills we want to “arm" our teenagers with?” we answer 

again in three steps:  

 

1. Communication and collaboration  

Students can:  

• collaborate in diverse environments;  

• situate themselves in a variety of contexts  

• organize and participate in diverse groups  

• work effectively toward a common goal 

• understand that audiences differ on the basis of culture, geography, faith, ideology, wealth, 

and other factors and that they may perceive different meanings from the same information 

 

2. Critical Thinking, Research and Problem Solving: 

Students can: 

• demonstrate awareness and interest in learning about the world 

• explore and articulate critical questions and "researchable" problems 

• engage with problems intellectually and emotionally 

• analyze, synthesize, and evaluate perspectives 

• ask significant questions 

• connect the local to the global 

• compare and contrast different perspectives 

• integrate their own and others’ viewpoints to construct a new one, when needed 

 

3. Local and Global Citizenship:  

Students can:  

• articulate others’ perspectives and identify influences  

• understand short-and long-term consequences of the relative balance of power between 

societies and cultures  

• see them as capable of making a difference, as players, not bystanders  

• take into account varied perspectives and assess potential consequences 
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Some possible topics for organizing learning activities around them:  

• The God's agents  

• The God's presence  

• God's words  

• Communication with God  

• Religions and Geography 

• Religions and Universities  

• Religions and Politic  

Each topic to be broken down in 3 categories:  

• products  

• practices  

• perspectives 

 

B. Possible learning scenarios  

 

1. Critical Reading 

Encourage close reading with strategies that ask students to analyse, interpret, 

critique and make connections to texts, and to discover the relevance of their reading within a 

larger context. 

Challenge the Text  

Challenge the Text helps students ask and answer their own text-dependent questions 

by taking multiple perspectives and uncovering assumptions and biases within the text80.  

Asking questions with a critical thinking approach encourages students to examine the 

validity of a text and of an author's arguments. By considering and challenging what is said in 

a text, students enter their voices into the textual discourse and develop agency. Generating 

questions also provides a purpose for reading. Students’ engagement in the reading process 

                                                             
80

 For further references about this scenario, please refer to https://www.learningforjustice.org/classroom-
resources/teaching-strategies/responding-to-the-readaloud-text/challenge-the-text  

https://www.learningforjustice.org/classroom-resources/teaching-strategies/responding-to-the-readaloud-text/challenge-the-text
https://www.learningforjustice.org/classroom-resources/teaching-strategies/responding-to-the-readaloud-text/challenge-the-text
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increases when they explore their own interests. Written questions and responses also 

increase text comprehension, improve performance on writing assessments, and prepare 

students to generate and answer questions in college, career, and civic life.  

Reading Against the Grain 

In reading against the grain students analyse the dominant reading of a text and 

engage in alternative or "resistant" readings. Resistant readings scrutinize the beliefs and 

attitudes that typically go unexamined in a text, drawing attention to the gaps, silences, and 

contradictions.  

A "reading" refers to what we believe the text means; textual meaning is always 

dependent on context. A reader situated in a cultural context other than the one in which the 

text was written may find meaning the writer did not intend. When students read against the 

grain, they learn to push back against the foregrounding and privileging of a dominant point 

of view (often heterosexual, non-disabled, Christian, white, or male). This strategy adds the 

experiences of less represented individuals and groups into the textual discourse. 

Reading against the grain combines analysis, synthesis, evaluation, and creation. It also 

develops and assesses comprehension as students must understand the text to successfully 

engage in an alternative reading.  

Shared reading combines aspects of guided reading and read-aloud strategies.  

During shared reading, a teacher or proficient student reads the text aloud, pausing at pre-

selected moments to discuss content and analyse the text. This strategy facilitates close 

reading of a complex text in small or whole group settings. 

Text Graffiti  

This strategy exposes students to multiple short pieces of a text before they read it in 

its entirety. Students read selected quotes out of context and comment on both the selection 

and the comments of other students. The activity ends with students reflecting on their 

reactions to and predictions about the text. 

Text-Dependent Questions  

Readers must refer to the central text to answer text-dependent questions and 

provide evidence from the reading to support their answers. Students provide accurate, 
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relevant, and complete evidence. To do this well, students will often need to re-read the text 

several times. This approach privileges the text over prior knowledge, personal experience, 

and pre-reading activities. 

Window or Mirror?  

This task helps students consider if the text is a window or a mirror through practicing 

literacy skills and using technology. Students will decide if author, speaker, characters, or 

content in a text reflect students’ lived experiences (mirror) or provide a window into the 

lived experiences of people whose identities differ from the students’. 

 

2. Community Inquiry 

Nurture students' speaking and listening skills with strategies that ask them to draw 

upon texts during meaningful—and respectful—classroom discussions. 

 

Jigsaw Activities 

Jigsaw activities are a specific type of information gap activities that work best when 

used with the whole class. The class is first divided into groups of four to six learners who are 

then given some information on a particular aspect of the topic which they then become the 

experts in. 

The class is then re-organized into different groups (‘jigsaw’ groups) of four to six 

learners so that each learner in the new group is from a different ‘expert’ group and they 

share their information with the new group so they can complete a task together. 

Fishbowl 

Fishbowl is a strategy for organizing medium- to large-group discussions. Students are 

separated into an inner and outer circle. In the inner circle, or fishbowl, students have a 

discussion; students in the outer circle listen to the discussion and take notes. 

Four perspectives 

A strategy to introduce the anti-bias framework into group discussion and textual 

analysis. Students respond to and pose questions from the four anti-bias domains: identity, 

diversity, justice, and action. 
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Socratic Seminar  

A structured discussion in which students examine issues and respond to open-ended 

questions about a text. Students use dialogue rather than debate to communicate with each 

other.  

What Would They Say  

A discussion strategy that asks students to infer how a particular author or character 

from a text would respond to questions and scenarios. Students must defend their 

conclusions using evidence from the text.  

Do Something  

A performance tasks ask students to demonstrate their anti-bias awareness and civic 

competency by applying their literacy and social justice knowledge in an authentic real-world 

context.  

Fact or Opinion  

This prompt asks students to locate examples of facts and opinions in a text, explaining 

how they know which are facts and which are opinions. 

I'll Be the Judge  

This prompt asks students to compare how two texts or authors address a given 

question and argue which text or author makes the stronger case.  

Put the Story in History  

This prompt asks students to address a given question by writing an imaginative piece 

that talk about a significant person or historical event in the text.  

Address the question by writing a piece of historical fiction that talks about…  

In Their Shoes  

This prompt asks students to produce a narrative piece that talks about an experience 

from the perspective of a character, historical figure, or author.  

Be the Change...  

Students identify and investigate a community problem and propose a solution. They 

then plan and implement action directed at solving the problem. 
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Chapter 5 – How to apply Pedagogical and Didactic Participatory Teaching 
& Learning Model (PD&P)  

 

5.1 How to use the method: indications for teachers 

Teachers with a wide range of religious and non-religious affiliations can, theoretically, 

teach an open and reflective form of religious education in an effective and highly impartial 

way81. The concept of impartiality requires the organisation of teaching and learning without 

prejudice on the grounds of race, faith, social class, or political opinion, with freedom of 

speech within accepted limits. Teachers can, where necessary, use their personal opinions 

with intellectual honesty and without the intention of persuading students to follow their own 

opinions. Impartial teachers of religious education have the skills and sensitivity to know how 

and when to include their personal beliefs. This professional competence does not force 

teachers to hide their perspective82. The main goal is to make the classroom a healthy 

environment for conversation and debate between students and teachers. It is crucial to 

recognize the multiple identities of students and to create active classroom environments in 

which those identities are respected and valued. To establish a safe religious education 

classroom space, religious education teachers and students should encourage learning more 

about and from each other. 

Pedagogical and Didactic Participatory teaching and learning Model (PD&P) approach 

proposed by the LIFE TWO project is based on the Inquiry Method (IBM) in education. In order 

to apply the IBM model to the religion learning from a participatory approach perspective, the 

first thing teachers should do is to guarantee religious education classrooms to be safe public 

spaces83. In order to establish a safe space in religious education, teachers should set the 

ground rules for conversation in a classroom setting where all students feel free to express 
                                                             
81

 Jackson 1997, 135–136 

82
 Jackson 2014, 47-57 

83
 Osbeck, Sporre & Skeie 2017, 49-66 
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their opinions without offending others. In a multi-religious education classroom, teachers 

have the responsibility to protect students from discrimination. They need to encourage 

students to be ethically responsible, and have respectful dialogues with ‘others’, firstly during 

the classroom communication, and latterly in their everyday life interactions.  

Since a person’s name is a part of his or her cultural identity, teachers should be 

careful enough while pronouncing students’ names from different cultures and religions 

correctly during attendance, a classroom activity, or any other time of the school day84. 

Additionally, as a classroom activity, to foster a positive relationship between students from 

diverse backgrounds, teachers may ask students to explain what their names mean in their 

cultures and how they were chosen. Gaining information about the religious and cultural 

backgrounds of classmates would help to encourage positive interactions between students.   

To encourage respectful conversation on religious diversity in religious education 

classrooms, teachers should encourage open and inclusive classroom discussions. They should 

not tolerate put-downs of any students. These types of statements may immediately create 

an ‘us’ and ‘them’ atmosphere85. Teachers should also promote discovery of common 

interests and shared experiences between students. Celebrating similarities, as well as 

discovering differences between students, would help to create a culturally and religiously 

inclusive classroom environment. 

To develop greater tolerance towards other cultures and religions, teachers should not 

allow racist, sexists or culturally insensitive comments or actions to pass unnoticed. Teachers 

should take students’ attention to them and help them to explore the sources of prejudice 

and discrimination. Moreover, teachers should discard their preconceived notions of 

culturally and religiously diverse students as well. They should avoid the misconceptions of 

stereotypes related to diverse religions and cultures86. 

                                                             
84

 Wages 2015, 35 

85
 Hammeken 2007, 42 

86
 Shepherd & Linn 2015, 78 
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While discussing personally or culturally sensitive issues, teachers should avoid singling 

out any one particular student. Teachers should not assume that a student can speak on 

behalf of all people from his religion, country, or culture of origin. They should guarantee all 

students feel free to express their perspectives and to listen and consider others’ opinions 

respectfully. Teachers should not have tendency to favour one cultural or religious group of 

students over another while answering their questions. 

Teachers should be responsive to students on both an individual and a cultural level. 

The inclusiveness of a classroom depends upon the kinds of interactions that occur between 

teachers and students in the classroom. These interactions are influenced by the content of 

the lecture. Teachers should include multiple perspectives on each topic of the religious 

education course content rather than focusing solely on a single perspective. Moreover, 

teachers should include, as much as possible, materials written or created by people of 

different cultural and religious backgrounds and / or perspectives. 

Consequently, teachers should monitor their own assumptions, attitudes, and 

instructional practices. They should question to what extent do these assumptions, biases and 

practices ensure an inclusive learning classroom environment. Firstly, teachers should think 

about their definition of ‘diversity’ and in relation to this, they should ask themselves how 

their teaching practices reflect their national, cultural, or religious identity. Secondly, teachers 

should question their assumptions of students from diverse cultural and religious groups. 

Based on their assumptions, it is essential for teachers to interrogate their emotional, 

cognitive, and behavioural response to students. Finally, they should dwell on how they could 

adapt their teaching practices to be more responsive to the unique needs of diverse student 

groups. Thus, if teachers could learn what other skills, knowledge, or resources they need 

more; it would help them to give education from a more culturally inclusive perspective. 
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Chapter 6 - Didactic Exercises and examples of lessons addressed to the 
main religions  

 

Education: Goals and practices 

The idea of learning religions in a Multicultural education comes from an educational 

reform movement inspired by the exigencies to create educational opportunities for all 

students in the field of religions, and by the assumption that including students in a religion 

education coming from different racial, ethnic, and social-class groups can favor a positive 

debate. Multiculturality in religion education reflects the diverse cultures, and is a process 

addressed to create an appropriate content integration and a knowledge construction 

process. To achieve it and to reach a real reduction of prejudices, this Manual proposes a first 

step of the pedagogy. It proposes exercises that have the aim to prepare the climate before 

going with the application of the IBM method in order to proceed empowering the school 

culture and social structure in the perception of the students. We have outlined that content 

integration deals with the extent to which teachers use examples and content from a variety 

of religions, but they have to show a specific knowledge of these topics in order to not give 

inappropriate information. These exercises do not require a wide knowledge of the teachers 

about other religions, because it is given that this information is provided by the students, 

about their belief and traditions. It is up the groups to illustrate key concepts, generalizations, 

and issues within their religious or agnostic areas or traditions. These exercises foresee that 

the knowledge construction process requires the teachers to help students to understand, 

investigate, and determine how the biases, frames of reference, and perspectives within a 

discipline influence the ways in which knowledge is constructed within it.  

The approach proposed by this phase is to get the students to think and to debate 

about religions with the aim to favor the reduction of prejudices with lessons, and activities 

used by teachers to help students, to develop positive attitudes toward different racial, 

ethnic, and religious groups.  

To implement multicultural and multi-religious education effectively, teachers must 

attend to each of the dimensions of multicultural education and the students have to be 
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prepare to an open and free discussion and debate. They should use content from diverse 

traditions and ideas (religious or not) when introducing concepts and illustrate rites or 

behaviors. These activities will help the students to understand how beliefs in the various 

religions are constructed and help students to develop positive intergroup attitudes and 

behaviors. These warm-up activities can contribute to modify the teaching approach of 

teachers introducing strategies addressed to better understand different religious, racial, 

cultural, and social-class experiences to favor the dialogue and the reciprocal positive 

perception.  
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EXERCISE 1 

PEDAGOGICAL AREA  Promotion of active citizenship, social and religious dialogue 

LEVEL OF DIFFICULTY Medium  

RANGE OF STUDENTS’ AGE (to 
whom the exercise is addresses) 

Students aged 15-18 yo 

DURATION 120 minutes/180 minutes 

PURPOSE AND OBJECTIVES  

 

The aim is to analyse the meaning of the words “egoism” and 
“empathy”, the differences existing between them and the 
potential effects of both concepts on the learning process. 

PREPARATION OF THE EXERCISE 
IN CLASS (before lesson) 

 

Maximum number of participants suggested is 20, minimum 10. 

There is only one teacher/facilitator for each session. 

Maximum duration suggested is 2 hours. 

It’s useful to have a flipchart or a notebook to write down the 
diverse interventions and to record the outcomes of the session. 

The space is organized in order to create a democratic, non-
hierarchical environment (trying to convey the concept of the 
space as a metaphor of relations, communication, expression and 
creativity): participants sit in a circle (meaning sharing of power, 
equality, same chance of contribution from everybody), so 
everyone has the same distance from the centre and can look at 
each other in the eyes. 

ORGANIZING 

 

During the session, participants ask when they want to speak, 

Creating an order that should be respected.  

It is important that everybody listens actively to each other’s voice. 

The teacher/facilitator might also invite to speak those 
participants who are silent, giving them the possibility to accept or 
refuse the invitation. 

It is important during the discussion that the teacher/facilitator 

Records what the participants say, using the tools suggested. 

IMPLEMENTATION (step 1, 
step2, step 3...) 

 

Step 1: 45’ 

The teacher/facilitator introduces him/herself and invites each 
participant to introduce him/herself. If the exercise on 
transmission and communication has not already been carried out, 
we can ask: what is your personal dream? 

Each participant starts to tell something about him/herself and 
his/her life through dreams. In this way everyone can open up, by 
expressing themselves and listening to other people’s point of 
view. 
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Step 2: 45’ 

The teacher/facilitator asks the participants the following 
questions: - What is the meaning of “egoism” according to your 
personal experience? - What is the meaning of “empathy” 
according to your personal experience? 

Each participant expresses his/her opinion freely on the meaning 
of the concept of “egoism” and “empathy”, by starting from their 
etymology*. 

The teacher/facilitator might intervene and give his own 
contribution in order to enable true reciprocity. However, he 
should not influence the group discussion by expressing his/her 
opinion on the topic being discussed; but rather, on a more 
methodological level, he should favor reciprocal communication, 
re-launch the discussion, ask for further explanations and/or 
examples taken from personal experiences of participants etc. 

 

*Egoism 

Late 18th century: from French égoïsme and modern Latin 
egoismus, from Latin ego ‘I’. 

Egoism is usually considered in two forms. Psychological egoism is 
the view that people are always motivated by self-interest. Ethical 
egoism is the view that whether or not people are like this, they 
ought to be like this; usually this is advanced in the form that 
rational behavior requires attempting to maximize self-interest. 

*Empathy 

The ability to imagine oneself in someone else’s place and 
understand the other’s feelings, desires, ideas, and actions. It is a 
term coined in the early 20th century, equivalent to the German 
Einfühlung and modeled on “sympathy.” 

DEBRIEFING/REFLECTION 

 

20’ 

At the end of the workshop the teacher/facilitator closes by asking 
a short evaluation to all participants and by making a synthesis of 
what has been said during the session and drawing conclusions. 

The teacher/facilitator closes the workshop by making a short 
summary of what has been said during the session and drawing 
conclusions on what emerged from it. 

The teacher/facilitator should also talk about the next encounter 
and propose: when, at which time, about what. 

TRANSFER TO PRACTICE Communication skills can be used among the students to express 
their opinions and improve interaction at school. 
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ACQUIRED KEY CONCEPT/S & 
SKILL/S 

 

 

 

 

 

EXERCISE 2 

PEDAGOGICAL AREA  Intercultural and interreligious dialogue 

LEVEL OF DIFFICULTY Medium 

RANGE OF STUDENTS’ AGE (to 
whom the exercise is addresses) 

Students aged 15-18 yo 

DURATION 120 minutes/180 minutes 

PURPOSE AND OBJECTIVES  

 

The following exercise aims at solving and transforming conflict. It 
can be implemented with different topics and allows participants 
to discover or develop mediation skills and personal strengths as 
well as making them think about alternatives on problems’ 
solution. The aim is to define religious/social conflict, identify its 
main features and develop solutions to transform them in a 
chance of development. 

PREPARATION OF THE EXERCISE 
IN CLASS (before lesson) 

 

Papers and pens are needed.  

During this exercise the topic of “conflict transformation” is 
introduced and its key dimensions are identified. Conflict can be 
defined as a disagreement through which the sides involved 
perceive a threat to their needs, interests, or concerns. Usually, it 
is associated with violence and destruction, accompanied by 
feelings of anger, frustration, hurt, anxiety and fear. On the other 
hand, conflict is not necessarily destructive if handled properly. It 
can be also a valuable tool for building up skills and personal 
strengths as well as a chance to use human creativity and finding 
new solutions. 

ORGANIZING 

 

Participants are asked to work on a specific conflict. The procedure 
to be followed is structured in a precise dialectic as the one which 
follows: 

Example of conflict: Religious Majority vs. Minorities.  

1. Participants are invited to provide a Diagnosis that means the 
process to identify the causes of the conflict. Possible answers on 
the topic taken as example above: 

a. Direct violence: prejudice, racism, xenophobia;  

b. Cultural violence: closed social ties and resistance to change 
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versus and the need for integration;  

2. Then participants are invited to develop the Prognosis (which is 
an analysis of the direct consequences of this kind of conflict): 
discrimination, limited access to qualified jobs for immigrants, no 
real exchange/communication between people, violence (verbal 
and sometimes physical). 

3. Once causes & consequences are identified, it’s up to develop a 
Therapy, to find a solution to this conflict: how to transcend 
positively/creatively the relations and structures that 
create/maintain the conflict? And how we can facilitate the 
process of conflict transformation? 

IMPLEMENTATION (step 1, step 
2, step 3...) 

 

Step 1:30’ 

Create a representative group of people in which there are 
immigrants from different countries, autochthones, political 
representatives, NGO representatives. 

The teacher/facilitator asks the group the following question: what 
questions should be asked to examine the causes of conflict? 

Step 2: 45’ 

Each participant initially reflects on questions that must 
necessarily be asked. 

The teacher/facilitator focuses, summarizes, and presents to the 
group the questions that have arisen 

Step3: 20’ 

As everyone enunciates their personal questions, the others 
should write them down on their notebook 

Step4: 30’ 

The participants begin to reflect on the questions in order to 
analyze the root causes of a conflict (diagnosis) and its related 
consequences (prognosis) by using a plurality of visions, 
alternatives and voices, yet also the backgrounds and experiences 
of the actors involved at every social level (considering also the 
deep psychological and cultural factors). 

Step5: After defining the root causes of conflict, it’s necessary to 
discuss about therapy perspectives on how conflicts can be 
transformed and peace can be built by using creative and viable 
alternatives to violence (need for creativity, need for future 
orientation). 

DEBRIEFING/REFLECTION 

 

Debriefing/reflection: 30’ 

At the end of the workshop the teacher/facilitator closes by asking 
a short evaluation to all participants and by making a short 
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summary of what has been said during the session 

TRANSFER TO PRACTICE How students are stimulated to use skills after the lesson 
(homework, pedagogic follow-up interventions, additions to 
portfolio, monitoring and discussing student interaction, change of 
school rules/procedures) 

The following exercise can be a useful practice to monitor the 
interaction of students, to make them think about the potential of 
conflict and the creative ways of solving them and – most of all – 
the main role they can have on fostering social dialogue and 
contributing in the development of events of the community they 
belong to. 

ACQUIRED KEY CONCEPT/S & 
SKILL/S 

Mediation skills and personal strengths as well as be able to think 
about alternatives on problems’ solution 

 

 

EXERCISE 3 

PEDAGOGICAL AREA  Active citizenship, social and religious dialogue  

LEVEL OF DIFFICULTY Medium 

RANGE OF STUDENTS’ AGE (to 
whom the exercise is addresses) 

Students aged 15-18 yo 

DURATION 120 minutes/180 minutes 

PURPOSE AND OBJECTIVES  

 

The current exercise will provide competences which are 
connected to active citizenship, social and religious dialogue. The 
aim is to analyse the meaning of the words “tolerance” and 
“acceptance”, the differences existing between them and the 
potential effects of both concepts on the learning process. 

PREPARATION OF THE EXERCISE 
IN CLASS (before lesson) 

 

It’s useful to have a flipchart or a notebook to write down the 
diverse interventions and to record the outcomes of the session. 

Maximum number of participants suggested is 20, minimum 10. 

There is only one teacher/facilitator for each session. 

Maximum duration suggested is 3 hours. 

The space is organized in order to create a democratic, non-
hierarchical environment (trying to convey the concept of the 
space as a metaphor of relations, communication, expression and 
creativity): participants sit in a circle (meaning sharing of power, 
equality, same chance of contribution from everybody), so 
everyone has the same distance from the centre and can look at 
each other in the eyes. 

ORGANIZING During the session, participants ask when they want to speak, 
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 creating an order that should be respected. 

It is important that everybody listens actively to each other’s voice. 

The coordinator might also invite to speak those participants who 
are silent, giving them the possibility to accept or refuse the 
invitation. 

It is important during the discussion that the RMA coordinator 
records what the participants say, using the tools suggested. 

IMPLEMENTATION (step 1, 
step2, step 3...) 

 

Step 1:45’ 

The teacher/facilitator introduces him/herself and invites each 
participant to introduce him/herself by asking: What is your 
personal dream? 

Each participant starts to tell something about him/herself and 
his/her life through dreams. In this way everyone can open up by 
expressing themselves and listening to other people’s point of 
view. 

Step 2: 45’ 

The teacher/facilitator asks the participants the following 
questions: - What is the meaning of “tolerance” according to your 
personal experience? - What is the meaning of “acceptance” 
according to your personal experience? 

Each participant expresses his/her opinion freely on the meaning 
of the concept of “tolerance” and “acceptance”, by starting from 
their etymology*. 

The teacher/facilitator might intervene and give his own 
contribution in order to enable effective reciprocity. However, 
he/she should not influence the group discussion by expressing 
his/her personal opinion on the topic being discussed; but rather, 
on a more methodological level, he or she should favor reciprocal 
communication, re-launch the discussion, ask for further 
explanations and/or examples taken from personal experiences of 
participants etc. 

 

* Tolerance (n.) 

Early 15c., "endurance, fortitude" (in the face of pain, hardship, 
etc.), from Old French tolerance (14c.), from Latin tolerantia "a 
bearing, supporting, endurance," from tolerans, present participle 
of tolerare "to bear, endure, tolerate". Of individuals, with the 
sense "tendency to be free from bigotry or severity in judging 
other," from 1765. Meaning "allowable amount of variation" dates 
from 1868; and physiological sense of "ability to take large doses" 
first recorded 1875. 
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*Acceptance (n.) 

1570s, from French acceptance, from accepter. The earlier word 
was acception (late 14c., accepcioun), from Latin acceptionem; it 
was common until c. 1700. Acceptation is from early 15c. as 
"action of taking or receiving what is offered," 1590s as "state of 
being accepted." 

DEBRIEFING/REFLECTION 

 

At the end of the workshop the teacher/facilitator closes by asking 
a short evaluation to all participants and by making a synthesis of 
what has been said during the session and drawing conclusions. 

The teacher/facilitator closes the workshop by making a short 
summary of what has been said during the session and drawing 
conclusions on what emerged from it. 

The teacher/facilitator should also talk about the next encounter 
and propose: when, at which time, about what. 

TRANSFER TO PRACTICE How students are stimulated to use skills after the lesson 
(homework, pedagogic follow-up interventions, additions to 
portfolio, monitoring and discussing student interaction, change of 
school rules/procedures) 

Communication skills can be used among the students to express 
their opinions and improve interaction at school. 

ACQUIRED KEY CONCEPT/S & 
SKILL/S 

Mediation, mutual understanding  

 

 
EXERCISE 4 

PEDAGOGICAL AREA  

 

 

The aim of this explorative workshop is to identify some of the 
practical religious lessons. The first, somewhat shocking, 
realization is that this small group of workshop participants often 
talks with each other, but not understanding each other. The 
diversity of motivations, conceptions, and practical approaches 
towards working with conflicts with religious dimensions is mind-
boggling.  

Students will discuss religious intolerance in the context of 
hypothetical scenario and consider how this translates to their 
lives. 
Pedagogical approach based on real-life scenario demonstrate the 
complexity and unpredictability of real issues, and as such, can 
stimulate critical thinking as student will be able to explore.  

Methodological approach of the implementation:  

Transforming Conflicts with Religious Dimensions: 

 propositional comprehension of religions 
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 experiential understanding of religions 

 constructivist comprehension of religions 
They also highlight the need for an inter- and multi-disciplinary 
approach to problem solving. Further, using examples from the 
real world demonstrates that, oftentimes, there is no perfect 
solution to a given problem. But, in doing so, gets students 
thinking about solutions, rather than just focusing on problems. 

LEVEL OF DIFFICULTY High/Medium 

RANGE OF STUDENTS’ AGE (to 
whom the exercise is addresses) 

 

Age 15-18 yo 

 

DURATION 80 minutes/2 school hours  

PURPOSE AND OBJECTIVES  

 

How to work across differences, how to identify a problem, 
how to reach consensus on a peaceful situation that includes 
the viewpoints involved.  

PREPARATION OF THE EXERCISE 
IN CLASS (before lesson) 

 

Ask the class to think about the following question to open with a 
class discussion. 

 What does conflict mean? 

 What does intolerance mean to you? 

 When was a time you have witness a conflict? What 

happened? 

 What feelings*emotions did you observe in each party of 

the conflict? 

 How did you come to a solution? 

ORGANIZING 

 

For this exercise you need to split your students into groups of no 
more than 4-5 students.  

It’s useful to have a flipchart or a notebook to write down the 
diverse interventions 

IMPLEMENTATION (step 1, 
step2, step 3...) 

 

 

Step 1, Main activity, 40 min.: Read scenario to the whole class, 
split students into groups, allow them time to work and to design a 
model of their ideal solution.  

In the country of Zorg there are 4 main national religions. The 
majority of people belong to the religion of Tor. The other three 
religions are Tangra, Orpheus and Perun. Tor and Tangra 
fundamentally oppose the idea of girls going to school based on 
their religious doctrine.  Orpheus and Perun both believe girls have 
a right to attend school given to them by their god. Additionally, 
Tangra, Orpheus and Perun don’t feel represented in the 
government, as it is dominated by people from the Tor religion. The 
government is trying to pass a law to prevent girls to attending 
school because of their religion. Orpheus, Perun and Tangra are 
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resorting to violent protest in the capital of Zorg to have their 
voices heard. This only makes Tor more unwilling to negotiate with 
the other religions. What do you do?   

Step 2, Presentations, 20 min. Students present their solutions in 
skits of 4-5 min. each.  

DEBRIEFING/REFLECTION 

 

 

Step 3, Debriefing/reflection, 20 min: At the end the 
teacher/facilitator closes by asking a short evaluation to all 
participants. He leads a discussion on personal reflection of the 
process - What went well? What did you learn? 

TRANSFER TO PRACTICE 

 

Critical thinking, develop empathy, Ethics problems broaches 
topics related to responsibilities: what are our responsibilities as a 
citizens  

ACQUIRED KEY CONCEPT/S & 
SKILL/S 

 

 

Students will be able to:  

Work productively in a group setting (measurable through teacher 
observation and student reflection of group work.  

1. Concerted actions to transform a wicked situation  

2. Increased capacity for multi-stakeholder collaboration 

 

 

 

EXERCISE 5 

PEDAGOGICAL AREA  

 

This life scenario emphasizes on Inquiry-based learning where 
students take the role in the learning process and asks them to 
engage with an idea or topic in an active way, rather than by sitting 
and listening to a teacher. The lesson exposes students to religious 
freedom and tolerance which are making positive contribution to 
their rights in the society and spark a discussion by having them 
think of and articulate questions in mindful, respectful manner 
while learning the similarities and differences between religions. 
Students will learn what they have done to promote understanding 
and religious tolerance. Critical thinking and religious education go 
hand in hand. Field research, critical thinking about problem 
resolve, group discussion 

LEVEL OF DIFFICULTY 

 

 

Medium level of difficulty  

RANGE OF STUDENTS’ AGE (to 
whom the exercise is 
addresses) 

Age 15-18 yo 
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DURATION 80 minutes/2 school hours 

PURPOSE AND OBJECTIVES  

 

 

The overall goal is for students to make meaning of how to 
cultivate freedom and tolerance about all the religions, gain a 
deeper understanding of their own personal identity and to 
understand how a concept works in a real-world context. 

PREPARATION OF THE 
EXERCISE IN CLASS (before 
lesson) 

 

 

Ask the class to think about the following essential questions: 

 What is religious tolerance? 

 What is freedom of religion? 

 In what way does freedom of religion help to promote 

tolerance and respect for differences in our country? 

 How are a civilizations values and beliefs influenced by its 
religious beliefs and practices?  

 How can we build tolerance and respect for religious 

diversity?   

 How do I feel when I see someone holding a religious 

tradition that is different from mine or my family’s? 

ORGANIZING AND MATERIALS 

 

 

The teachers need to prepare videos, audios and other materials for 
the religious leaders on whom their lesson will be based 

 Index cards with the names of different religions and beliefs 
written on them. 

 Paper and art materials 
 Handout about Erim 

IMPLEMENTATION  

 

 

Start by reviewing a list of world religions. Then, proceed to give the 
activity: 

   1. Write the word “right” on the board and ask students what 
they think it means when they have the right to do something. 
Explain that a right is a freedom that you have in a particular place 
or situation. 

Ask students to complete the following sentences in the handout 
papers with a partner: 

In our class, I have the right 
to____________________________________ 

In my family, I have the right to 
_____________________________________. 

In this country I live, I have the right to 
___________________________________. 
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2. Make students share written answers with a partner 

3. Ask students how they know what their rights are in class, with 
their family in their country. Tell them to find a government 
document which says what rights it must allow our citizens and 
what limits it has with regard to those rights. One of those rights 
applies to tolerance of religion. Direct student partners to guess 
what they think tolerance of religion means. List answers and ask 
students to decide what they think is the best answer. Navigate 
students to understand that tolerance of religion has two parts. 
One part says that our government can’t make one religion the 
official religion of our country. The other part says that our 
government can’t interfere with anyone’s religious beliefs or with 
their right not to practice a religion. Some countries have an official 
state church or religion. Write the names of different religious 
groups as well as the unaffiliated group on index cards. Ask a 
student volunteers to choose an index card and share a sentence 
about that religion that relates to the religious tolerance of those 
who follow it.  

Examples include: 

 Christians cannot be ceased going to church. 
 Jews cannot be stopped believing in just one God. 
 Muslims cannot be said not to pray five times each day. 
 Buddhists cannot be changed praying in Sanskrit. 
 Sikhs cannot be made cut their hair. 
 Religious nonbelievers cannot be made believe in any Gods. 

4. Read the following story to students. 

Erim was excited for the first day of school! She put on her new 
pink dress. She also put on the matching hijab (head scarf) that her 
mother bought her. This would be the first year Erim will wear a 
hijab like a grown-up Muslim woman. She was impatient to meet 
new friends at her new school! She entered the class and saw 
suddenly some girls started laughing at her. One of them pointed to 
her head scarf. Another girl pretended to wear a tissue on her head. 
One of the girls told Erim she should take off her head scarf. Erim 
asked her teacher if she had to take it off. Her teacher said 
……………………… 

5. Ask students to complete the story and answer the questions on 
the handout. The last question can be answered with a partner.  

 6. Ask students to share their story endings. Which ending(s) do 
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students think would be most likely to happen? Justify answers. 

7. Discuss the rest of the answers together. 

8. Finally, list all of the classroom rules from No. 6 of the handout 
on flip chart paper and ask students to check off the ones they will 
agree to follow. Hang the classroom rules in a place where 
everyone can see them.  

Question prompts:  

 How does religion play into social change? 

 How does religion influence socializing? 

DEBRIEFING/REFLECTION 

 

 

Step 3, Debriefing/reflection, 20 min, - Finally, ask students to 
reflect on the class by writing about religious rights. The only 
guideline is that they must write out of curiosity and respect, to 
challenge students to write their questions in a sensitive and 
mindful manner. After the reflection exercise students will share 
their questions and the teacher will make short summary of what 
has been said. 

TRANSFER TO PRACTICE 

 

 

In this lesson, students will be acquainted with a situation that 
reflects strict contrasts and identifies with opportunity of religions. 
They will investigate how those circumstances might have been 
dealt with and compose a study hall rule about regarding 
everyone’s convictions. They will understand the religious right of 
others is a key element of tolerance. 

ACQUIRED KEY CONCEPT/S & 
SKILL/S 

 

 

Students will be able to: 

Understand freedom through tolerance of religions. 

Examine their own actions when someone believes differently than 
they do. 

Identify ways that we can be more accepting of different belief 
systems. 

 

 

EXERCISE 6 

PEDAGOGICAL AREA  

 

Peace-making traverses religious customs, just as friendly and 
political convictions and qualities. It presents an assortment of 
apparatuses for and ways to deal with conflicts, advancing 
congruity, and finishing destructiveness that can result, for 
instance, in war. People focused on a contention free world are 
regularly at the center of peace making exercises all throughout 
the planet. In this lesson, students inspect what and who drives 
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different peace-making endeavours, just as the nature and effect 
of those endeavours. Field research, critical thinking about 
problem resolve, group discussion. 

LEVEL OF DIFFICULTY Medium/Low level of difficulty  

RANGE OF STUDENTS’ AGE 
(to whom the exercise is 
addresses) 

Age 14 – 16 yo 

This lesson is intended for high school grades but can be adapted for 
middle school students. 

 

DURATION 40 minutes/1 school hours  

PURPOSE AND OBJECTIVES  

 

 

Students will: 

 Describe various types of peace-making efforts/programs and 
the conflicts they aim to resolve 

 Determine the religious, social, and/or political beliefs and 
values that undergird peace-making 

 Make a profile of peacemakers, highlighting their common 
advantages, responsibilities, characters, etc. 

 Distinguish the worth and effect of peace-making endeavours 
and projects 

 Apply their understanding and appreciation for peace-making 
efforts through a student-directed project 

PREPARATION OF THE 
EXERCISE IN CLASS (before 
lesson) 

 

Prompt students to split into groups to explore religions available in 
one’s community – either through accessing online resources such as 
websites and YouTube videos or by having students walk around in their 
local community and visit different houses of worship (ideally students 
can visit and have first-hand exposure to different religious sites) 

MATERIALS 

 

 

 Peace-making profile working sheet 

 Critical conversation working sheet 

 Computers or Interactive board 

 Screen upon which to project video segments, if available 

 Handouts of Web resources if computers are not available 

IMPLEMENTATION (step 1, 
step 2, step 3...) 

 

 

1. Write "PEACE" on graph paper or on the whiteboard. Welcome 
briefly students’ meanings of the word. Ask them what they see 
or think concerning when they hear or read it. Reword and 
incorporate understudy remarks.  

2. Ask the students what they consider when they hear the term 
"PEACEMAKING", and in what setting are they acquainted with 
the term. (Reasonable reactions will be various). 

3. Invite the students to portray their knowledge of current peace-
making activities, efforts, and/or movements with which they 
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are familiar — globally, in their state/region, in their community. 
They should note small- and larger-scale efforts, with the 
understanding that we often think of peace-making as a national 
or global venture. But people like Gandhi, the Dalai Lama, and 
Thich Nhat Hanh stress those even large-scale efforts at peace 
need to begin smaller, with ourselves in our daily lives. 

Ask the students to monitor normal components of the peacemaking 
endeavors their companions name and to go to some primer agreement 
regarding what motivates and is at the core of peacemaking, and what 
sort of people might be attracted to this work. 

DEBRIEFING/REFLECTION 15 min, Debriefing/reflection – Students reflect on what they learn 
about the different religions in their local community.  

TRANSFER TO PRACTICE Each group can share 1-2 big ideas about they took from their topics and 
1-2 bid ideas that they took from the others topics 

ACQUIRED KEY 
CONCEPT/S & SKILL/S 

 

 

Students will be able to: 

 Establish a conflict resolution strategy or mediation program in 
their school that is built on a peaceful approach to defusing 
discord among students 

 Form a club in school that sponsors a series of programs and 
activities that reflect the student body’s cultural diversity, 
beliefs, and values 

 

 

 

EXERCISE 7 

PEDAGOGICAL AREA  Relating to abstract concepts and their real life significance 

LEVEL OF DIFFICULTY Medium  

RANGE OF STUDENTS’ 
AGE (to whom the 
exercise is addresses) 

15-17 yo 

DURATION 80 minutes 

PURPOSE AND 
OBJECTIVES  

Understand and appreciate the importance of democracy and 
democratic processes and institutions. 

PREPARATION OF THE 
EXERCISE IN CLASS (before 
lesson) 

Students are given short extracts by the teacher with different ideas on 
democracy OR-the teacher gives orally a brief explanation of the basic 
forms of democracy 

ORGANIZING Students can be divided into groups to discuss the extracts they were 
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given and exchange ideas  

IMPLEMENTATION (step 
1, step2, step 3...) 

 

 

Step 1 read passages/or listen to ideas on democracy 

Step 2 discuss ideas on democracy and give examples 

Step 3 Write down the basic ideas of the group 

DEBRIEFING/REFLECTION 

 

Reflection and presentation of their ideas to the rest of the class. The 
teacher facilitates discussion and encourages students to exchange ideas 
and views. 

TRANSFER TO PRACTICE 

 

 

Believe in democracy and democratic governance. 

Protect democracy. The teacher facilitates discussion by the students on 
the importance of democratic government and how it can affect their 
everyday lives. What would it be like for them to live under a non-
democratic regime? 

ACQUIRED KEY 
CONCEPT/S & SKILL/S 

Relate abstract ideas (democracy/freedom) to real-life practice. Respect 
for other people’s rights. 

 

 

 

EXERCISE 8 

PEDAGOGICAL AREA  Intercultural Understanding 

LEVEL OF DIFFICULTY Intermediate 

RANGE OF STUDENTS’ 
AGE (to whom the 
exercise is addresses) 

15-17 yo 

DURATION 60’ 

PURPOSE AND 
OBJECTIVES  

 To support students in developing an understanding of the interplay 
and interdependence between culture and identity. 

 To support students in recognising and appreciating diversity 

and to promote intercultural understanding. 

PREPARATION OF THE 
EXERCISE IN CLASS (before 
lesson) 

 

 

- Present the Rucksack Model of culture in an attempt to compensate 
for the limitations of the cultural iceberg model introduced by 
Edward Hall in 1976.  

- The cultural iceberg model is a model that enhances the 
understanding of culture along two axes: (a) the “surface” culture 
pertaining to what is visible to any person (i.e. food, or dance); and 
(b) “deep” culture, including what is mostly invisible to others (i.e. 
beliefs or concept of time) (Grant & Sleeter, 2007). 

- However, research shows that those who belong in the majority 
that is misconceived as ‘the norm’ (i.e., white, of middle-class 
background, and monolingual), can easily recognize elements of 
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their ‘surface culture’, but they often face substantial difficulties in 
recognising the elements of their ‘deep culture’. This is due to the 
lack of opportunities for reflection (Garcia, 2002). 

- The cultural rucksack model was designed to reinforce recognition 
of our cultural selves and to examine reflectively our own cultures.  

- As Cáceda et al. (2017, p. 82) state ‘the backpack is a metaphor of 
culture being visible and invisible to others, and there is a tendency 
to see only what is visible’. However, as they add that it is not until 
we share our rucksacks and welcome the scrutiny of their contents 
that we understand the role of culture and its influence on our 
worldviews. 

ORGANIZING For the first part of the activity students work independently, while 
for the second part of the activity students’ work in groups. 

IMPLEMENTATION (step 
1, step 2, step 3...) 

 

 

- Step 1: Portray culture as a rucksack that includes all the diverse 
aspects of one’s personality.  

Present the image of culture as a rucksack, which each one of us 
carries throughout our lives in order to underline the individual 
character of cultural imprints. 

- Step 2: Students fill in their own cultural rucksack with all the 
things that make them a unique person. They may select things 
defining their personal cultural biographies including: languages, 
culinary choices, dress code, music preferences, body language 
expressions, aesthetic preferences, political orientations, religious 
views, etc. 

- Step 3: After the completion of the rucksack by the students, ask 
them to compare their rucksacks in peer groups and comment on 
the commonalities and differences. 

- Step 4: Students, who want to, present their own cultural 
rucksack to the whole classroom. 

DEBRIEFING/REFLECTION A discussion with the whole classroom about how intercultural 
understanding relates to culture follows. 

TRANSFER TO PRACTICE Protect cultural diversity and promote intercultural understanding. 

ACQUIRED KEY 
CONCEPT/S & SKILL/S 

Students understand the key concept of culture and intercultural 
understanding and can modify their own behavior to make it 
appropriate to other Cultures. 

REFERENCES Cáceda, C., Guerra, M. J. & Wu, H. (2017). My cultural backpack 
activity: A reflective teaching note. ORTESOL Journal, 34, 81-83. 

Garcia, E. (2002). Student Cultural Diversity: Understanding and 
Meeting the Challenge. Boston: Houghton Mifflin.  

Grant, C., & Sleeter, C. (2007). Doing Multicultural Education for 
Achievement and Equality. New York: Routledge. 



   Learning Manual 
 
 
 
 
 

 96 

 

 

EXERCISE 9 

PEDAGOGICAL AREA  

 

 

Teachers may use different game-based approaches in their teaching 
of intercultural dialogue. They may make the following pedagogical 
choices throughout the process of teaching and learning:  

1) curriculum-based planning: Teachers should make a lesson plan for 
one week within the curriculum to strengthen Intercultural Dialogue 
with game-based activities. 

2) tutoring: Teachers guide the learning process during game-based 
activities by application of motivational techniques, personalized 
activities, and regulation of student’s responsibility. 

3) assessment competencies: Teachers evaluate game-based activities 
and assess student’s learning process. 

Game-based activities can be evaluated by observation of teachers 
who would fill a related grid in terms of student’s motivation, 
student’s experience and learning results. Student’s motivation might 
be measured by student’s level of interest in playing and willingness 
to play over a period of time. Student’s experience might be 
measured by student’s visual attention, satisfaction, engagement, fun 
and excitement experienced in the game environment. Student’s 
learning results might be measured by student’s performance on the 
game and increased skill and knowledge acquisition.  

Class discussions can be evaluated by observation of teachers who 
would use a four-point performance rating scale.  

4 points: Comment of the student is original and relevant.  

3 points: Comment of the student is above the average in quality. 

2 points: Comment of the student is based solely upon student’s 
personal opinion, or experience without reference to relevant 
literature. 

1 point: Comment of student fails to demonstrate any analysis. Yet, 
student contributes to class atmosphere by class participation. 

0 point: Comment of student adds no value to the class discussion. 

LEVEL OF DIFFICULTY Medium 

RANGE OF STUDENTS’ 
AGE (to whom the 
exercise is addresses) 

15-18 yo 

DURATION 

 

3 hours for curriculum-based planning 

3 hours for game-based activities 



   Learning Manual 
 
 
 
 
 

 97 

 1 hour for assessment competencies 

PURPOSE  

AND OBJECTIVES  

 

 

In line with the social effects of globalisation, the growing 
interdependency between countries, and the advances of 
communication technologies, our daily lives are changing rapidly and 
becoming culturally and religiously diversified. It is essential that 
students be explicitly taught how to deal with this increasing cultural 
diversity. These practical examples will help students to improve their 
approach to live peacefully in a multicultural society. The purpose of 
these exercises about the topic of intercultural dialogue is to 
encourage students to find a common language for understanding and 
respecting cultural differences. 

PREPARATION  

OF THE EXERCISE  

IN CLASS (before lesson) 

 

 

Teachers should compile diverse resources in the field of intercultural 
dialogue. Based on previous definitions (“Opatija Declaration” of 
2003; Council of Europe’s White Paper on Intercultural Dialogue), the 
following preliminary formulation may serve them as a reference: 
“Intercultural dialogue is an open and respectful exchange of views 
between individuals and groups belonging to different cultures that 
leads to a deeper understanding of the other’s global perception.” 
(Council of Europe, The Concept of Intercultural Dialogue). 

For the preparation of the exercises, teachers should consult an 
interfaith calendar that consists of major religious holidays and 
festivals. Teachers should also acquire basic knowledge of major 
religious symbols and signs (UNESCO World Report, 2009) 

Sources: 

Council of Europe, White Paper on Intercultural Dialogue. Retrieved 
from the Council of Europe Website, on September 17, 2021: 
https://www.coe.int/t/dg4/intercultural/whitepaper_EN.asp#TopOfP
age 

Council of Europe, Conference of European Ministers responsible for 
cultural affairs on “The new role and new responsibilities of ministers 
of culture in initiating intercultural dialogue, with due regard for 
cultural diversity” (Opatija/Croatia, 20-22 October 2003) Report by the 
Secretary General. Retrieve from the Council of Europe Website, on 
September 17, 2021:  

 
https://search.coe.int/cm/Pages/result_details.aspx?ObjectID=09000
016805dda35.  

Council of Europe, The Concept of Intercultural Dialogue, Retrieved 
from the Council of Europe Website, on September 17, 2021: 
https://www.coe.int/t/dg4/intercultural/concept_EN.asp 

UNESCO, UNESCO World Report. Investing Cultural Diversity and 
Intercultural Dialogue, Paris, UNESCO Publications, 2009. 

Retrieved from https://www.diversityresources.com/interfaith-

https://www.coe.int/t/dg4/intercultural/whitepaper_EN.asp#TopOfPage
https://www.coe.int/t/dg4/intercultural/whitepaper_EN.asp#TopOfPage
https://search.coe.int/cm/Pages/result_details.aspx?ObjectID=09000016805dda35
https://search.coe.int/cm/Pages/result_details.aspx?ObjectID=09000016805dda35
https://www.coe.int/t/dg4/intercultural/concept_EN.asp
https://www.diversityresources.com/interfaith-calendar-2022/
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calendar-2022/, on September 18, 2021. 

ORGANIZING 

 

 

Teachers should indicate in which week of their course the topic of 
intercultural dialogue to be covered in their syllabus. They should 
describe format of these exercises and identify additional materials or 
equipment needed for these exercises.  

Teachers should prepare printable worksheets on major religious 
symbols such as cross logos, angel logos and bible; Muslim crescent 
and minarets; Jewish Star of David…etc.  

Teachers should print a monthly new year calendar. 

Teachers should prepare printable worksheets on images of major 
religious holy days and festivals. 

IMPLEMENTATION (step 
1, step 2, step 3…) 

 

 

Step 1 Religious symbols sorting activity: This activity will help 
teachers check students’ prior knowledge or general understanding of 
the major religious symbols. Teachers will distribute to each student 
worksheets on major religious symbols. Students will be asked to cut 
out the different religious symbols and sort them into the correct 
boxes to complete the worksheet. 

 

Step 2 Cultural and religious calendar making activity: This activity will 
help students to explore some significant religious festivals and 
cultural celebrations. Teachers will distribute to each student 
worksheets on images of major religious holy days and festivals. 
Students will be asked to cut out these images and then they will be 
invited to paste their image on the relevant date of this monthly 
calendar attached to the board.  

 

Step 3 “What is like” activity: This activity will help students to 
develop a greater sense of empathy towards people from other 
cultures and religions. Students will be asked to draw a picture and 
write a paragraph about what it is like a religious celebration of which 
they are not a part. For instance, a Muslim student will be asked to a 
draw a Christmas picture while a Jewish student will be expected to 
imagine Ramadan. 

DEBRIEFING/REFLECTION 

 

 

At the end of these three activities, there will be class discussions 
guided by the teacher. Teachers are expected to emphasize the 
significance of intercultural dialogue during these discussions. 
Teachers should introduce basic concepts of intercultural dialogues to 
students.  

TRANSFER TO PRACTICE 

 

 

The interfaith calendar prepared by the class can be hung on the walls 
of the classroom for the whole year. 

To transfer the acquired knowledge and skills to practice, students will 
be asked to send a printable or virtual postcard to someone from 

https://www.diversityresources.com/interfaith-calendar-2022/
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another religion to celebrate his/her holy day. 

ACQUIRED  

KEY CONCEPT/S  

& SKILL/S 

 

 

The expected outcomes of these intercultural dialogue activities are 
as follows: 

 Awareness of cultural commonalities and shared goals 

 Openness to people who are perceived to be from other 
cultural  

 background 

 Identification of the challenges to be met in reconciling 
cultural differences and identities.  

 Behaving and communicating effectively and appropriately 
during  

 intercultural encounters  

 Cultural self-awareness – of one’s own cultural positioning, 
preconceptions, stereotypes, etc. 

 

 

EXERCISE 10 

PEDAGOGICAL AREA  

 

 

Teachers may use different game-based approaches in their teaching 
of avoiding prejudices. They may make the following pedagogical 
choices throughout the process of teaching and learning:  

1) curriculum-based planning: Teachers should make a lesson plan for 
one week within the curriculum to reduce prejudices against other 
cultural and religious groups with game-based activities. 

2) tutoring: Teachers guide the learning process during game-based 
activities by application of motivational techniques, personalized 
activities, and regulation of student’s responsibility. 

3) assessment competencies: Teachers evaluate game-based activities 
and assess student’s learning process. 

Game-based activities can be evaluated by observation of teachers 
who would fill a related grid in terms of student’s motivation, 
student’s experience and learning results. Student’s motivation might 
be measured by student’s level of interest in playing and willingness 
to play over a period of time. Student’s experience might be 
measured by student’s visual attention, satisfaction, engagement, fun 
and excitement experienced in the game environment. Student’s 
learning results might be measured by student’s performance on the 
game and increased skill and knowledge acquisition.  

 

Class discussions can be evaluated by observation of teachers who 
would use a four-point performance rating scale.  

4 points: Comment of the student is original and relevant.  
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3 points: Comment of the student is above the average in quality. 

2 points: Comment of the student is based solely upon student’s 
personal opinion or experience without reference to relevant 
literature. 

1 point: Comment of student fails to demonstrate any analysis. Yet, 
student contributes to class atmosphere by class participation. 

0 point: Comment of student adds no value to the class discussion. 

LEVEL OF DIFFICULTY Medium 

RANGE OF STUDENTS’ 
AGE (to whom the 
exercise is addresses) 

 

15-18 yo 

DURATION 

 

 

 

3 hours for curriculum-based planning 

3 hours for game-based activities 

1 hour for assessment competencies 

PURPOSE  

AND OBJECTIVES  

 

 

In current times, people live and work together in a world which is 
increasingly mobile. It is essential to avoid prejudices against other 
cultures and religions in order to increase the competences about 
intercultural communication and interreligious communication. These 
practical examples will help students to develop critical and reflective 
thinking skills, through deconstruction of cultural and religious 
stereotypes. The purpose of these exercises about the topic of 
avoiding prejudices is to encourage students to find a common 
language for understanding and respecting cultural and religious 
differences. 

PREPARATION  

OF THE EXERCISE  

IN CLASS (before lesson) 

 

 

Teachers should compile diverse resources about the issues of cultural 
and religious stereotypes, prejudices, and unconscious biases. They 
should be able to introduce these concepts to students. The following 
formulations of prejudice and stereotype may serve them as a 
reference: A prejudice is an adverse opinion or negative judgment 
formed unfairly or without accurate knowledge of the facts. A 
stereotype is an oversimplified opinion, conception, or image. 
Stereotypes can be both positive and negative. Since prejudices alter 
our perceptions alter our reality, they are more difficult to overcome 
compared to stereotypes. 

 

For the preparation of the exercises, teachers should collect data on 
major religious clothes and traditional / cultural clothes. Teachers 
should acquire basic knowledge of religious beliefs and practices.  
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Sources: 

 

Council of Europe, Discrimination and Intolerance. Retrieved from the 
Council of Europe Website, on September 18, 2021:  

https://www.coe.int/en/web/compass/discrimination-and-
intolerance 

 

Council of Europe, Tackling discrimination. Retrieved from the Council 
of Europe Website, on September 18, 2021:  

https://www.coe.int/en/web/campaign-free-to-speak-safe-to-
learn/tackling-discrimination/-
/asset_publisher/4a3esYbkstv9/content/unesco-and-council-of-
europe-joint-online-conference-from-making-student-voice-heard-to-
active-civic-participation-in-the-digital-age-the-role-of-
scho?_101_INSTANCE_4a3esYbkstv9_viewMode=view/ 

ORGANIZING 

 

 

Teachers should indicate in which week of their course the topic of 
avoiding prejudice to be covered in their syllabus. They should 
describe format of these exercises and identify additional materials or 
equipment needed for these exercises.  

Teachers should prepare printable worksheets on images of major 
religious and traditional cloths. 

Teachers should prepare religious stereotypes true or false cards. 

IMPLEMENTATION (step 
1, step2, step 3…) 

 

 

Step 1 Mapping Religious versus traditional clothing activity: This 
activity will raise awareness of religious prejudices among students. 
Teachers will distribute to each student worksheets on major religious 
and traditional cloths. Students will be asked to cut out the different 
religious and traditional cloths and sort them into the correct boxes to 
complete the worksheet. Students will be asked to differentiate 
traditional clothing from religious one.  

 

Step 2 Religious stereotypes true or false cards: This activity will help 
students to explore some significant religious stereotypes. Each 
student is invited to pick up a card and answer whether the 
information given about religious beliefs of other religion is true or 
false. 

 

Step 3 “What if” activity: This activity will create awareness among 
students on cultural stereotypes and religious prejudices. Students 
will be asked to imagine what if they were born in another religion. In 
that kind of a scenario, they will be invited to share their daily life 
routines with other students.  

https://www.coe.int/en/web/compass/discrimination-and-intolerance
https://www.coe.int/en/web/compass/discrimination-and-intolerance
https://www.coe.int/en/web/campaign-free-to-speak-safe-to-learn/tackling-discrimination/-/asset_publisher/4a3esYbkstv9/content/unesco-and-council-of-europe-joint-online-conference-from-making-student-voice-heard-to-active-civic-participation-in-the-digital-age-the-role-of-scho?_101_INSTANCE_4a3esYbkstv9_viewMode=view/
https://www.coe.int/en/web/campaign-free-to-speak-safe-to-learn/tackling-discrimination/-/asset_publisher/4a3esYbkstv9/content/unesco-and-council-of-europe-joint-online-conference-from-making-student-voice-heard-to-active-civic-participation-in-the-digital-age-the-role-of-scho?_101_INSTANCE_4a3esYbkstv9_viewMode=view/
https://www.coe.int/en/web/campaign-free-to-speak-safe-to-learn/tackling-discrimination/-/asset_publisher/4a3esYbkstv9/content/unesco-and-council-of-europe-joint-online-conference-from-making-student-voice-heard-to-active-civic-participation-in-the-digital-age-the-role-of-scho?_101_INSTANCE_4a3esYbkstv9_viewMode=view/
https://www.coe.int/en/web/campaign-free-to-speak-safe-to-learn/tackling-discrimination/-/asset_publisher/4a3esYbkstv9/content/unesco-and-council-of-europe-joint-online-conference-from-making-student-voice-heard-to-active-civic-participation-in-the-digital-age-the-role-of-scho?_101_INSTANCE_4a3esYbkstv9_viewMode=view/
https://www.coe.int/en/web/campaign-free-to-speak-safe-to-learn/tackling-discrimination/-/asset_publisher/4a3esYbkstv9/content/unesco-and-council-of-europe-joint-online-conference-from-making-student-voice-heard-to-active-civic-participation-in-the-digital-age-the-role-of-scho?_101_INSTANCE_4a3esYbkstv9_viewMode=view/
https://www.coe.int/en/web/campaign-free-to-speak-safe-to-learn/tackling-discrimination/-/asset_publisher/4a3esYbkstv9/content/unesco-and-council-of-europe-joint-online-conference-from-making-student-voice-heard-to-active-civic-participation-in-the-digital-age-the-role-of-scho?_101_INSTANCE_4a3esYbkstv9_viewMode=view/
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DEBRIEFING/REFLECTION 

 

 

At the end of these three activities, there will be class discussions 
guided by the teacher. Teachers are expected to ask students their 
ideas about how to overcome cultural stereotypes and religious 
prejudices. Teachers should introduce basic concepts of cultural bias, 
stereotypes, and prejudices to students.  

TRANSFER TO PRACTICE 

 

 

To transfer the acquired knowledge and skills to practice, students will 
be asked to find some examples illustrating stereotypical images in 
mass media productions. They will be asked to share their experiences 
related to daily life encounters with a person from another religion. 
They will be invited to tell other students whether they have 
discovered their cultural stereotypes and religious prejudices after 
this social interaction. They are expected to share their ideas how to 
avoid prejudices.  

 

ACQUIRED  

KEY CONCEPT/S  

& SKILL/S 

 

 

The expected outcomes of these avoiding prejudices activities are as 
follows: 

 

 Awareness of cultural stereotypes and religious prejudices 

 Openness to people who are perceived to be from other 
religious background 

 Behaving and communicating efficiently and properly during 
interreligious encounters  

 Identification of the challenges to be met in reconciling 
religious differences and identities.  

  

 

 

EXERCISE 11 

PEDAGOGICAL AREA  

 

 

Mutual understanding, tolerance, avoiding prejudices 

LEVEL OF DIFFICULTY 

 

Medium 

RANGE OF STUDENTS’ 
AGE (to whom the 
exercise is addresses) 

 

15-18 yo 

DURATION 

 

Around 4 hours (plus one hour homework) 
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PURPOSE AND 
OBJECTIVES  

 

The main goal of this activity is to introduce a discussion about the 
perception of the different religions in order to have a reciprocal not 
superficial knowledge of the other’s spiritual dimension and to give an 
appropriate content to the behaviors and habits related to the 
religious beliefs. 

 

This activity has the goal of getting the student’s approach familiar 
with different spiritual and religious dimensions that have to be 
accepted and understood in order to avoid prejudices and 
misunderstandings. 

The main goal is also related to avoid potential prejudicial bullying and 
social isolation of those that are identifiable as members of religious 
minorities or show signs of a particular religion. The prejudicial 
bullying is based on stereotypes and fears students can show toward 
people who are different from them.  

Prejudicial bullying and potential aggressive behaviors arise from a 
misguided or learned belief that certain groups of people deserve to 
be treated differently or with less respect. When a prejudicial 
environment is created, the students (and in some cases the teachers) 
are targeting others who are different from them and singling them 
out.  

The exercise based on the reciprocal knowledge has the main goal to 
support the school in the creation of a proper and safe learning 
environment trough:  

- Prioritizing Discussions About Different Religions  

Launching discussions involving the students about any 
misconceptions they have about particular religions. 

- Increasing Teachers Awareness  
This approach is also addressed to Train your teachers on 

how to handle religious prejudices and to facilitate a 
solid understanding of the various religions that are 
represented within the school 

 

In order to reach the pedagogical goals, the exercise propose to use 
the inquiry approach  

 

The inquiry method is normally used for exploring scientific topic, is 
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here addressed to have a free confrontation about the religions and 
their consequences in the daily life of the students. 

 

To know more about the inquiry Method  

https://files.eric.ed.gov/fulltext/EJ1256067.pdf   

PREPARATION OF THE 
EXERCISE IN CLASS 
(before lesson) 

 

 

 

Planning the goal of the discussion based on the IM (1 hour) 

This is supposed to be led by the teachers of Humanities or religions  

The teachers have to define the learning goals and in order to do that 
have to organize a preparatory discussion about the religions. With 
the help of the teacher of religion (if any) or philosophy the 
preliminary presentation is based on the religious phenomenon in the 
world using this presentation (if it can help) 

(Please select materials in your language about the topic “religions in 
the world”) 

Contents 

Definition of Terms: Differentiate religion from: a. Spirituality b. 
Theology 
c. Philosophy of Religion  

Stimulate the group to show what they know about their religion  (if 
any) or spiritual dimension (if any) 

Stimulate the group to show what they know about other religions  

The goal of this first preparatory activity is also to present the three 
list of questions giving the opportunity to discuss them  

 

In the process of planning the inquiry method, teachers should focus 
on students’ abilities. In this case, the teacher should be aware of the 
students’ background and their ability to carry out the activities in the 
inquiry method. This is important because each student will go 
through specific processes in the inquiry process, and teachers also 
need to know about the abilities of the students in their different 
classes.  

It is very crucial that the teachers are aware that this activity is based 
on the Internet and the students should be put in the condition to: 

https://files.eric.ed.gov/fulltext/EJ1256067.pdf
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- Verify what they found  

- Analyse the sources  

- Interpret the contents  

- Critically select the information  

Ethic: 

The teachers should be aware that talking about religions is a sensitive 
issue. 

They should recommend the students not entering into a 

conversation with an exited and provocative mind set. The students 

should learn how to adjust their way of thinking, and then determine 

how best to approach the situations.  

The mates could find themselves caught in a set of conflicting 

demands and to feel uncomfortable about discussing these issues 

Any forms of aggressively or provocative and not respectful 

attitude are not to be admitted    

 

 

ORGANIZING 

 

 

Instructions: 

The questions are presented in the first part of the activity.  

 

The teacher or the students can select one or more questions per list 

 

This activity is divided into three set of questions: 

 

 

1. First list of questions.  

What if a person who is spiritual but not religious and what if a person 
is religious but not spiritual? 
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What is spirituality 

What is religion 

 

2. Second List of questions  
 
Why the religious people want (need to ) show external signs 
 
Why the religious people want to (need to ) respect food regulations  
 
Why the religious people want to (need to) wear specific cloths   
 

 
 

3. Third list of questions 
 

 Can I (should I) fell free to express my personal feeling to people that 
show religious signs? 
 
Do the religious people think to the history differently than me (ex. 
Thinking that a superior entity can influence the facts) 
 
Can I (should I) feel free to express my negative felling towards social 
restrictions due to religious beliefs  
 

 
 
 

 
IMPLEMENTATION (step 
1, step2, step 3...) 

 

 

The Inquiry approach is based in the following steps  

 

 Understand the problem 

 Make a plan 

 Carry out the plan 

 Look back and reflect 

First: Understand  

The main goal of the activity is to introduce the educative goals that 
have to be explained, defined and shared  

The topic is explored and discussed and the learning environment is 
defined, the rules are explained and the ethic dimension of the 
discussion are established 

Roadmap 

After a short introduction, made by the teacher (or more than one, a 
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multidisciplinary approach is welcome) focus on Multiculturality and 
religions  

A first round of a discussion is launched focus on  

- what I have to say about my personal spiritual dimension,  

- what is spirituality, what is religion: having different religions 
can help the community or not; 

- problems and opportunities caused by the life in common 
with more religious expressions  

- what religions are present in the class (short overview) 

The teacher(s) writes in a board some common points and some not 
common visions   

Second: Plan  

The class together with the teacher(s) select the round of question 
that is displayed in the Board (in PPT). The list (or a single question) is 
selected 

The selected list (or question) is written in the board  

For each question a student (or a group of students) are invited to 
prepare a short presentation introducing the topic that will be held 
during the following session 

 

The information can be obtained in the Internet or in any other 
approaches that are agreed (for instance it is possible to organize 
interviews, focus groups and other tools of investigation, just be sure 
that you have time to do it!) 

 

Third: carry on  

 

The student(s) introduces the tentative of an answer to the selected 
question(s), with the help of information and (better) a presentation 
of PPT 

The teacher develops the discussion     

DEBRIEFING/REFLECTIO
N 

 

Fourth: look back  

In this activity the students are asked to react to the discussion held 
and to show what they have learnt during the discussion and if the 



   Learning Manual 
 
 
 
 
 

 108 

 

 

 

 answer to the question are considering satisfactory or not  

TRANSFER TO PRACTICE 

 

 

Every student has to prepare a short text of personal conclusion  

The content of this text should be based on what they have learnt and 
understood about the topic. The teacher is free to carry on a short 
conclusion summarizing the texts written by the students   

ACQUIRED KEY 
CONCEPT/S & SKILL/S 

 

Differences about spirituality and religions 

What are relevant in the religious expressions 

Prosocial skills to be able to stay interconnect to students that openly 
show differences  

Prosocial skills of empathy  

  

EXERCISE 12 

PEDAGOGICAL AREA  

 

 

Humanities 

LEVEL OF DIFFICULTY 

 

Medium 

RANGE OF STUDENTS’ 
AGE (to whom the 
exercise is addresses) 

 

16-19 yo 

DURATION 

 

Around 4 hours (plus two/three hours of personal or group research ) 

PURPOSE AND 
OBJECTIVES  

 

The goal of this exercise is to provoke a confrontation of religious 
ideas coming from the personal education of the students. 

Anthropologists have attempted to account for the origins of beliefs in 
supernatural entities, a question which has been raised again by the 
more recent cognitive scientists of religion who maintain that such 
beliefs can be accounted for by the findings of cognitive and 
evolutionary science.  

Most theories of religion take beliefs as central to their explanatory 
attempts. Belief has been a prominent theme within the anthropology 
of religion from Tylor, to Durkheim, Evens Pritchard to Turner and in 
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more recent times Rodney Needham and Clifford Geertz. For instance, 
Emile Durkheim, in his book, The Elementary Forms of Religious Life, 
defines religion as “a unified system of beliefs and practices relative to 
sacred things... which unite into one single moral community...all 
those who adhere to them” (1912, p.46). Other Authors see religion 
standing as the expression of the cosmological order underlining and 
sustaining all other aspects of society and culture, making it 
supremely important for the anthropologists to correctly map the 
meaning and coherence of beliefs before seeking to understand the 
effects and functions of religion.  

The religious beliefs come from different origins: education, culture, 
personal research and experiences, but they are relevant for defining 
the personal identity of students. 

With this activity we will propose to the students to be guided in 
discovering familiar concepts (most of them common in different 
religions with some specificities) and to bring the students to reflect 
how all the religions have a common ground. 

To do that the exercise will propose the inquiry approach (IM), giving 
the floor to the personal analysis of the students, with their personal 
contribution or divided in groups.       

To know more about the inquiry Method  

https://files.eric.ed.gov/fulltext/EJ1256067.pdf 

    

PREPARATION OF THE 
EXERCISE IN CLASS 
(before lesson) 

 

three Hours 

 

 

Planning the goal of the discussion based on the IM 

This is supposed to be leaded by the teachers of Humanities or 
religions  

The teachers have to define the learning goals and in order to do that 
have to organize a preparatory discussion about the religions. With 
the help of the teacher of religion (if any ) or philosophy the 
preliminary presentation is based on the religious phenomenon in the 
world using this presentation (if it can help) 

Contents 

The teachers present a PPT about the main concept common in every 
(or most wordily popular religions) 

Heaven 

https://files.eric.ed.gov/fulltext/EJ1256067.pdf
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Hell 

Introduction of the kids in the community (baptism, bar mitzvah, 
samsara…) 

Prayers 

Others… 

Stimulate the students to show what they know about the concept 
expressed in their religion (if any) or about the other’s religions. 

The goal of this first preparatory activity is also to present the three 
list of questions giving the opportunity to discuss them  

In the process of planning the inquiry method, teachers should focus 
on students’ abilities. In this case, the teacher should be aware of the 
students’ background and their ability to carry out the activities in the 
inquiry method. This is important because each student will go 
through specific processes in the inquiry process, and teachers also 
need to know about the abilities of the students in their different 
classes.  

It is very crucial that the teachers are aware that this activity is based 
on the Internet and the students should be put in the condition to: 

- Verify what they found  

- Analyse the sources  

- Interpret the contents  

- Critically select the information  

Ethic: 

The teachers should be aware that talking about religions is a sensitive 
issue. 

They should recommend the students not entering into a 

conversation with an exited and provocative mind set. The students 

should learn how to adjust their way of thinking, and then determine 

how best to approach the situations.  

The mates could find themselves caught in a set of conflicting 
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demands and to feel uncomfortable about discussing these issues 

Any forms of aggressively or provocative and not respectful attitude 

are not to be admitted    

ORGANIZING 

 

 

Instructions: 

The questions are presented in the first part of the activity.  

 

The teacher or the students can select one or more questions per list 

 

This activity is divided into three set of questions: 

 

 

1. First list of questions.  

Why we believe that we are destined to Hell or Heaven and what is 
the meaning of this concepts in the different religions (showing what 
it is in the free opinion of the discussants, the reason of these beliefs) 

Why for all the religions is so important to create ritual of initiation  

What is the concept of community in the different religions  

 

 

2. Second List of questions  
 
Can a religion not foresee an afterlife? 
 
What in the religions is the award for a good and honest life 
 
Are there religions that do not foresee specific awards for a good life  
 

 

3. Third list of questions 
 

  
What is similar and what is different in my religions and others  that I 
know) in the perspective of the future award 
 
What I consider not believable in other religions’ beliefs of  and why 
 
What is the main differences between my religions and the others I 
know  
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IMPLEMENTATION (step 
1, step2, step 3...) 

 

 

The Inquiry approach is based in the following steps  

 Understand the problem 

 Make a plan 

 Carry out the plan 

 Look back and reflect 

First: Understand  

The main goal of the activity is to introduce the educative goals that 
have to be explained, defined and shared  

The topic is explored and discussed, and the learning environment is 
defined, the rules are explained, and the ethic dimension of the 
discussion are established 

Road-map 

After a short introduction, made by the teacher (or more than one, a 
multidisciplinary approach is welcome) focus on Multiculturality and 
religions  

A first round of a discussion is launched focus on  

- Main differences and main similarities of the religions present 
in class (or better known) 

- what religions are present in the class (short overview) 

The teacher(s) writes in a board some common points and some not 
common visions   

Second: Plan  

The class together with the teacher(s) select the round of question 
that is displayed in the Board (in PPT). The list (or a single question) is 
selected 

The selected list (or question) is written in the board  

For each question a student (or a group of students) are invited to 
prepare a short presentation introducing the topic that will be held 
during the following session 

 

The information can be obtained on the Internet or in any other 
approaches that are agreed (for instance it is possible to organize 
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interviews, focus groups and other tools of investigation, just be sure 
that you have time to do it!) 

 

Third: carry on  

 

The student(s) introduces the tentative of an answer to the selected 
question(s), with the help of information and (better) a presentation 
of PPT 

 

 

The teacher develops the discussion     

DEBRIEFING/REFLECTIO
N 

 

 

Fourth: look back  

In this activity the students are asked to react to the discussion held 
and to show what they have learnt during the discussion and if the 
answer to the question is considering satisfactory or not  

TRANSFER TO PRACTICE 

 

 

Every student must prepare a short text of personal conclusion  

The content of this text should be based on what they have learnt and 
understood about the topic. The teacher is free to carry on a short 
conclusion summarizing the texts written by the students   

ACQUIRED KEY 
CONCEPT/S & SKILL/S 

 

 

Differences about spirituality and religions 

What are relevant in the religious expressions 

Prosocial skills to be able to stay interconnect to students that openly 
show differences  

Prosocial skills of empathy    

EXERCISE 13 

PEDAGOGICAL AREA  

 

 

Humanities 

LEVEL OF DIFFICULTY 

 

Medium 

RANGE OF STUDENTS’ 
AGE (to whom the 
exercise is addresses) 

16-19 yo 
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DURATION 

 

Around 6 hours (plus two/three hours of personal or group research) 

PURPOSE AND 
OBJECTIVES  

 

This exercise will guide the students into discovering about How the 
Major Religions View the Afterlife 

All the beliefs of the major religions are in accord in one common 
idea: human beings are not limited to their life and the spirit has 
origins in the divine world and will return there. Coming from the very 
earliest forms of spirituality, all the religions make a common 
perspective that gives hope to their believers.  

It is the answer to the materialistic view who shouts that there is no 
afterlife, that death is the end. 

According to the anthropologists since the Homo sapiens species (c. 
30,000 b.c.e.) burial rituals were conducted, and they can be 
considered religious. The Neanderthal species, in a similar way, placed 
food, stone implements, and decorative shells and bones in the graves 
with the deceased, which they often covered with a red pigment. It 
was after the belief that the members of the tribe no longer among 
the living still required nourishment, clothing, and protection to 
journey safely in another kind of existence beyond the grave.  

That idea of an immortal part of the human being is still very strong in 
Christianity, Islam, and Judaism as the soul, the very essence of the 
individual person that must answer for its earthly deeds, good or 
bad. Other religions as Hinduism perceive this spiritual essence as the 
divine part of a living being, the atman, which is eternal and seeks to 
be united with the Universal Soul, or the Brahman. Buddhism teaches 
that an individual is but a transient combination of the five aggregates 
(skandhas)—matter, sensation, perception, predisposition, and 
consciousness—and has no permanent soul. Among the most 
practiced religions, just Buddhism is not centered in an eternal 
metaphysical aspect of the human personality. For the rest of the 
major beliefs, after the spirit has left the body, it moves on to another 
existence. Some religions are based on the idea that the soul (the 
eternal part of the human beings) is bound to a paradise or to a hell. 
Others believe it may achieve a rebirth into another physical body or 
may merge with the Divine in an eternal unity. Traditional Christianity, 
Islam, and Judaism envision a resurrection of a spiritual body at a time 
of final judgment, but generally speaking, the soul is of greater value 
and purpose than the physical body it inhabited while on Earth.  

With this exercise the students will be able to discuss their personal 
view about the Afterlife and to share when and if it comes from their 

https://www.encyclopedia.com/philosophy-and-religion/christianity/christianity-general/christianity
https://www.encyclopedia.com/philosophy-and-religion/islam/islam/islam
https://www.encyclopedia.com/philosophy-and-religion/judaism/judaism/judaism
https://www.encyclopedia.com/philosophy-and-religion/eastern-religions/hinduism/brahman
https://www.encyclopedia.com/philosophy-and-religion/eastern-religions/buddhism/buddhism
https://www.encyclopedia.com/earth-and-environment/geology-and-oceanography/geology-and-oceanography/earth
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religious beliefs. They will be able to know better the other’s religions 
idea of Afterlife and to discuss and to understand better also the 
materialist and agnostic positions.    

To do that the exercise will propose the inquiry approach (IM), giving 
the floor to the personal analysis of the students, with their personal 
contribution or divided in groups.       

To know more about the inquiry Method  

https://files.eric.ed.gov/fulltext/EJ1256067.pdf    

PREPARATION OF THE 
EXERCISE IN CLASS 
(before lesson) 

 

two Hours 

 

 

Planning the goal of the discussion based on the IM 

This is supposed to be leaded by the teachers of Humanities or 
religions  

The teachers have to define the learning goals and in order to do that 
have to organize a preparatory discussion about the religions. With 
the help of the teacher of religion (if any) or philosophy the 
preliminary presentation is based on the religious idea of Afterlife in 
the different religions using this presentation (if it can help) 

Contents 

To start  

https://youtu.be/aB01BL0jVe8 

Watch this video that is based on the popular TV show afterlife:  If 
death is just the end, what's the point? 

 The teachers verify if there are different religious believers in class 
and if there are agnostics or atheists. In this case they should not be 
forced to show their idea if they are not comfortable to do that.  

Once verified that there are student with different religious and not 
religious ideas the teachers ask them to present the idea their religion 
has about the Afterlife, presenting a PPT. In case, the teachers can 
present themselves a PPT about the idea of Afterlife  in the most 
wordily popular religions 

The teachers should stimulate the students to show what they know 
about the concept expressed in the most religions about the other’s 
religions. 

The goal of this first preparatory activity is also to present the three 

https://files.eric.ed.gov/fulltext/EJ1256067.pdf
https://youtu.be/aB01BL0jVe8
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list of questions giving the opportunity to discuss them  

In the process of planning the inquiry method, teachers should focus 
on students’ abilities. In this case, the teacher should be aware of the 
students’ background and their ability to carry out the activities in the 
inquiry method. This is important because each student will go 
through specific processes in the inquiry process, and teachers also 
need to know about the abilities of the students in their different 
classes.  

It is very crucial that the teachers are aware that this activity is based 
on the Internet and the students should be put in the condition to: 

- Verify what they found  

- Analyse the sources  

- Interpret the contents  

- Critically select the information  

Ethic: 

The teachers should be aware that talking about religions is a sensitive 
issue. 

They should recommend the students not entering a conversation 

with an exited and provocative mind set. The students should learn 

how to adjust their way of thinking, and then determine how best to 

approach the situations.  

The mates could find themselves caught in a set of conflicting 

demands and to feel uncomfortable about discussing these issues 

Any forms of aggressively or provocative and not respectful attitude 

are not to be admitted  

ORGANIZING 

 

 

Instructions: 

The questions are presented in the first part of the activity.  

The teacher or the students can select one or more questions per list 

This activity is divided into three set of questions: 
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First list of questions.  
 

- What I imagine can be the Afterlife (if any) or what I think 
philosophically can be defined the sentiment that takes 
people to believe or hope in an Afterlife 

- Why the people since the earliest civilizations define an 
Afterlife? 

- What I think is the actuality of this feeling   
Second List of questions  
 
Can a religion not foresee an afterlife? 
 
What in the religions is the award for a good and honest life 
 
Are there religions that do not foresee specific awards for a good life  

 
 

Third list of questions 
 

  
Is there a philosophical and materialistic answer that can replace a 
religious one about the afterlife? 
 
Is it true that the imagine of an Afterlife of religions different form 
yours can be considered bizarre or unrealistic? And if yes why? 
 
Living without a perspective of an Afterlife is possible? Why all the 
religions foresee and immortal side of the Human Beings?  
 

IMPLEMENTATION (step 
1, step 2, step 3...) 

 

 

The Inquiry approach is based in the following steps  

 Understand the problem 

 Make a plan 

 Carry out the plan 

 Look back and reflect 

First: Understand  

The main goal of the activity is to introduce the educative goals that 
have to be explained, defined and shared  

The topic is explored and discussed, and the learning environment is 
defined, the rules are explained and the ethic dimension of the 
discussion are established 

Road-map 

After a short introduction, made by the teacher (or more than one, a 
multidisciplinary approach is welcome) focus on Multiculturality and 
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religions  

A first round of a discussion is launched focus on  

- Main differences and main similarities of the religions present 
in class (or better known) 

- what religions are present in the class (short overview) 

The teacher(s) writes in a board some common points and some not 
common visions   

Second: Plan  

The class together with the teacher(s) select the round of question 
that is displayed in the Board (in PPT). The list (or a single question) is 
selected 

The selected list (or question) is written in the board  

For each question a student (or a group of students) is invited to 
prepare a short presentation introducing the topic that will be held 
during the following session 

 

The information can be obtained in the Internet or in any other 
approaches that are agreed (for instance it is possible to organize 
interviews, focus groups and other tools of investigation, just be sure 
that you have time to do it!)Third: carry on  

 

The student(s) introduces the tentative of an answer to the selected 
question(s), with the help of information and (better) a presentation 
of PPT 

The teacher develops the discussion     

DEBRIEFING/REFLECTIO
N 

 

 

Fourth: look back  

In this activity the students are asked to react to the discussion held 
and to show what they have learnt during the discussion and if the 
answer to the question is considering satisfactory or not  

TRANSFER TO PRACTICE 

 

 

Every student has to prepare a short text of personal conclusion  

The content of this text should be based on what they have learnt and 
understood about the topic. The teacher is free to carry on a short 
conclusion summarizing the texts written by the students   

ACQUIRED KEY Differences about spirituality and religions 
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EXERCISE 14 

PEDAGOGICAL AREA  

 

 

Interreligious/Intercultural  

LEVEL OF DIFFICULTY 

 

 

Medium 

RANGE OF STUDENTS’ 
AGE (to whom the 
exercise is addresses) 

13-18 yo 

DURATION 4 Lessons of 1 Hour Duration 

PURPOSE AND 
OBJECTIVES  

 

 

This Unit is not an introduction to Islam. It is aimed at teenagers 

between the ages of 13-18 who have previously been introduced to 

Islam. 

The unit aims to: 

 Lead students to gain a more critical understanding of 
contemporary Islam  

 Support students in exploring Islam in different international 
contexts 

 Challenge students to recognize and critically explore 
stereotypes and prejudice related to religious practices  

 Increase students’ awareness of the importance of language 
and its impact on perceptions, attitudes, actions and 
relationships 

 Grow students’ appreciation for the importance of values in 
religion and, specifically, the value of modesty in Islam 

 Support students, through simulation and guided research, to 
gain some understanding of, and empathise with, different 
religious and non-religious perspectives and activities 

 Build students’ oral language and communication skills  

 Develop students’ critical thinking skills and challenge them to 
explore their own as well as other perspectives 

 Increase students’ familiarity with, understanding of and 
empathy towards people of different cultural and/or religious 

CONCEPT/S & SKILL/S 

 

What are relevant in the religious expressions 

Prosocial skills to be able to stay interconnect to students that openly 
show differences  

Prosocial skills of empathy   
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backgrounds  

 Recognise diversity within, and connections between, 
different religions and religious practices, as well as the 
importance of universal values 

PREPARATION OF THE 
EXERCISE IN CLASS 
(before lesson) 

This unit is best implemented with students who have already been 
introduced to the essential teachings of Islam and who have a basic 
understanding of Islam’s sacred sources, worship practices and 
Muslim ways of life. 

ORGANIZING 

 

 

All necessary materials are included in the links in the section below. 

Teachers will need to prepare simulation cards for the Walk a Mile in 
my Shoes activity (Lesson 4). These cards should ideally be in some 
way connected to the context in which the unit is implemented. 

IMPLEMENTATION (step 
1, step 2, step 3...) 

 

 

Lesson One: Words Matter 

Key content:  

 Thought shower: what do we already think we know about 
Islam and Muslims? (Teacher should photograph this so that it 
can be returned to in the last lesson.) 

 Introduction to video (‘The Muslim on the Airplane’): teacher 
should identify key areas for leaners to focus on (e.g., own 
assumptions; stereotyping; food for thought, etc.). 

 Watch & learn: ‘The Muslim on the Airplane’ (15:58). 

 Post video class discussion. 

 Learners complete mind map in relation to the question: what 
do I now know about Islam and Muslims? 

Core resources: TEDxMileHighWomen, Amal Kassir, ‘The Muslim on 

the Airplane’ (https://www.youtube.com/watch?v=UIAm1g_Vgn0)   

Teaching & learning strategies: thought shower; mind-mapping; class 

discussion. 

Lesson Two: The Modesty Question 

Key content: 

 What is modesty? (Think, pair, share). 

 Exploring definitions of modesty (secular and religious). 

 PowerPoint presentation: the Islamic modesty code (‘haya’) 
code.  

 Case study: Halima Aden, former supermodel (‘Why I Quit’: 
https://www.bbc.com/news/stories-55653029) OR True Tube 
video, ‘Hijab and Me’ (https://www.truetube.co.uk/film/hijab-
me).  

 Q & A session (or worksheet) after reading case study. 

 Group work information poster creation (poster (title: Did You 

https://www.youtube.com/watch?v=UIAm1g_Vgn0
https://www.bbc.com/news/stories-55653029
https://www.truetube.co.uk/film/hijab-me
https://www.truetube.co.uk/film/hijab-me
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Know? to provide information about the modesty code; 
aimed at school community.)  

Core resources: 

https://guides.library.cornell.edu/IslamWomen/DressCode (very 

helpful for teacher information.); PowerPoint presentation; case 

study: Halima Aden BBC article (https://www.bbc.com/news/stories-

55653029); True Tube video (https://www.truetube.co.uk/film/hijab-

me). 

Teaching & learning strategies: T-P-S; teacher explanation; case study; 

post case study Q&A session (or completion of worksheet); creation of 

information poster.  

Lesson Three: An International Faith Community 

Key content:  

 Islam in Ireland: statistics from Census 2016; case study 1: the 
case of Lisa Smith; case study 2: the Muslim Sisters of Eire; 
poster about the Islamic Cultural Centre of Ireland. 

 Islam in Saudi Arabia: CNN report on hajj 
(https://www.youtube.com/watch?v=0m03pCXxpKo); fact file 
on religion in Saudi Arabia (perhaps adapted from: 
https://www.pewresearch.org/fact-tank/2018/04/12/5-facts-
about-religion-in-saudi-arabia/); image of Saudi Arabian flag; 
case study: Jamal Khashoggi 
(https://www.bbc.com/news/world-europe-45812399).    

 Islam in Pakistan: case study: Malala Yousafzai (possible using 
clips from her interview with David Letterman on Netflix’s 
David Letterman Presents); Pakistani flag and map; fact file on 
the Sharia Law (possible adapted from BBC Religions ‘Sharia’: 
https://www.bbc.co.uk/religion/religions/islam/beliefs/sharia
_1.shtml); case study: the Taliban in Pakistan (perhaps 
adapted from BBC report, ‘Who are the Taliban?’: 
https://www.bbc.com/news/world-south-asia-11451718).   

 Islam in Turkey: Turkish flag; globe; case study: changing 
attitudes to Islam (‘Turkish students increasingly resisting 
religion, study says’, The Guardian: 
https://www.theguardian.com/world/2020/apr/29/turkish-
students-increasingly-resisting-religion-study-suggests); case 
study: secularism in Turkey (the case of Fazil Say: 
https://www.secularism.org.uk/news/2015/10/turkish-
musician-fazl-say-awarded-2015-international-secularism-
prize).  

 Islam in the U.S.: spoken word poem, ‘At the Table’ 
(https://www.youtube.com/watch?v=Xo3mYCF_MsA); article, 
‘Islamophobia in the U.S. did not start with Trump…’ 

https://guides.library.cornell.edu/IslamWomen/DressCode
https://www.bbc.com/news/stories-55653029
https://www.bbc.com/news/stories-55653029
https://www.truetube.co.uk/film/hijab-me
https://www.truetube.co.uk/film/hijab-me
https://www.youtube.com/watch?v=0m03pCXxpKo
https://www.pewresearch.org/fact-tank/2018/04/12/5-facts-about-religion-in-saudi-arabia/
https://www.pewresearch.org/fact-tank/2018/04/12/5-facts-about-religion-in-saudi-arabia/
https://www.bbc.com/news/world-europe-45812399
https://www.bbc.co.uk/religion/religions/islam/beliefs/sharia_1.shtml
https://www.bbc.co.uk/religion/religions/islam/beliefs/sharia_1.shtml
https://www.bbc.com/news/world-south-asia-11451718
https://www.theguardian.com/world/2020/apr/29/turkish-students-increasingly-resisting-religion-study-suggests
https://www.theguardian.com/world/2020/apr/29/turkish-students-increasingly-resisting-religion-study-suggests
https://www.secularism.org.uk/news/2015/10/turkish-musician-fazl-say-awarded-2015-international-secularism-prize
https://www.secularism.org.uk/news/2015/10/turkish-musician-fazl-say-awarded-2015-international-secularism-prize
https://www.secularism.org.uk/news/2015/10/turkish-musician-fazl-say-awarded-2015-international-secularism-prize
https://www.youtube.com/watch?v=Xo3mYCF_MsA
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(https://dornsife.usc.edu/news/stories/3154/president-
trump-perpetuate-long-history-of-islamophobia-in-usa/); True 
Tube video, ‘Remembering 9/11’ 
(https://www.truetube.co.uk/list?search=9/11&page=1); fact 
file: Islam in America (adapted from: 
https://www.pbs.org/opb/historydetectives/feature/islam-in-
america/).     

Core resources:  

 Learning centre 1: Islam in Ireland 

 Learning centre 2: Islam in Saudi Arabia 

 Learning centre 3: Islam in Pakistan 

 Learning centre 4: Islam in Turkey 

 Learning centre 5: Islam in the U.S. 
Teaching & learning strategies: learning centres (5); group work; peer 

teaching (presentations); reflection.  

Lesson Four: Walk a Mile in My Shoes 

Key content:  

 Perspectives on Islam via simulation cards (5-7). 

 Possible perspectives: 
o Teacher or Principal at a Muslim school (e.g. The 

Muslim National School, Clonskeagh) 
o Female imam (e.g. Sherin Khankan, Denmark) 
o Muslim human rights activist (e.g. Nobel peace prize 

winner, Tawakkol Karman) 
o Taliban member or leader  
o Western Isis fighter 
o Muslim pacifist (e.g. Mohamad ElBaradei)  
o Member of an anti-Muslim hate group (e.g. Stop 

Islamization of America) 
o A Rohingya Muslim 

 Post simulation game discussion. 

 Completion of KWL chart. 
Core resources: UN News site on the Rohingya refugee crisis 

(https://news.un.org/en/focus/rohingya-refugee-crisis); Muslim 

Education Board (https://mpeb.ie/); interview with Sherin Khankan 

(https://www.youtube.com/watch?v=10Ix50yJAzs); case of Shamima 

Begum; article on ten Muslim peace activists 

(https://www.globalcitizen.org/en/content/10-peace-loving-muslims-

to-be-thankful-for/); Anti-Defamation League report on ‘Stop 

Islamization of America’ hate group 

(https://www.adl.org/sites/default/files/documents/assets/pdf/civil-

rights/stop-islamization-of-america-2013-1-11-v1.pdf).      

https://dornsife.usc.edu/news/stories/3154/president-trump-perpetuate-long-history-of-islamophobia-in-usa/
https://dornsife.usc.edu/news/stories/3154/president-trump-perpetuate-long-history-of-islamophobia-in-usa/
https://www.truetube.co.uk/list?search=9/11&page=1
https://www.pbs.org/opb/historydetectives/feature/islam-in-america/
https://www.pbs.org/opb/historydetectives/feature/islam-in-america/
https://news.un.org/en/focus/rohingya-refugee-crisis
https://mpeb.ie/
https://www.youtube.com/watch?v=10Ix50yJAzs
https://www.globalcitizen.org/en/content/10-peace-loving-muslims-to-be-thankful-for/
https://www.globalcitizen.org/en/content/10-peace-loving-muslims-to-be-thankful-for/
https://www.adl.org/sites/default/files/documents/assets/pdf/civil-rights/stop-islamization-of-america-2013-1-11-v1.pdf
https://www.adl.org/sites/default/files/documents/assets/pdf/civil-rights/stop-islamization-of-america-2013-1-11-v1.pdf
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Teaching & learning strategies: simulation game (card game?); KWL 

chart; class discussion. 

DEBRIEFING/REFLECTION 

 

 

After completing this unit teachers can ask students to reflect on key 
questions: 

What are the most important things I have learnt from this Unit? 

What do I know now that I didn’t know before? 

What will I do now that I would not have done before? 

TRANSFER TO PRACTICE  

ACQUIRED KEY 
CONCEPT/S & SKILL/S 

 

 

Intercultural understanding 

Critical thinking skills 

Perspective taking, empathizing 

Recognizing stereotypes and their impact  

Oral communication skills 

 

 

EXERCISE 15 

PEDAGOGICAL AREA  Interreligious/Intercultural  

LEVEL OF DIFFICULTY Medium 

RANGE OF STUDENTS’ 
AGE (to whom the 
exercise is addressed) 

13-18 yo 

DURATION 

 

 

Interactive workshop day of 4-5 hours duration (including breaks) 

or 

4-5 separate classes 

PURPOSE AND 
OBJECTIVES  

 

 

The aim of this workshop is to facilitate the development of students’ 
intercultural awareness and appreciation for intercultural dialogue by 
exploring a range of artistic representations of interculturality. The 
workshop is inspired by the following United Nations Observances: 
International Day for the Elimination of Racial Discrimination (21st 
March), World Day for Cultural Diversity for Dialogue and 
Development (21st May), and International Day for Tolerance (16th 
November). 

Upon completion of this workshop, learners should be able to: 

 Think critically about the meaning of culture, ‘interculturality’ 
and ‘intercultural awareness’ 

 Demonstrate an understanding of the concept ‘intercultural 
dialog’ 
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 Identify and explain some of the barriers to intercultural 
dialogue and understanding 

 Explore a range of artistic representations of interculturality. 

 Engage with one intercultural artistic representation, 
conducting some research about the background and ideas of 
the artist(s)  

 Explore and discuss how different cultures are represented in 
the intercultural piece of art and how the intercultural 
encounter and expression promotes new forms of expression 
and meaning 

 Reflect on the merit of intercultural artistic expression and on 
the role intercultural art can play in promoting intercultural 
dialogue, understanding and social cohesion in their local 
community and in wider society  

 Create a piece of art – poster, poem, song, exhibition, 
painting, dramatic performance, other, which addresses the 
theme of interculturality. Where students from different 
cultural backgrounds are represented in the class group they 
are encouraged to draw on their own cultural backgrounds 

 Present their piece of art  

 Discuss the themes which have emerged in their piece of art 
and in those of their classmates 

 Reflect upon their assumptions, learning and deepened 
understanding about interculturality  

 Consider how they can promote intercultural expression, 
dialogue and understanding in their school. 

 

ORGANIZING 

 

 

Materials are included in the links in the section below. It is 
recommended that examples of intercultural artistic representations 
are sourced in the country where the unit is implemented.  

Teachers will need to provide artwork materials for learners (e.g. 
pens, paper, glue, scissors, markers, poster paints, etc.). Students will 
also need access to the internet via a device such as a tablet, laptop, 
or smartphone.  

IMPLEMENTATION (step 
1, step2, step 3...) 

 

 

Students will attend a teacher-led workshop which will be broken 
down into four phases. 

Phase 1: Understanding Interculturality (1 hour) 

The teacher introduces the workshop and explains the theme and its 
significance. In so doing, the teacher may link their explanation to a 
presentation or fact file on International Day for the Elimination of 
Racial Discrimination (see: https://www.un.org/en/observances/end-
racism-day)  OR World Day for Cultural Diversity for Dialogue and 
Development (see: https://www.un.org/en/observances/cultural-
diversity-day) OR International Day for Tolerance 

https://www.un.org/en/observances/end-racism-day
https://www.un.org/en/observances/end-racism-day
https://www.un.org/en/observances/cultural-diversity-day
https://www.un.org/en/observances/cultural-diversity-day
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(https://www.un.org/en/observances/tolerance-day/).  

The teacher will split the class into groups of 4-5. Each group will be 
asked to appoint a timekeeper, scribe, and reporter. All members of 
the group will participate in all tasks. Each group is given two blank 
spider diagram templates and a Venn diagram template (the word 
‘interculturality’ is printed in one circle, the term ‘intercultural 
awareness’ is printed in the other). 

Task 1: the teacher writes the word ‘Interculturality’ on the 
whiteboard or displays it on a PowerPoint presentation or poster. 
Groups are given 5 minutes to discuss their understanding of the term 
‘interculturality’, with the appointed scribe taking notes on the 
discussion. After this, the group completes the first spider diagram 
template, labelling it ‘interculturality. 

Task 2: the teacher will write/display ‘intercultural awareness’ and the 
above steps are repeated with this concept in mind. Upon completion 
of the second spider diagram, students are provided with an 
opportunity to ask questions or raise any concerns (if they have any). 

Task 3: each group will now complete the Venn diagram, using the 
information which they have already recorded in their spider 
diagrams. They will be given approximately 5 minutes to do so. Upon 
completion of their Venn diagrams, each group is asked to focus on 
the middle section. The students are asked: ‘what did you identify as 
the commonalities between interculturality and intercultural 
awareness?’ The reporter from each group then reports back on their 
group’s findings to the class.  

Task 4: Class discussion on the theme ‘barriers to interculturality and 
intercultural awareness’. 

Phase 2: Exploring Artistic Representations of Interculturality (1 
hour) 

Students are now assigned to new groups (4-5 students) by the 
teacher. This is to ensure that students encounter as many different 
peer perspectives as possible as well as to ensure that students have 
an opportunity to experience different roles within their groups. Each 
group is provided with an artistic representation of interculturality to 
explore. They are asked to conduct some research about the artist(s) 
and their work, discuss how different cultures are represented in the 
intercultural piece of art. After discussing the impact, the piece of art 
is having on them individually they will collaboratively reflect on the 
message and merit of the intercultural piece of art. 

Groups will present and discuss their findings with the class. 

 Group 1: ‘N17’ by Tolü Makay and the RTÉ Concert Orchestra 
(available at: 
https://www.youtube.com/watch?v=k6sD1i3M0qY)  

https://www.un.org/en/observances/tolerance-day/
https://www.youtube.com/watch?v=k6sD1i3M0qY
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 Group 2: Peter Praxmerer, ‘Languages of Peace’ (full text of 
poem available at: 
https://centerforinterculturaldialogue.org/2013/10/27/langu
ages-of-peace-poem/)  

 Group 3: Felispeaks, ‘I Am the Heart That Will Warm Yours’ 
(spoken word poem available at: 
https://www.youtube.com/watch?v=r371S7mVRno)  

 Group 4: Carl Milton’s poster, ‘Sydney’ (available at: 
https://carlmilton.com/posters/)  

 Group 5: Amanda Gorman, ‘The Hill We Climb’ (full text and 
video available at: 
https://www.cnbc.com/2021/01/20/amanda-gormans-
inaugural-poem-the-hill-we-climb-full-text.html)  

 

Phase 3: Design, Create, Discuss (1 hour) 

During this phase of the workshop, the students are presented with 
the opportunity to design and create their own, individual piece of art 
intercultural artistic expression. Students may choose to design and 
create a poster, a poem, a painting, a song, a short dramatic 
performance. Students create and prepare to present their work to 
the class.   

Phase 4: Share, Perform, Discuss (1 hour)  

Groups take turns presenting their intercultural artistic expression to 
the class, followed by feedback and questions from their classmates. 
Whole class discussion follows to identify the common themes which 
have emerged from the students’ artistic creations. Students will be 
encouraged to reflect upon why particular themes emerged and what 
they have learnt from the experience.  

Phase 5: Reflecting on Interculturality and my Intercultural 
Awareness (30 minutes) 

During the final phase of the workshop, students will be asked to 
complete a journaling activity. Students will record three points under 
the following headings: 

1) What I thought about interculturality and intercultural 
awareness before. 

2) How interculturally aware am I? 
3) What can I do to become more interculturally aware at a 

personal level? 
Students are invited to share some of their responses, but they are 
free to decline this invitation. 

In pairs, students are asked to construct an ‘Intercultural Awareness 
Action Plan’ for their school. The action plan should consist of four key 
action points which could facilitate and support greater 

https://centerforinterculturaldialogue.org/2013/10/27/languages-of-peace-poem/
https://centerforinterculturaldialogue.org/2013/10/27/languages-of-peace-poem/
https://www.youtube.com/watch?v=r371S7mVRno
https://carlmilton.com/posters/
https://www.cnbc.com/2021/01/20/amanda-gormans-inaugural-poem-the-hill-we-climb-full-text.html
https://www.cnbc.com/2021/01/20/amanda-gormans-inaugural-poem-the-hill-we-climb-full-text.html
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interculturality and intercultural awareness in their school. 

 

DEBRIEFING/REFLECTION 

 

 

After completing this workshop teachers can ask students to reflect 
on key questions: 

 

What are the most important lessons I have learnt from participating 
in this workshop? 

What do I know now that I didn’t know before? 

What would I like to find out more about? 

What will I do now that I would not have done before? 

 

TRANSFER TO PRACTICE  

ACQUIRED KEY 
CONCEPT/S & SKILL/S 

 

 

Intercultural understanding 

Critical thinking skills 

Perspective taking, empathizing  

Oral and written communication skills 

Creative thinking/creativity 

 

 

 

EXERCISE 16 

PEDAGOGICAL AREA  INTERCULTURAL COMMUNICATION 

LEVEL OF DIFFICULTY Medium 

RANGE OF STUDENTS’ 
AGE (to whom the 
exercise is addresses) 

14-18 yo 

DURATION 2 hours 

PURPOSE AND 
OBJECTIVES  

 

The main learning goals of this activity are: 

 To understand the concept of culture. 

 To raise awareness of one’s own culture and to recognize its 
influence on our behaviours and attitudes. 

 To understand and learn about the customs, traditions, 
religious beliefs, practices, and about other aspects related to 
culture in different countries.  

 To raise awareness about the need of avoiding stereotypes.  

 To learn how culture is learned and transmitted. 
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 To learn the importance of certain cultural elements in our 
daily lives.  

 To reflect about who we are and how culture shape who we 
are. 

PREPARATION OF THE 
EXERCISE IN CLASS 
(before lesson) 

 

 

Topic introduction: 

Raising our intercultural awareness is a never-ending challenge. Each 
intercultural encounter can be seen as an adventure full of both, 
challenges, and opportunities. We live in a global world, in which we 
have to interact and work with people from different origins and 
cultural backgrounds, who, on many occasions, do not share our same 
cultural patterns (religious beliefs are a cultural pattern). The fact of 
not knowing or not being aware of the cultural patterns of others can 
lead to misunderstandings and to stereotyping.  

The concept of culture can be worked through Hall’s iceberg analogy. 
In 1976, Edward T. Hall developed this analogy, in order to explain 
that cultures can be pictured as an iceberg: only a very small portion 
of the iceberg can be seen above the water (architecture, art, cooking, 
dressing styles...), and this part is what is called the top of the iceberg. 
This part is supported by a much larger part of the iceberg, which lies 
underneath the water and, therefore, it is invisible (norms, values, 
concept of time and space...) and very powerful.  

This activity tries to point out that the visible parts of culture are just 
expressions of the invisible parts; and it also helps us to reflect on 
how important it is to discover what lies underneath the surface, in 
order to raise our intercultural awareness and to avoid stereotyping. 
When two icebergs clash, they do it from the underwater parts. If we 
take this analogy with 2 people from two different cultural 
backgrounds, we will have the same clash. Therefore, knowing what 
the cultural elements that are placed underwater are, will help us 
understand how intercultural interactions and misunderstandings 
work. 

ORGANIZING 

 

 

In order to carry out this activity, we need the following materials: 

 A flipchart / big poster of an iceberg / a projected iceberg (see 
appendix 1). 

 Post-its 

 Markers 

 List of different cultural items or aspects (see appendix 2) 
 

Depending on the size of the group, students can be divided into 
different groups (3-4 students in each).  

IMPLEMENTATION (step 
1, step2, step 3...) 

 

 
1. Presenting the iceberg model 

  

 Introduce the iceberg analogy to the students. Then, divide them into 



   Learning Manual 
 
 
 
 
 

 129 

 different groups (3-4 students per group).  

 

2. Preparing the post-its 

Ask the students to write in their post-its the different cultural aspects 

of items from your list. Every group needs to have 1 post-it per item.  

3. The iceberg model  

Ask the students to reflect on where to put, on the iceberg, each of 

the items. Ask them to try to answer the following questions while 

doing this (Shall we place this item above or underneath the surface? 

Why? Can you think of any example of this item in your own culture 

and in any other?) 

4.Reflection  

Now, it is time to put their reflections in common. Ask each group to 

“paste” their post-its on the big iceberg pasted or projected on the 

wall (one by one item), and let the discussion begin among the 

groups, by asking out loud the following questions: 

- Where have you placed item X? 

- Why? 

- Can you share the examples you have thought of? 

- Where some elements difficult to place? Why? 

- After listening to the other groups, do any of you want to 

paste your post-it on any other part of the iceberg? 

DEBRIEFING/REFLECTION 

 

 

See part 4 (reflection part of the activity). 

 

Once we have finished the 4 parts of the activity, ask the students to 
engage on a final discussion: 

 

1. Was it difficult to place some items? Which ones? Why? 

2. Can you think of other items to be placed above and 
underneath the surface? (2-3 more items per group) 

3. What does the iceberg analogy teach us?  
4. What can we do, on an individual basis, to raise our 

intercultural awareness? 
5. What can we do, on a school basis, to raise everyone’s 

cultural awareness and avoid stereotyping? 
 

TRANSFER TO PRACTICE 

 

After completing the activity, students will be asked to work in groups 
to create a guideline or a decalogue, in order to contribute to 
eliminate and prevent stereotyping and to raise intercultural 
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 awareness. They will be asked to put it into practice and to explain 
how they will do it.    

ACQUIRED KEY 
CONCEPT/S & SKILL/S 

 

 

 Students will understand the concept of culture. 

 Students will become aware of their own culture and will 
recognize its influence of their behaviour and attitude.  

 Students will learn and understand about customs, religions, 
traditions, practices, and issues in different countries.  

 Students will be able to discuss about different cultures avoiding 
stereotyping or making judgmental statements.   

 Students will develop their competence in critically thinking and 
communicating about different cultures.  

 

 

EXERCISE 17 

PEDAGOGICAL AREA  

 

 

HUMAN RIGHTS 

SUSTAINABLE DEVELOPMENT GOALS 

CHILD LABOUR 

LEVEL OF DIFFICULTY Medium 

RANGE OF STUDENTS’ 
AGE (to whom the 
exercise is addresses) 

15-18 yo 

DURATION 5 hours 

PURPOSE AND 
OBJECTIVES  

 

The main purpose of this activity is to analyse Child Labour from the 
Human Rights perspective and its relationship with the Sustainable 
Development Goals (SDG). 

The activity proposed has the objective to reflect about the conditions 
of the country of origin of the people who are nowadays our 
neighbours. We lack knowledge about the culture and current 
situation of their country of origin. Since we live in a globalized world 
and we are all hyper connected, it is key that we educate our students 
to learn about different cultural contexts. The activity proposed below 
gives the opportunity to inquire, and reflect about the multicultural 
other, what are those cultural elements (including of course religion) 
that are part of my new friend´s life? Why are so many people, who 
are so different from us, risking their lives to come and live here? 

This inquiry and then reflection will help our students to start 
developing empathy towards the multicultural other, as well as to 
start to understand the rapid change in diversity in European 
countries. This first step will help shape and change, and hopefully 
demolish stereotypes and prejudices, spread rapidly through mass 
media and social media. 
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The Developmental Goals and the Agenda 2030 has been included in 
the Spanish secondary education curricula. The aim of doing this is 
aligned with new European directions, in order to diminish and 
increase racism and intolerance acts and speeches that sadly are 
spreading fast in Europe. Our students need to know what the 
conditions of their friends were in their countries of origin and how 
their culture and beliefs are as valid and as important as ours.  

PREPARATION OF THE 
EXERCISE IN CLASS 
(before lesson) 

 

 

Topic introduction: 

In the 21st century there are great inequalities in the world. This 
means that millions of children are forced to carry out work that can 
cause them physical and psychological harm. Moreover, by doing this 
work, children's rights, such as their education and therefore their 
future, are put at risk. For this reason, it is everyone's task to 
contribute to the eradication of child labour because "the elimination 
of child labour is too big an undertaking for any one party to solve 
alone. Countries must join forces in the spirit of article 8 of the 
universally ratified ILO Worst Forms of Child Labour Convention (No. 
182). (ILO, UNICEF, 2020)[1] 

In this sense, the SDG pursue to “take immediate and effective 
measures to eradicate forced labour, end modern slavery and human 
trafficking and secure the prohibition and elimination of the worst 
forms of child labour, including recruitment and use of child soldiers, 
and by 2025 end child labour in all its forms”87 

[1] Source: OIT_UNICEF (2021). Child Labour. Global Estimates 2020, 
Trends and the road forward 

ORGANIZING 

 

 

This activity is divided into 3 parts: 

EXPLORATORY ACTIVITY: This first part consists of an exploratory 
activity about the students’ knowledge of Human Rights, Child 
Labour and the Sustainable Development Goals.  

  
a. Students have to answer a few questions related to 

Human Rights, the 2030 Agenda and the SDG. 
b. Once this is done, students have to watch some 

videos and/or photos (see link below) and answer 
some questions.  

RESEARCH AND DOCUMENTATION ACTIVITY:   
 

 Once the exploratory activity is completed, students will have 
to do a small research project. In order to do so, we will 
propose some questions which will be divided into different 
blocks or topics, so as to facilitate their research, their 

                                                             

87
 Source: International Labour Organization en Relevant SDG Targets related to Child Labour (ilo.org) 

https://www.ilo.org/global/topics/dw4sd/themes/child-labour/WCMS_559713/lang--en/index.htm
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documentation, and their reflection: Human Rights, Children 
Rights, Child Labour, 2030 Agenda, Sustainable Development 
Goals and final reflections. Students will be provided with 
different sources of information, where they will be able to 
find quality information on the topic. However, students can 
also consult other sources of information, in order to answer 
the questions.  

REFLECTION ACTIVITY:  
 
After the students have completed the 2 previous parts, they 
will be asked to reflect and to answer some final questions, 
which will help them to critically think on the topics they have 
been working with.  

 
IMPLEMENTATION (step 
1, step 2, step 3...) 

 

 

1. EXPLORATORY ACTIVITY: 

 

1.1. Watch different videos on Child Labour and answer the 

questions: 

a. Child labour- videos (7 assets) 
https://weshare.unicef.org/Package/2AMZIFHASH0F#
/SearchResult&ALID=2AMZIFHASH0F&VBID=2AMZVN
WSD73M  

 
b. Child labour- Photos. (7 assets) (23 assets) 

https://weshare.unicef.org/Package/2AMZIFHAR7HV  
 

1.2. Exploratory questions: 

Answer the following questions before watching the videos 

and the photos: 

a. What are the Human Rights? Have they existed 

forever? How would you define them? 

b. Have you ever heard about the 2030 Agenda 

and the Sustainable Development Goals? Do 

you know any of them? Who are they 

addressed to? 

  

1.3. Answer the following questions after watching the 

videos and the photos: 

 

a. What types of work are the children doing? 

b. How old do you think they are? 

c. In which countries do you think they are? What 

are the main characteristics of these countries? 

d. Do you think that the fact of carrying out these 

activities is affecting their lives at the moment? 

What about their future? 

https://weshare.unicef.org/Package/2AMZIFHASH0F#/SearchResult&ALID=2AMZIFHASH0F&VBID=2AMZVNWSD73M
https://weshare.unicef.org/Package/2AMZIFHASH0F#/SearchResult&ALID=2AMZIFHASH0F&VBID=2AMZVNWSD73M
https://weshare.unicef.org/Package/2AMZIFHASH0F#/SearchResult&ALID=2AMZIFHASH0F&VBID=2AMZVNWSD73M
https://weshare.unicef.org/Package/2AMZIFHAR7HV
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e. Does Child Labour exist in your country? In 

which sectors or industries? 

f. Do you know any institution or any laws dealing 

with these issues? 

g. Do you know if there is a relationship between 

Child Labour and the SDG? 

h. What is the relationship between Human Rights 

and Child Labour? 

i. How would you define, in your own words, 

Child Labour? 

j. Do you think that all types of work that children 

do can be considered Child Labour? 

 

2. RESEARCH AND DOCUMENTATION ACTIVITY: 

Human Rights 

 What does the concept of “Human Rights” mean? 

 What is the UN Convention on the Rights of the Child? What does 

the article 32 states, regarding Child Labour? 

Sources: 

1. Universal Declaration of Human Rights | United Nations 

2. What are Human Rights? 

https://www.equalityhumanrights.com/en/human-

rights/what-are-human-rights 

3. The Convention on the Rights of the Child: The children’s 

version | UNICEF 

 

Child Labour in the World: 

1. What is child labour? Define it according to the International 
Labour Organisation (ILO). 

2. When is the day against child labour celebrated? What is its 
objective? 

3. What is the current situation in the world with regard to child 
labour? 

4. What is the minimum age for child labour to be acceptable? Is 
this age uniform around the world? What does it depend on? 

5. Are there gender differences in child labour? 
6. What types of work do children do, and in what sectors of the 

economy are children most likely to be found working? 
7. What are the "worst forms of child labour"? Look for the C182 

- Worst Forms of Child Labour Convention, 1999 (No. 182).  
8. Identify and comment some news, published in the different 

media, regarding the “worst forms of child labour”. Write a 

https://www.un.org/en/about-us/universal-declaration-of-human-rights
https://www.equalityhumanrights.com/en/human-rights/what-are-human-rights
https://www.equalityhumanrights.com/en/human-rights/what-are-human-rights
https://www.unicef.org/child-rights-convention/convention-text-childrens-version#:~:text=The%20United%20Nations%20Convention%20on%20the%20Rights%20of,and%20they%20cannot%20be%20taken%20away%20from%20children.
https://www.unicef.org/child-rights-convention/convention-text-childrens-version#:~:text=The%20United%20Nations%20Convention%20on%20the%20Rights%20of,and%20they%20cannot%20be%20taken%20away%20from%20children.
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brief explanation of each one (include a screenshot of the 
news and/or the link). 

9. Is child labour unique to impoverished countries? Look for 
data and numbers regarding Child Labour in developed 
countries. Are there any differences, regarding Child Labour, 
between these two types of countries? 

Sources: 

1. Background information on child labour and ILO (IPEC) 

2. Child Labour. Global Estimates 2020, Trends and the road 

forward. 

https://www.unicef.org/dominicanrepublic/media/5106/file/R

eport%20Child%20Labour%20Global%20estimates%202020,%

20trends%20and%20the%20road%20forward%20-

%20PUBLICATION.pdf 

3. Child Labour. Global Estimates 2020, Trends and the road 

forward. Executive summary en 

https://www.unicef.org/dominicanrepublic/media/5106/file/R

eport%20Child%20Labour%20Global%20estimates%202020,%

20trends%20and%20the%20road%20forward%20-

%20PUBLICATION.pdf y el informe completo en  

4. Decent work for sustainable development. 2. Labour child. 

https://www.ilo.org/global/topics/dw4sd/themes/child-

labour/lang--en/index.htm 

5. Decent work for sustainable development 7. Forced Labour. 

https://www.ilo.org/global/topics/dw4sd/themes/forced-

labour/lang--es/index.htm 

6. Decent work for sustainable development 9. Future of work. 9. 

Future of Work (Decent work for sustainable development 

(DW4SD) Resource Platform) (ilo.org) 

7. ILO Convention No. 182 at a glance: An introduction to legally 

prohibiting hazardous work for children. 

https://www.ilo.org/ipec/Informationresources/WCMS_IPEC_

PUB_30296/lang--en/index.htm 

8. C182 – Worst Forms of Child Labour Convention, 1999 

https://www.ilo.org/dyn/normlex/es/f?p=NORMLEXPUB:1210

0:0::NO:12100:P12100_INSTRUMENT_ID:312327:NO 

9. C138 – Minimum Age Convention, 1973 

https://www.ilo.org/dyn/normlex/es/f?p=1000:12100:0::NO::P

12100_INSTRUMENT_ID,P12100_LANG_CODE:312283,en:NO 

 

2030 Agenda and Sustainable Development Goals: 

1. What is the 20130 Agenda? When was it approved? What is its 

main objective? How is it supposed to be reached? 

https://www.ilo.org/ipec/Campaignandadvocacy/Youthinaction/C182-Youth-orientated/C182Youth_Background/lang--en/index.htm
https://www.unicef.org/dominicanrepublic/media/5106/file/Report%20Child%20Labour%20Global%20estimates%202020,%20trends%20and%20the%20road%20forward%20-%20PUBLICATION.pdf
https://www.unicef.org/dominicanrepublic/media/5106/file/Report%20Child%20Labour%20Global%20estimates%202020,%20trends%20and%20the%20road%20forward%20-%20PUBLICATION.pdf
https://www.unicef.org/dominicanrepublic/media/5106/file/Report%20Child%20Labour%20Global%20estimates%202020,%20trends%20and%20the%20road%20forward%20-%20PUBLICATION.pdf
https://www.unicef.org/dominicanrepublic/media/5106/file/Report%20Child%20Labour%20Global%20estimates%202020,%20trends%20and%20the%20road%20forward%20-%20PUBLICATION.pdf
https://www.unicef.org/dominicanrepublic/media/5106/file/Report%20Child%20Labour%20Global%20estimates%202020,%20trends%20and%20the%20road%20forward%20-%20PUBLICATION.pdf
https://www.unicef.org/dominicanrepublic/media/5106/file/Report%20Child%20Labour%20Global%20estimates%202020,%20trends%20and%20the%20road%20forward%20-%20PUBLICATION.pdf
https://www.unicef.org/dominicanrepublic/media/5106/file/Report%20Child%20Labour%20Global%20estimates%202020,%20trends%20and%20the%20road%20forward%20-%20PUBLICATION.pdf
https://www.unicef.org/dominicanrepublic/media/5106/file/Report%20Child%20Labour%20Global%20estimates%202020,%20trends%20and%20the%20road%20forward%20-%20PUBLICATION.pdf
https://www.ilo.org/global/topics/dw4sd/themes/child-labour/lang--en/index.htm
https://www.ilo.org/global/topics/dw4sd/themes/child-labour/lang--en/index.htm
https://www.ilo.org/global/topics/dw4sd/themes/forced-labour/lang--es/index.htm
https://www.ilo.org/global/topics/dw4sd/themes/forced-labour/lang--es/index.htm
https://www.ilo.org/global/topics/dw4sd/themes/fow/lang--en/index.htm
https://www.ilo.org/global/topics/dw4sd/themes/fow/lang--en/index.htm
https://www.ilo.org/global/topics/dw4sd/themes/fow/lang--en/index.htm
https://www.ilo.org/ipec/Informationresources/WCMS_IPEC_PUB_30296/lang--en/index.htm
https://www.ilo.org/ipec/Informationresources/WCMS_IPEC_PUB_30296/lang--en/index.htm
https://www.ilo.org/dyn/normlex/es/f?p=NORMLEXPUB:12100:0::NO:12100:P12100_INSTRUMENT_ID:312327:NO
https://www.ilo.org/dyn/normlex/es/f?p=NORMLEXPUB:12100:0::NO:12100:P12100_INSTRUMENT_ID:312327:NO
https://www.ilo.org/dyn/normlex/es/f?p=1000:12100:0::NO::P12100_INSTRUMENT_ID,P12100_LANG_CODE:312283,en:NO
https://www.ilo.org/dyn/normlex/es/f?p=1000:12100:0::NO::P12100_INSTRUMENT_ID,P12100_LANG_CODE:312283,en:NO
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2. Identify the goals of the SDG related to Child Labour.  

Sources:  

1. What is the 2030 Agenda? https://www.ie.edu/school-global-

public-affairs/about/news/what-is-the-2030-agenda/ 

2. 5 things you need to know about the 2030 Agenda for Sustainable 

Development. https://undp.medium.com/5-things-you-need-to-

know-about-the-2030-agenda-for-sustainable-development-

380405b44e3c 

3. Agenda 2030. https://www.coe.int/en/web/programmes/un-

2030-agenda 

4. The SDGS in action. https://www.undp.org/sustainable-

development-goals 

5. Sustainable Development Goals.  

https://www.un.org/sustainabledevelopment/sustainable-

development-goals/  

 

3. REFLECTION ACTIVITY: What can we do? 

3.1. Do you think that all types of Child Labour must be 

eradicated? Justify your answer.  

3.2. What can you do, on an individual basis, to help 

eradicate Child Labour in the world? 

3.3. How can we contribute, from our school, to eradicate 

Child Labour, following the guidelines of the SDG?  

4. TRANSFER TO PRACTICE (see below) 

DEBRIEFING/REFLECTION See activity 3 (reflection activity) 

TRANSFER TO PRACTICE 

 

 

After completing activity 3, students will be asked to work in groups to 
create a guideline or a decalogue, in order to contribute to eliminate 
and prevent Child Labour in the world. They will be asked to put it into 
practice and to explain how they will do it.    

ACQUIRED KEY 
CONCEPT/S & SKILL/S 

 

 

 Students will learn about Human Rights and Sustainable 
Development Goals. 

 Students will understand the interplay between human rights 
theory, law and practice.  

 Acquire knowledge about historical and contemporary case 
studies of human rights violation, including Child Labour.  

 Competence in critically thinking and communicating about 
human rights. 

 Sensitivity to human rights violations across the world. 

 Ability to conduct interdisciplinary research on human rights. 

 

 

Codice campo modificato

https://www.ie.edu/school-global-public-affairs/about/news/what-is-the-2030-agenda/
https://www.ie.edu/school-global-public-affairs/about/news/what-is-the-2030-agenda/
https://undp.medium.com/5-things-you-need-to-know-about-the-2030-agenda-for-sustainable-development-380405b44e3c
https://undp.medium.com/5-things-you-need-to-know-about-the-2030-agenda-for-sustainable-development-380405b44e3c
https://undp.medium.com/5-things-you-need-to-know-about-the-2030-agenda-for-sustainable-development-380405b44e3c
https://www.coe.int/en/web/programmes/un-2030-agenda
https://www.coe.int/en/web/programmes/un-2030-agenda
https://www.undp.org/sustainable-development-goals
https://www.undp.org/sustainable-development-goals
https://www.un.org/sustainabledevelopment/sustainable-development-goals/
https://www.un.org/sustainabledevelopment/sustainable-development-goals/
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EXERCISE 18 

PEDAGOGICAL AREA  

 

 

 Citizenship: understanding other cultures, religions and social-
economic minorities in society (people of different ethnic 
backgrounds) by crossing the intellectual borders. 

 Promoting discussion and argumentation by placing issues in a 
legal and judicial context. 

 Understanding the historical context of ideological, political, 
and socio-economic judgements and how they may turn into 
prejudice. 

 Basic understanding of the legal and judicial system, by 
simulating a court session in a life game or play. 

LEVEL OF DIFFICULTY Low (Dutch VMBO counts as lower, pre-vocational educational level, 
part of primary education). 

RANGE OF STUDENTS’ 
AGE (to whom the 
exercise is addresses) 

14-16 yo 

 

DURATION Half or whole day (3,5 or 7 hours), or 2 half days 

PURPOSE AND 
OBJECTIVES  

 

 

Understanding through (provocative) antithesis, gaining respect for 
other cultures and religions, reflection on own social, cultural, and 
economic biases.  

Gaining understanding of (or developing a neutral position towards) 
ideological, political, and socio-economic judgements and recognize 
the difference between opinion and prejudice. 

PREPARATION OF THE 
EXERCISE IN CLASS (before 
lesson) 

 

 

Young people often are only half (or not at all) aware of potential 
crimes and even genocide committed by their own country, their own 
culture, economical order, or religion in the past in their own society, 
let alone potential crimes committed elsewhere (like in African, 
American, and Asian colonies). 

In preparation of the simulated court sessions the pupils have to 
collect evidence and indications. 

We will recommend the following influential sources for their search 
concerning the actions of European countries in their colonies: 

 Eduardo Hughes Galeano Open Veins of Latin America: Five 
Centuries of the Pillage of a Continent, 1997 (25th Anv. Ed.), 
ISBN 978-085345-990-3  

 Armstrong, Karen A History of God, From Abraham to the 
Present: the 4000 Year Quest for God.) ISBN 90-414-0776-6 

 Aslan, Reza No god but God. The Origins, Evolution, and 
Future of Islam) ISBN 90-234-1753-4 

Other sources available to the pupils can easily be found online and 
most probably the teacher’s expertise would be needed to guide the 
pupils with productive actions (which search terms to use and which 

https://nl.wikipedia.org/wiki/Karen_Armstrong
https://nl.wikipedia.org/wiki/Speciaal:Boekbronnen/9041407766
https://nl.wikipedia.org/wiki/Reza_Aslan
https://nl.wikipedia.org/wiki/Speciaal:Boekbronnen/9023417534
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sources except Wikipedia?)   

ORGANIZING 

 

 

We divide the pupils in class in the following groups and how to do his 
is up to the teacher:  

a. the Accusers or Prosecutors: 1 spokesperson representing 
organisations pressing charges against the accused, supported 
by 2 persons for collecting and analysing data. 

b. the Accused: 1 spokesperson representing the organisations 
or states facing charges, supported by 2 persons for collecting 
and analysing data. 

c. the Jury: 3 persons trying to make up their mind about the 
accusations and the arguments pro and contra  

d. The judges: 1 person as chair of the court, with 2 assistants 
checking the arguments and data provided by both sides. The 
judge may interrupt the prosecutor or defender to correct 
data and evidence provided 

e. Press: 2 persons, who will cover in a concept, report the major 
proceedings of the court. 

f. Public: the other pupils in class, including the teacher: they 
will discuss after the court session is completed whether the 
trial was fair and if the judgement was correct. 

IMPLEMENTATION (step 
1, step 2, step 3...) 

Step 1: Find out what the prevailing religion is of the pupils in class (or 
of their parents): that will be the religion to accuse of crimes, even if 
all actors think in advance that the accusation is void!  

Major crimes and genocides have been committed through the 
centuries in the name of various major religions, some may still do 
that today, some never used any violence at all …  

Step 2: prepare the room to accommodate the different groups as 
defined above. 

Step 3: The groups as defined above should all (independent from 
each other) engage in research 

Step 4: The process is held in court, just like in real life; the jury will 
finally reach a verdict 

Step 5: the press will lead a closing session in which all groups will 
contribute to assess the proceedings of the court session and reach a 
verdict of “the people”.  

DEBRIEFING/REFLECTION 

 

Step 5 (see above) is in fact a debriefing and reflection session. 

Another way to encourage active reflection by the pupils is to switch 
roles and do the same court session again with other players 
performing the roles in this court game (rotation of roles): does it 
make a difference to the pupil’s appreciation of the problem and their 
judgement when they look at the same problem from another 
perspective? 



   Learning Manual 
 
 
 
 
 

 138 

TRANSFER TO PRACTICE 

 

Pupils may discuss in what other contexts the concept of a court 
session could also be used with effective learning achievements. 

Hint: in geography polluters could be charged in court for causing 
global warming. There may be other possibilities … 

ACQUIRED KEY 
CONCEPT/S & SKILL/S 

 

 

Different key conceptual aspects, knowledge and relevant skills can be 
activated: 

 Retrieving and analysing information 

 Digital skills: searching information online  

 General knowledge of religion, history, politics, geography  

 Knowledge and understanding of legal procedures and the 
roles of actors in a court process 

 

 

EXERCISE 19 

PEDAGOGICAL AREA  

 

 

 Citizenship: understanding other cultures, religions, and social-
economic minorities in society (people of different ethnic 
backgrounds) by crossing the intellectual borders. 

 Promoting discussion and argumentation by placing issues in an 
ethical and social context. 

 Understanding the historical context of judgements based 
ideological and religious arguments. 

 Basic understanding of religious systems, by arguing in favour of 
controversial statements. 
 

LEVEL OF DIFFICULTY Low (Dutch VMBO counts as lower, pre-vocational educational level, 
part of primary education). 

AGE RANGE OF 
STUDENTS’  

14-16 yo 

 

DURATION 

 

Per statement discussion 2 hours.  

It is sufficient to discuss two controversial statements. 

PURPOSE AND 
OBJECTIVES  

 

 

Understanding through (provocative) antithesis, gaining respect for 
other cultures and religions, reflection on own social, cultural, and 
economic biases.  

Gaining understanding of (or developing a neutral position towards) 
ideological and religious judgements. 

PREPARATION OF THE 
EXERCISE IN CLASS (before 
lesson) 

 

In preparation of the discussions in the classroom. the pupils have to 
collect evidence, at least 1 half day in the library or working online to 
find and check sources. 

Some general sources may help to get acquainted with the subject; 
these are primarily meant for the teacher to introduce the work at 
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 hand to the pupils:  

 Eduardo Hughes Galeano Open Veins of Latin America: Five 
Centuries of the Pillage of a Continent, 1997 (25th Anv. Ed.), 
ISBN 978-085345-990-3  

 Armstrong, Karen A History of God, From Abraham to the 
Present: the 4000 Year Quest for God.) ISBN 90-414-0776-6 

 Aslan, Reza No god but God. The Origins, Evolution, and 
Future of Islam) ISBN 90-234-1753-4 

Other sources for the pupils are given with the specific statements 
from which pupils will have to pick one to defend, see below. 

ORGANIZING 

 

 

Two to four pupils will present their statement as a true and verified 
one; they will explain the supporting arguments they have found; they 
will argue why their sources can be seen as reliable. 

The other pupils in class will evaluate the arguments and the quality 
of the sources in a general discussion.  

IMPLEMENTATION (step 
1, step2, step 3...) 

 

Assignment: pupils work in groups of 3 or 4 persons.  

1) Pupils select one of the following statements and search for 
evidence (internet or any other source). They write their case in 
favour of the statement and present it to the class, acting as a Jury. 
After each session the class discusses the statements and the 
arguments presented, before voting in favour or against the 
statement. Note: statements c), d) and e) are mutually conflicting: if 
one is considered true, the other can’t be true. Is the verdict of the 
class always in line with this presumption? 

a) According to many people, Hinduism and Buddhism are offensive 
religions: their holy books predict that one day in the future their 
religions will seize power in major areas in Asia and establish 
themselves as a world power. So far, they have only been 
fighting each other so we did not see and understand their 
ultimate goal. 
I. https://en.wikipedia.org/wiki/Religious_violence_in_India 

II. https://en.wikipedia.org/wiki/Buddhism_and_violence  

b) In a number of countries, the Catholic Church, some priests and 
other church staff are accused of sexual abuse of children.  
I. https://en.wikipedia.org/wiki/Catholic_Church_sexual_abuse

_cases 
II. https://nos.nl/artikel/2400433-330-000-slachtoffers-van-

misbruik-binnen-franse-katholieke-kerk 
III. https://edition.cnn.com/2021/10/05/europe/france-catholic-

church-abuse-report-intl/index.html 

c) Some people consider Islam and Judaism peaceful religions, but 

https://nl.wikipedia.org/wiki/Karen_Armstrong
https://nl.wikipedia.org/wiki/Speciaal:Boekbronnen/9041407766
https://nl.wikipedia.org/wiki/Reza_Aslan
https://nl.wikipedia.org/wiki/Speciaal:Boekbronnen/9023417534
https://en.wikipedia.org/wiki/Religious_violence_in_India
https://en.wikipedia.org/wiki/Buddhism_and_violence
https://en.wikipedia.org/wiki/Catholic_Church_sexual_abuse_cases
https://en.wikipedia.org/wiki/Catholic_Church_sexual_abuse_cases
https://nos.nl/artikel/2400433-330-000-slachtoffers-van-misbruik-binnen-franse-katholieke-kerk
https://nos.nl/artikel/2400433-330-000-slachtoffers-van-misbruik-binnen-franse-katholieke-kerk
https://edition.cnn.com/2021/10/05/europe/france-catholic-church-abuse-report-intl/index.html
https://edition.cnn.com/2021/10/05/europe/france-catholic-church-abuse-report-intl/index.html
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they hold Christianity responsible for many forms of violence, 
like the conquest of South America by Christian nations 
(Portugal, Spain) and the Inquisition of witches and heretics. 
I. https://en.wikipedia.org/wiki/Inquisition 

II. https://en.wikipedia.org/wiki/Forced_conversion 
III. https://en.wikipedia.org/wiki/Crusadeshttps://bible.org/articl

e/show-them-no-mercy-4-views-god-and-canaanite-
genocide-cs-cowles-eugene-h-merrill-daniel-l-ga 

IV. https://www.pthu.nl/bijbelblog/2017/11/religie-als-bron-van-
geweld/  
 

d) Some people consider Christianity and Judaism to be peaceful 
religions, but they hold Islam responsible for many forms of 
violence, like the conquest of parts of Europe in the 6th and 7th 
century, the clashes and assaults by modern Islamic groups, for 
instance ISIS or Daesh and Al Quaida.  
I. https://en.wikipedia.org/wiki/Early_Muslim_conquests  

II. https://en.wikipedia.org/wiki/Islamic_State  
III. https://en.wikipedia.org/wiki/Forced_conversion 
IV. https://theconversation.com/if-islamic-state-is-based-on-

religion-why-is-it-so-violent-52070  
 

e) Some most people consider Christianity and Islam to be peaceful 
religions, but they hold Judaism responsible for many forms of 
violence, like the extinction of tribes and nations in the ancient 
Palestinian lands, described in the Old Testament, as well as the 
harsh suppression of Palestinian protests and their calls for 
freedom and equality these days. 
I. https://www.digibron.nl/viewer/collectie/Digibron/offset/0/z

oekwoord/de+uitroeiing+van+de+volken+van+Kana%C3%A4n
%2C/id/tag:Wekker,20101112:newsml_35d14ce093d1178916
d88569ea685c8e 

II. https://www.digibron.nl/viewer/collectie/Digibron/id/tag:Ba
nier,20080111:newsml_40d88e53830b405367f3d2e5c944c0a
a 

III. https://bible.org/article/show-them-no-mercy-4-views-god-
and-canaanite-genocide-cs-cowles-eugene-h-merrill-daniel-l-
ga  

 

2) The whole class discusses and decides on the credibility of the 
statement. 

DEBRIEFING/REFLECTION 

 

The decision by the class on the credibility of the statement (see 
above) is in fact a debriefing and reflection session: what do they 
think about that specific religion, after hearing the arguments and 
discussing their value and credibility. 

TRANSFER TO PRACTICE Pupils may have a look at the other statements and discuss what the 

https://en.wikipedia.org/wiki/Inquisition
https://en.wikipedia.org/wiki/Forced_conversion
https://en.wikipedia.org/wiki/Crusades
https://en.wikipedia.org/wiki/Crusades
https://bible.org/article/show-them-no-mercy-4-views-god-and-canaanite-genocide-cs-cowles-eugene-h-merrill-daniel-l-ga
https://bible.org/article/show-them-no-mercy-4-views-god-and-canaanite-genocide-cs-cowles-eugene-h-merrill-daniel-l-ga
https://www.pthu.nl/bijbelblog/2017/11/religie-als-bron-van-geweld/
https://www.pthu.nl/bijbelblog/2017/11/religie-als-bron-van-geweld/
https://en.wikipedia.org/wiki/Early_Muslim_conquests
https://en.wikipedia.org/wiki/Islamic_State
https://en.wikipedia.org/wiki/Forced_conversion
https://theconversation.com/if-islamic-state-is-based-on-religion-why-is-it-so-violent-52070
https://theconversation.com/if-islamic-state-is-based-on-religion-why-is-it-so-violent-52070
https://www.digibron.nl/viewer/collectie/Digibron/offset/0/zoekwoord/de+uitroeiing+van+de+volken+van+Kana%C3%A4n%2C/id/tag:Wekker,20101112:newsml_35d14ce093d1178916d88569ea685c8e
https://www.digibron.nl/viewer/collectie/Digibron/offset/0/zoekwoord/de+uitroeiing+van+de+volken+van+Kana%C3%A4n%2C/id/tag:Wekker,20101112:newsml_35d14ce093d1178916d88569ea685c8e
https://www.digibron.nl/viewer/collectie/Digibron/offset/0/zoekwoord/de+uitroeiing+van+de+volken+van+Kana%C3%A4n%2C/id/tag:Wekker,20101112:newsml_35d14ce093d1178916d88569ea685c8e
https://www.digibron.nl/viewer/collectie/Digibron/offset/0/zoekwoord/de+uitroeiing+van+de+volken+van+Kana%C3%A4n%2C/id/tag:Wekker,20101112:newsml_35d14ce093d1178916d88569ea685c8e
https://www.digibron.nl/viewer/collectie/Digibron/id/tag:Banier,20080111:newsml_40d88e53830b405367f3d2e5c944c0aa
https://www.digibron.nl/viewer/collectie/Digibron/id/tag:Banier,20080111:newsml_40d88e53830b405367f3d2e5c944c0aa
https://www.digibron.nl/viewer/collectie/Digibron/id/tag:Banier,20080111:newsml_40d88e53830b405367f3d2e5c944c0aa
https://bible.org/article/show-them-no-mercy-4-views-god-and-canaanite-genocide-cs-cowles-eugene-h-merrill-daniel-l-ga
https://bible.org/article/show-them-no-mercy-4-views-god-and-canaanite-genocide-cs-cowles-eugene-h-merrill-daniel-l-ga
https://bible.org/article/show-them-no-mercy-4-views-god-and-canaanite-genocide-cs-cowles-eugene-h-merrill-daniel-l-ga
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value of such statements is: does the fact that almost the same 
statement could be made about almost any religion, tell us anything 
about the value of such statements?  

ACQUIRED KEY 
CONCEPT/S & SKILL/S 

 

Different key conceptual aspects, knowledge and relevant skills can be 
activated: 

 Retrieving and analysing information 

 Digital skills: searching information online  

 General knowledge of religion, history, politics, geography  

 Knowledge and understanding of ethical dilemmas, like the 
one we are facing in Western European and North American 
societies: is the Islamic religion really promoting violence 
against non-Muslims, or are other factors in play as well? 
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